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	Long term plan is below followed by the structure of each unit and then the knowledge organiser. Each unit has an assessment. Teachers should give it to the pupils cold at the beginning of the unit and then again at the end of the unit. The assessment will show what the pupils have learnt and what teachers need to recover in their next unit. 

	Our Vision: 

At St Paul’s, we seek to provide pupils with the essential knowledge they need to be educated citizens in tomorrow’s world. It reflects our vision that every child will be supported to achieve their full potential, growing into the person God wants them to be and flourishing in His love. 

Our curriculum is rooted in a rich knowledge and understanding of our history and heritage, our culture and community and our local challenges and opportunities. Our intent is to make a real difference to children’s lives, raising their own and others’ aspirations, securing educational success and deepening their knowledge and love of self and others around them. 

We seek to develop our children’s awe and wonder, their self confidence and their ability to be an ‘agent of change’. We want our children to know their world, to keep themselves safe and healthy, to live economically, to ‘set the world on fire’. 
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The intent of our History Curriculum at St Paul’s 

Our high-quality History education at  St Paul’s  aims to inspire pupils’ curiosity to know more about the past, developing a knowledge and understanding of Britain’s past and that of the wider world. Pupils should develop key skills including asking perceptive questions, thinking critically, weighing up evidence, sifting arguments and developing perspective and judgement.`

The aims for implementation of our curriculum for History at  St Paul’s 

To ensure that all pupils: 
· Know and understand history as a coherent, chronological narrative, from the earliest times to the present day: how people’s lives have changed the nation and how Britain has influenced and been influenced by the wider world.
· Know and understand significant aspect of history of the wider world: the nature of ancient civilisations; the expansion and dissolution of empires; characteristic features of past non-European societies; achievements and follies of mankind.
· Gain and deploy a historically grounded understanding of abstract terms such as ‘empire’, ‘civilisation’, ‘parliament’ and ‘peasantry’.
· Understand historical concepts such as continuity and change, cause and consequence, similarity and difference and use them to make connections, draw contrasts, analyse trends, pose historically-valid questions and create their own structured accounts, including written accounts and analyses.
· Understand the methods of historical enquiry, including how evidence is used rigorously to make historical claims, and discern how and why contrasting arguments and interpretations of the past have been constructed.
· Gain historical perspective by placing their growing knowledge into different contexts, understanding the connections between local, regional, national and international history; between cultural, economic, military, political, religious and social history; and between short-term and long-term timescales.
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	Reception Year (EYFS)

During the Early Years Foundation Stage children will develop their historical understanding throughout the year as part of story-based projects. A large emphasis is placed upon developing children’s vocabulary through texts and first-hand experiences. This will begin with exploring the concept of the past using recent events from their own lives e.g. when they visited school on transition visits. As the year progresses children will investigate changes, figures and events beyond their own lifetime. They will be able to explore a range of historical artefacts, use a variety of texts and visit a museum to develop their understanding of the past. This will provide opportunities to discuss how familiar things have changed over time e.g. transport, household objects in a range of contexts in relation to both core stories and the children’s own interests. The development of these enquiry skills will prepare children for learning about key historical changes, figures and events as they progress onto the National Curriculum in Year 1. 

Early Years Foundation Stage Framework (2021)
Educational Programmes: Understanding the World
Understanding the world involves guiding children to make sense of their physical world and their community. The frequency and range of children’s personal
experiences increases their knowledge and sense of the world around them – from visiting parks, libraries and museums to meeting important members of
society such as police officers, nurses and firefighters. In addition, listening to a broad selection of stories, non-fiction, rhymes and poems will foster their
understanding of our culturally, socially, technologically and ecologically diverse world. As well as building important knowledge, this extends their familiarity
with words that support understanding across domains. Enriching and widening children’s vocabulary will support later reading comprehension.

ELG: Past and Present
Children at the expected level of development will: - Talk about the lives of the people around them and their roles in society; - Know some similarities and
differences between things in the past and now, drawing on their experiences and what has been read in class; - Understand the past through settings,
characters and events encountered in books read in class and storytelling













Year group/Term 	Autumn term 	Spring term 	Summer term
Reception		Peek into the past	adventures over time
Year 1 	How am I making History?	How have toys changed?	How did we learn to fly?
Year 2	What is History?	How was school different in the past?	What is a monarch?
Year 3/4	Would you prefer to live in the Stone age or the Iron age?	Why did the Romans settle in Britain? 	How hard was it to invade and settle in Britain? 
Year 4/5	How have children’s lives changed? 	What did the ancient Egyptians believe?  	How did the society of the ancient Mayans impact their society and beyond? 
Year 6	How did the society of the ancient Mayans impact their society and beyond?	What was the impact of World War II on the people of Britain? 	What does the census tell us about our local area? 









Reception - Peek into the past
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Reception - Adventures through time
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Year 1
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Year 2 
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Year 3/4
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Year 4/5 
[image: ]
[image: ]
[image: ]
[image: ]
[image: ]
[image: ]
Year 6 
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Rey skills

v

Recounting activities that
happened in their past using
photos as a prompt.

Beginning to recognise similarities
and differences between the past
and today.

Using photographs and stories to
compare the past with the
present day.

Recognising that different
members of the class may notice
different things in photographs
from the past.

Asking questions about the
differences they can see in

photographs or images (in stories)

that represent the past.

Being aware of changes that
happen throughout the year (e.g.
seasons, nature).

Using photographs and images to
make simple observations about
the past.

Communicating findings by
pointing to images and using
simple language to explain their
thoughts.

Deciding whether photographs or
images (e.g. from stories) depict
the past.

Recognising significant dates for

Beginning to use common words
and phrases for the passage of
time, even if using inaccurately
(e.&. yesterday, today, tomorrow,
last week, “when | was in
nursery...”

Making simple observations
about the past from photographs
and images.
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Key knowledge

To know:

W That some photographs and drawings
represent the past.

V' Some language for talking about the
passing of time and events that have
already happened, even if used
inaccurately. (before, yesterday, last
week, last year).

V' That they started as a baby but have
since grown and changed.

V' That someone’s age is the time since
they were born.
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Rey srills

V' Recognising that some stories are
set along time ago.

V' Recognising significant dates for
them (e.g. their birthday - this
was introduced in Unit 1 but
could be recapped).

V' Being aware of changes that
happen throughout the year (e.g.,
seasons and nature).

V' Experiencing cause and effect in
play.

V' Recalling special people in their
own lives.

Using stories and non-fiction
books to find out about life in the
past.

Using photographs and stories to
compare the past with the
present day.

Beginning to use common words
and phrases for the passage of
time, even if using inaccurately
(e.&. yesterday, today, tomorrow,
last week, “when | was in
nursery...) etc).

Beginning to recognise
similarities and differences
between the past and today.

V' Asking questions about the
differences they can see in
photographs or images (in stories)
that represent the past.

V' Making simple observations
about the past from photographs
and images.

V' Deciding whether photographs or
images (e.g. from stories) depict
the past.

V' Communicating findings by
pointing to images and using
simple language to explain their
thoughts.
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Rey knowleage

To know:

V' The environment around us
changes as time passes.

V' Names of people that are
significant to their own lives.

V' Stories and books can tell us
about the past.

VI fairytales, kings/queens are
usually important, powerful
people who rule over others.

Some interests and achievements
from their own lives and the lives
of their families and friends.

Some people are older than
others.

Parents are older than children
and grandparents are older than
parents (beginning to understand
the concept of generations).

v

Some language for talking about
the passing of time and events
that have already happened, even
if used inaccurately (before,
yesterday, last week, last year,
etc).

Some photographs and drawings
represent the past.
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Intended outcome of the unit

Order three photographs correctly on a simple
timeline.

Use the terms ‘before’ and ‘after’ when discussing
their timelines.

Talk about three memories and place one of them
on a timeline.

Explain why memories are special and name four
events that they celebrate throughout the year.

‘Think of three ways they celebrate their birthday.

Ask a visitor one question about childhood in the
past.

Know a similarity and a difference between
childhood now and in the past.

Add three ideas to a time capsule about themselves.

Use key vocabulary to compare the present, the
past and possible changes in the future.

Key Vocab

celebrate future
celebration grandparent
change

childhood
different
event

family present

Y112: Lesson 3
{Cycle A): How are

remembered?

To develop an To explore how we | To find out what To compare To identify
understanding of remember events. | childhood was like | childhood now | that some
personal for our parentsand | with childhood | things
chronology. grandparents. in the past. change and
some things
stay the
same.

Suggested Next Steps

How have toys changed?
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Unit hub

Intended outcome of the uni

Discuss their favourite toy using language related to
the past.
Ask questions about toys in the past.

Make comparisons between toys i the past and
present.

‘Sequence artefacts from different periods of time.
Identify changes between teddy bears today and
those from 100 years ago.

Describe how toys have changed over time.

Key Vocab

modemn
now

past
present
remember
similar
source

Suggested prior learning Y1/2: How am | making history? (Cycle A)

Y112: Lesson : Y112: Lesson 4
Whatis your | and grandparents Is similar and
Tavourite ‘play with the same

ifferent about
toys as you? toys now and in

To find out what toys To know how

favourite toy. | our parents and what toys were
grandparents played | like up to 100
with. years ago.

To investigate To investigate
how teddy bears | toys have
have changed changed over

overtime. time.

Suggested Next Steps

Y1/2: How did we learn to fly? (Cycle A)
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Year | - How have toys changed?
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from. wood.
or metal.

M.y

o9

Made
rom.
plastic.

What is different?

© Kapow Primary™ 2022

Use batteries
to move, Made by
lighi’up-or machine.

Je nhoes.
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Unit hub

Intended outcome of the uni

Identify important events surrounding the history of
fight.

Explain how a significant event has changed the

s of others.

sk questions about people and events in the past.

Use primary sources to find out about people and
events in the past.

Correctly order five events on a timeline.

Key Vocab
beyond living memory | inventor
decade living memory
evidence past
eyewitness present

fight primary source
historic source

historically significant

Suggested prior learning Y1/2: How have toys changed? (Cycle A)

Y122: Lesson 5
(Cycle A): Why
was the Moon
landing special?

Y112: Lesson
6(Cycle A
How did we
learn to fiy?

To develop an
understanding of
historical
significance.

Suggested Next Steps

Y1/2: What is history? (Cycle B)

Coleman
ificant.

To develop an
understanding of
primary sources.

Toinvestigate
why we

remember the
Moon landing.

To place
eventsona
timeline.
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How we learn to fly?

Year 2

(achiovement Something done successfully through hard
work or courage.

_ The information that historians take from
vidence
sources.

eyewitness A written record or audio recording of
account someone who witnessed an event.

AR

An original document from the period being
studied that has not been changed in any
way.

Co)

primary source

historically

significan An important person or event from history.

1903

The Wright
brothers’
first
flight.

1932

1921

Bessie
Coleman
gets a
pilot’s
licence.

Ocean.

History of flight timeline

Now

Amelia Earhart
becomes the first

woman to fly solo
across the Atlantic

2015

Tim Peake visits
the International
Space Station.

1969

Neil Armstrong
becomes the
first man to
walk on the

Moon..
| Credit: NASA
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Unit hub

Intended outcome of the uni

Create a personal timeline by ordering three events.
correctly on a simple timeline.

Use the vocabulary “before’ and ‘after’ when talking
about ther timeline.

Recognise what is similar and different between the
“past’ and ‘now’.

Talk about three holiday memories.

Place one holiday memory on a timeline.

Identify how people spend their holidays differently.

Describe what photographs tell us about holidays in
the past.

Identify similarities and differences between
holidays in the past and now.

Order photographs on a timeline.
‘Ask one question about holidays in the past.
Find answers to simple questions about the past.
Identify features of holidays in the past.

Describe what holidays in the past were like and
compare them to now.

Find similarities and differences.
Use time vocabulary to talk about their memories.

YL2: Lesson 2
isa holiday?

(Cycle BJ: What
were holidays like
inthe past?

Y12: Lesson 4

can we find out

‘more about
holidays in the
past?

(Cycle BY: How
have holidays

changed?

(Cycle B): What
are my favourite
holiday
memories?

To identiy that
people spend
their holidays
in diferent
ways.

Suggested Next Steps

To compare
photographs from
the past.

To find out
about the past
from people who
were there.

To compare
holidays from
the past and
present.

To recall life
events.
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Unit hub

Intended outcome of the unit

Correcty order and date four photographs on a
timeline 2nd add some dates.

‘Ask ane question about schools i the past

Make ane comparison between schools in the past
and present.

Use sources to research and develop an
understanding of what schoois were ike 100 years
ago.

entiy three features o a classroom now and a
classroom 100 years ago, identiying some.
Simiarites and diferences.

Recognise two simiarites and two differences
between schools now and schools i the past.
State whether they would have preferred 10 go to
school i the past o not and explain why.

Key Vocab
past similar
timeline modern

date Tiving memory
diferent evidence
decade source
present decade

important beyond iving memory

Suggested prior learning Y

Tofind out
how schools
have changed
over time.

Toinvestigate
what school was
like i the past.

To nvestigate
what schaols
were ike inthe
1900s.

To compare s
modern
classroom with a
classroom 100
years ago.

To compare
three periods of
time.

Toexpress a
personal
response to
history.

Suggested Next Steps
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«— Now

Events that have
already happened.

—> Now

Events that are
happening now.

1900s 1960s 1980s Now

beyond living memory

100 e—

years ago

Something that The
gives us information

information about historians take
the past. from sources.
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Unit hub

Intended outcome of the uni

Recal hat a menarch is  king o queen,
Explain thatrecent monarchsin the UK do not have
the power to make decision alone.

dentiy some of the manarchys roes.

Explain that a king or queen s crowned in a special
ceremony calleda coronation.

Name some ofthe main steps in the coronation
ceremony.

Explain the use of special abjects i the coronation.

Use sources to explain how Willam the Conqueror
became King of England.

Know that monarchs in the past had allthe power to
make decisons.

Explan how Willam the Congueror kept order and
conquered England.

Identiy the two diferent types of caste buit by the:
Normans.

Compare the similarities and difierences between
Norman castles.

Identityfeatures of Norman castes.
Explain how casties have changed over time.
Recognise that we stil have castes today.
Sequence castes on a timeline.

Describe characteristics of the monarchy in the
past.

Suggested prior learning

To describe
whata
monarchs.

To explain why
coronations take:
place.

To explain how
Willam the
Conqueror
became King of
England.

To dentify how
Willam the
Conqueror buit
casties while
rulng Englan.

To dentity
features of a
castie that would
be effective
‘when defending
againstattacks.

To suggest
whata
monarch was
ke inthe
past.

Suggested Next Steps
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A fight between two armies.

conquer To take control of a country.

defend. Resist an attack.

invade To take over a country.

e Having the authority to make important
P decisions on behalf of @ country.

rule To be in charge.

Bayeux Tapestry

A long piece of decorated fabric
that tells the story of the Norman
Conquest of England in 1066.

King Charles
111, 2022.

Coronation

A special religious
ceremony where a
new king or queen is
crowned.

Queen Elizabeth IT's
Coronation, 1953

William the
Conguerar, 1066
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Unit hub

Intended outcome of the u

Understand that prehistory was a long time ago.
Accurately place AD and BC on a timeline.

Identify conclusions that are certainties and
possibilities based on archaeological evidence.

Explain the limit

Use artefacts to make deductions about the
Amesbury Archer's ife.

ions of archaeological evidence.

Identify gaps in their knowledge of the Bronze Age.
Explain how bronze was better than stone and how
it transformed farming.

Explain how trade increased during the Iron Age and
why coins were needed.

Identify changes and continuties between the
Neolithic and Iron Age periods.

Explain which period they would prefer to have lived
in, providing evidence for their choice.

Key Vocab
Stone Age Anglo-Saxons
8C Vikings

AD Tudors
prehistory Victorians
Ancient Egypt period
Ancient Greece Palaeolithic

Romans Mesolithic

Y3/4: Lesson 2
(Cycle A): What

does Skara Brae
tell us about life

the Stone Age?

Y3/4: Lesson 3
(Cycle A): Who was
the Amesbury

Archer?

Y3/4: Lesson 4
(Cycle A): How
did bronze
change life in
the Stone Age?

Torecognise | Touse

that prehistory | archaeological
was along evidence to learn
timeagoand | about prehistoric
was the houses.
beginning of

the history of

Suggested Next Steps
Y3/4: British history 2: Why did the Romans settle in Britai

Touse
archaeological
evidence to
investigate the
Bronze Age and
explain the
itations of this
evidence.

To explain how
bronze
transformed
prehistoric life.

trade during
the Iron Age.

To compare
settlements in
the Neolithic
and Iron Age.
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Year Stone Age, Bronze Age or Iron Age?

A person who learns about the past by recoverin
buildings, graves and other objects that belonged to
people jrom the past.

Used to show dates after the birth of Jesus, for
example, 2022 AD

A way of dating years before Jesus was born.

Trading by exchanging one item for another item
withouf the use of money.

A group of people who move around hunting or
Lot g bed” ¢

A place where people live together in buildings as a
community.

Buying or selling objects that are made or grown such
as copper, tin, bronze, olive oil and wine.

A group of people that lived together in a hill fort who
share the same language and ideas usually led by a
chief or king.
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Suggested prior learning Y3/4 (A): British history 1: Would you prefer
aw to live in the Stone, Bronze or Iron Age?
Pmnmy

Unit hub
Intended outcome of the unit
Explain the meaning of empire and invasion. v lesson1 | Y3 Lesson
Understand the chronology of the Roman invasion of (CyceArWhy | (Cycle Al How did
Britain. did the Romans
Identify the consequences of the Roman invasion. invade and Ed o

Create an interpretation of Boudicca using sources.
Explain why the Romans needed a powerful army.
Identify a soldier's equipment.

i § Tounderstand | Tocreateavisual | Tounderstand | Tounderstand | Tomake
Explain how the Roman army was organised and why the Romans | interpretation of how Roman Roman army inferences the Roman
perform simple manoeuvres and drills. invaded Britain. | Boudicca. soldiers were battle about life in legacy in
Make observations about an artefact. equipped for war. | formations. Romantimes. | Britain.
Explain the meaning of legacy, identifying how the
Romans changed Britain and ordering legacies by
their significance. Suggested Next Steps
Y3/4: British history 3: How hard was it to invade and settle in Britain? (Cycle A]
Key Vocab
Boudicca legacy
empire Romans
inference Settlers

invasion
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Boudiceca

empire

inference
invasion
legacy
Romans

settlers

Emperor Claudius led a
successful invasion of Britain in
AD 43. He wanted to show off rebellion against the

his power and expand the empire.
Rome also needed Britain's
natural resources, such as tin,
lead and gold, to support the

Roman Empire.

The Celtic queen of the Iceni tribe who led a rebellion
against the Romans in AD 60 or 6I.

A large number of countries ruled by one country or ruler.

A conclusion reached by using evidence.

A military attack in which an army or country uses force
to take over another country or area.

Something that a historical person or group of people did
which has a lasting impact on the future.

People (or objects) who originated from the city of Rome.

People who move to a new country and stay there
permanently.

Boudicca was the
Celtic queen of the
Iceni tribe. She
married King
Prasutagus, who made
a deal with the
Romans to keep his
land after their
invasion. However, the
Romans did not keep
to their side of the
deal. Boudicca
successfully led a

Romans and destroyed.
their capital. She was
eventually defeated by
the Romans and died
in AD 60.

testudo formation

A shield wall formation
used by Roman soldiers
during battles to protect
themselves from their
enemies’ weapons.

and Wales.

wedge formation

A triangular battle
formation used by
Roman soldiers to attack
their enemies.

The Roman army was responsible for the
expansion of the Empire. It was
well-organised, and the soldiers were
well-equipped and trained. Formations
such as the testudo (tortoise) and the
wedge allowed them to attack and
defend themselves quickly. By AD 80,
the Roman army had increased the
Empire's control right across England
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Suggested prior learning Y3/4: British history 2: Why did the Romans
aPaw settle in Britain? (Cycle A)
Ph»\nly

Unit hub

Intended outcome of the unit

Explain how the Britons felt when the Romans left

Y34 Lesson1 | Y34 Lesson 2 Y36 Lesson3 | Y. 4 |y Y314 Lesson 6
Britain. (CycleAl:Who | (Cycle A): How (Cycle A): What (Cycle Ak Was | (Cycle A): How
Suggest reasons for the Anglo-Saxon invasion of werethe Anglo- | d does Sufton Hoo ani King Alfred did Anglo-
Britain. Saxonsandthe | Saxonssettiein | tell s about really great? Saxon rule

2 tain? X 2
Name the key features of Anglo-Saxon settlements. Scots? Britain? Ahfg“ﬁm" end?
dentify changes and continuities in settlements
from prehistoric Britain. To understand To identify the To make To understand To create an To understand
Make inferences about artefacts. why the Anglo- | features of Anglo- | inferences about | how Anglo- interpretation of | how Anglo-
Describe how Anglo-Saxon belefs changed. Saxons invaded | Saxon who was buried | Saxons Alfred the Great. | Saxon rule

scribe how Anglo-5axon beflefs changed. itain. settlementsand | at Sutton Hoo converted to ended.
Explain how missionaries spread Christianity. how they and Anglo- Christianity.
. i changed from Saxon life.

Exlanthe threatthe Vs posd ot Angh- e mes.

Identify the qualities needed to be a monarch in
1066.

Suggested Next Step:
Y3/4: How have children’s lives changed? (Cycle B!

Key Vocab

Angles ‘missionary

Britons paganism

convert Pope
Romans
Saxons
settlement

Kingdom settlers
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claimant A person who believes they are entitled to be the king
or ‘queen.

A conclusion reached by using evidence.

invasion A military attack in which an army uses force to take
over another country.

kingdom. A part of England which was ruled by a king or queen.

missionary A person sent to an area to promote Christianity.

A solemn promise.

settlement A place where a community of people Live.

People who move to a new country and stay there 5

permanently. The Anglo-Saxons lived in single-roomed huts
in villages. Houses were made out of wattle

Attacks on Britain in which the Vikings landed to and daub’and wood with o thatchd rocf

steal items. They had most things they needed: foo
warnth. and family, They Left their villages
only to trade with others for essential items.

settlers

Viking raids

Seafaring people from Scandinavia who raided and
invided Britain.

4
By CE 600, the f%[: 7
Anglo-Saxons had 2
stopped_fighting each

other. England was
organised into five
kingdoms: Northumbria,
Mercia, Wessex, East
Anglia, and Kent. Each
was ruled by a king who
made laws. Over time,
Wessex became the most
important kingdom and
in CE 925, Athelstan,
(Athelstan) became the
first king of England.

Aidan built a priory on
Lindisfarne in CE 635 which
became the centre of
Christianity in Northumbria.
Here, many monks from the
Scottish island of lona
settled. Missionaries travelled
to Lindisfarne for training
and then journeyed around
Northumbria to spread
Christianity. The Vikings
raided the monastery in CE
793; an attack that shocked
the Christian world.
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Suggested prior learning Y3/4: British history 3: How hard was it to
aPaw invade and settle in Britain? (Cycle A)
Ph»\nly

Unit hub

Intended outcome of the unit

Make observations and deductions from sources.

Y3/4: Lesson 1 | Y3/4: Lesson 2 : Y3/4:lesson4 | Y3fd:lessonS | Y3l4:Llesson6
Suggest how children’s lives have changed. (Cycle B): (Cycle B why : (Cycle Bl How | (CycleBiHow | (Cycle Bl What
Explain why children needed to work. sources tellus | children work i Shaftesbury help | children’s giseases
Identify the kinds of jobs Tudor and Victorian and what was it tochangethe | leisure time children caught
chidren had, making observations and inferences children's lives | likeZ lives of children? | changed? ‘and how were
about them. have changed? they treated?
dentify how Lord Shaftesbury changed the lives of
chidren and evaluate the impact of his work. Toidentify how | Tounderstand | Tounderstand | Tounderstand | Tounderstand | To understand
e it chidren’s ives | why chidren the types of jobs | how Lord howandwhy | which diseases
Use sources to identify leisure activities and have changed | worked in Tudor | Victorian children | Shaftesbury children's children caught
compare them over time. usingarange | timesandwhat | had and their changed leisure time has | and how they
Ientify diseases from the past and discuss how of sources. working working children’s lives. | changed. were treated.

effective the treatments were. conditions were | conditions.
like.

Key Vocab
Suggested Next Steps
childhood chaffing wheat Y3/4: What did the Ancient Egyptians believe? (C
continuity hot seat
change master
chronological order oath
inference primary source
observation secondary source
apprentice trapper
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Year 4 - How have childre

lives changed

A young person who learns a trade or occupation in
return for accommodation, clothing and food.

Things that have not remained the same over time.
The time between infancy and adolescence.

Things that remain the same over time.

Free time spent relaxing, entertaining or enjoying hobbies.

A solemn promise.

Comprising of the House of Commons, the House of Lords,
and the Monarchy, Parliament passes laws and checks
the work of the Government.

Having insufficient money to pay for accommodation,
Jfood, heating or clothing.

An original document from the period being studied that
has not been changed in any way.

A document or a record that was not written at the time
of the event studied.
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Unit hub

Intended outcome of the unit

Identify the ancient ci
ancient Egypt.

Describe the physical features of Egypt.
Explain the Egyptian creation story.

Identify the characteristics of important gods or
goddesses.

Explain why the pyramids were but.

Identify the stages and challenges of building a
pyramid.

Explain the links between ancient Egyptian beliefs
‘and mummification.

Name sources that can be used to find out about
ancient Egyptian beliefs.
Explain some Egyptian beliefs about the afteriffe.

tions and key periods

Key Vocab

afterlife mummification
Book of the Dead preserve
tion Ra
istorically significant | River Nile

immortal sarcophagus

Y3/4: Lesson 1
{Cycle B): Who
were the
Egyptians and
when did they
live?

Suggested prior learning Y3/4: How have children’s lives changed?
(Cycle B)

Y3/4: Lesson 3
{Cycle B): Why

and how did the.
Egyptians build
the pyramids?

Y3/4: Lesson 4
(Cycle B): How

To know when
and where the
ancient
Egyptians
lived.

To explain the
importance of
the Egyptian
gods and
goddesses.

To evaluate the
challenges of
building an
Egyptian
pyramid.

To explain how
and why the
Egyptians
mummified
people.

To make
inferences about
Egyptian beliefs,
using primary
sources.

To evaluate
significant
ancient
Egyptian
beliefs.

ggested Next St




image31.png
What

d the ancient Egyptians bel

A long sheet of papyrus containing a series of written
Book of the Dead | [ o129, M5 M FPUN Gond to the afreriife

A large group of people with a common language, way

civilisation of life and governance.
W A person. or event that deserves attention.
immortal Able to Live forever.
The Eguptian process of preserving a body, so it could
mummification | 5 FQPHIT Hroriife. fe ‘ Y
preserve To prevent a body from decaying.
: Named after s shape, a large stone tomb BUllt for @
pyramid phamah.f i J % i
The ancient Egyptian sun god, who later merged with L oihos o
Ra The E believed that after a person. died, they
Atum, the creator god. mmu’igi to the afterlife - a S paradise or hoaven
ver : le became immortal. journey to the
River Nile The longest river in the world, along which the ancient || in which people becam ortal. The journey to th
Egyptian civilisation developed. gff Jsiris FRLA N person would go fo the
sarcophagus A decorated stone coffin, used in ancient Eqypt. afterlife or the underworld.

Gods and goddesses Weighing of the heart ceremony

The ancient rehis
Egyptians worshipped
e ‘qods and
oddesses, Fesponsible
For ol aspects of
daily Egyptian Life.
o e
was the god of
writing. Temples were
built for the gods,
and Jestivals were
dedicated in their
honour.

The ancient

| all the good and

bad things a
person. did If the

weighed the.
same as

Feather of Ma'at,
the person went to

the afterlife.
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Suggested prior learning What did the ancient Egyy

Intended outcome of the uni

‘Sequence the key periods of the Ancient Maya

u_ : Lesson 2: How LessondiHow | Lesson:Whatdo | Lesson 6 What
civlsation. i 7 important was didtheMaya | archaeological caused the
Identify periods that were happening in Britain at Mayasettieina | chocolateto P reflect worid remains tell us decline of the
the same time. ? the Ancient intheir | aboutAncientMaya | Ancient Maya
Explain how the Ancient Maya settled in the Haya? Inventions? cities? cities?
rainforest and the challenges they faced.

e A . Toevaluatethe | Toinferhow | Todescribethe | Todevelop Tomake deductions | To analyse
Describe Ancient Maya beliefs. challenges of the Ancient role of the recording skills | about an Ancient istorians’
Name the features of the Ancient Maya cities. early settlement | Mayavalued | AncientMaya | through Maya city by viewpoints on

. by exploring and used gods and exploration of | exploring
Make deductions about the Ancient Maya clties. how the Ancient | cacao by goddessesby | Ancient Maya archaeologi the Ancient
Evaluate the reasons for the decline of the Maya Maya settledin | exploring studying inventions. evidence. Maya cities.
chlisation. the rainforest. | historical images and
Understand the importance of archaeologists, artefacts. scenarios.
archivists and historians in constructing our

understan

\g of the past.
uggested Next Stej

Key Vocab
abandon climate
‘ambiguous cacao
ancient categorise
archacological remains | Celba tree
archivist creation story
archive city state

climate change
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How did the achievements

he Maya civilisation impact their society and beyond?

A large group of people with a common

Something that has been completed successfully
achlevement | ;0 ) rtort or skill. civilisation | o0/l o way of life and governance.
ancient From a very long time ago. historian Someone who studies or writes about history.
. A historical region in Central America made up
archivist e et eords miimty sire they are | Mesoamerica | o the modern-day countries of northern Costa
3 g su Y ica, Honduras, EL Salvador, Guatemala, Belize
safely kept and can be looked at in the future. g
and central to southern Mexico.
Someone who studies the bulldings, graves, tools A place where people establish a community,
archaeologist | and other objects of people who lived in the settlement living in houses and buildings that are close
past. together.
To put people or things into groups with the An idea that is intended to explain facts or
categorise theory events, often based on some evidence.

Ancient Maya vocabulary bank

same features.

Maya settlements in a rainforest

The Ancient Maya faced many challenges settling in the
rainforest, including dangerous animals, dense vegetation

and shady conditions, which made growing crops difficult.

They solved these problems by slashing and burning trees to

clear rainforest areas, becoming adaptable hunters and

developing crops that could grow successfully in the
conditions, such as cacao and maize.

Maya. city states

The Ancient Maya developed many things and each invention was linked to

their beliefs about the world. Some examples include the ball game, which was

a form. of telling stories about heroes and gods;

calendars to know when to

plant their crops and celebrate festivals that honoured the stars and the
seasons; temples where people went to give gifts to their gods and writing used

to write down important things, including stories about gods and goddesses.

Credit: Heritage Image Partnership Ltd / Alamy Stock Photo

© Kapow Primary™ 2024
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Identify the causes of World War 2.

Identify the different phases in the Battle of Britain.
Make inferences and deductions about a
photograph.

Describe how children may have felt when
evacuated.

Evaluate the accuracy and reliability of sources,
Describe the impact WW2 had on women's lives.

To
understand
the causes of
World War 2.

accuracy evacuee

air raid impact

Battle of Britain propaganda

bias purpose

The Blitz reliability

evacuation

To
understand
how the
Battle of
Britain was
won.

To make
inferences
about the
Blitz using
images

To understand
the emotions
and
experiences of
children during
the evacuation.

To evaluate
the accuracy
and reliability
of sources

To identify
the impact
of WW2 on
women's
lives

To explain
why
migrants
come'to
Britain.
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Year 6 - What was the impact of World War 2 on the people of Britain?

An assessment of whether a source is likely

aceurac
Yy to be correct or complete.

A policy of allowing a country to do what

CEeaEenent it wants, in an effort to avoid war.

The 1940 air battle between Germany and
Britain for air supremacy.

Battle of Britain

The favouring of a person or group in an
unfair way.

An intensive military attack in which
British cities and industrial areas were
targeted by the Luftwaffe.

The Blitz

The moving of people from a dangerous

evacuation
place to a safer place.

Battle of Britain

The Battle of
(July - October 1940) had

Britain

four phases and was
initially fought over the
south coast of England.
The Luftwaffe planned to
destroy Britain’s air
defences to pave the way
Jor a larger German o
invasion by sea. However,
thanks to their careful
organisation, military

tactics and use of radar, >
the Royal Air Force (RAF)
were able to stop the
Luftwaffe. These RAF R

pilsts became known as

“The Few’ because they |

successfully repelled an

attack against a larger
fighting force.

The codename for Hitler's plan to invade

Operation Sea
Britain by sea.

Lion

Information given out that may not be
accurate but is intended to make people
believe something or to hold a particular
point of view.

propaganda.

An assessment of how trustworthy or

reliability accurate a source is likely to be.

An agreement made ajter WWI that
required Germany to pay financial
reparations, disarm, lose territory, and give
up some of its territories.

Treaty of
Versallles

The Blitz

Coming from the
German word
blitzkrieg
(lightning war’),
the Blitz ‘started
in September
1940 when
German bomber
planes began
targeting British
cities and
industrial areas
- particularly
London,
Coventry,
Manchester,

Cardiff, Belfast
and tgydemfu.
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Unit hub

Intended outcome of the unit

Identify the type of information the census gives
‘about people.

Use the census to make inferences about people
from the past, providing supporting evidence for
their statements.

Make observations from the census and identify
changes between periods of time.

Identify the dangers of working in a textile mill.
Create questions to identify the thoughts and
feelings of a Victorian working child.

Identify the key events of Mary's life and interpret
her thoughts and feelings.

Extract information from the census to recreate the
lives of people who lived in a household from the
local area.

Extract information from the census and decide
whether a family was rich or poor.

Describing change throughout time.

Key Vocab
bobbins enumerator
can-hooker flax

carding flax linen
census flax mill spinner

comparing governess

Suggested prior learning Y5/6: What was the impact of World War 2
on the people of Britain? (Cycle A)

Y5/6: lesson1 | YS/6:lesson2 | YS/6:lesson3
(Cycle B): What | (Cycle B): What | (Cycle B): What

doesthecensus | happened to ‘happened to

tell us about the ? | Mary Bucktrout?
QUL

our local area?

To use the To use the To use primary
censustomake | census to sources to find
inferences about | investigate how | out about the
people from the | the lives of working
past. people in the conditions of
past changed. | children in
factories.

Suggested Next Steps

Y5/6: What did the Greeks ever do for us? (Cycle B!

Y5/6: Lesson 4.
{Cycle B): How

did Mary
Bucktrout feel

To recreate the
thoughts and

Y5/6: Lesson §
(Cycle B): Who

lived in our local
area? (Part 1

To reconstruct
the lives of
peopleina
household using
the census.

Y5/6: Lesson 6
(Cycle B): Who

lived in our local
area? (Part 2

To compare
census retums
and identify
continuities and
changes ina
household.
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story - What does the census tell us about our local area?

An official survey of the population which is carried
out évery ten yedrs.

A person employed to collect census forms and enter e ey Lt
the data into dn enumeration book

.. A o
-

The person who earns money to support o household %
and makes important family decisions. LW
A person emploged to teach a child in their home. R
A conclusion reached by using evidence

A statement based on something seen or heard.

A person’s job or profession.

A term used on the census to mean someone attending
school or a child.

A woman who campaigned for the right to vote
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"BE WHO *
GOD MEANT .
YOU TO BE
AND YOU

N

WILLSETTHE =~ %
WORLD ON ’
FIRE!"

~St. Catherine of Siena
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