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teachers need to recover im their next unit.

Owr Vision:

At St Paul’s, we seek to provide pupils with the essential kmowledge they need to be educated citizems in tomorrow’s world. It reflects owr vision that
mrgddldvvﬂlbesuppm‘tzdto adquedwmfullpo*temti.al, gromﬁmgbntot}wpe/rsanodwwnist}wmtobewndﬂouﬂishjmgUnHis love.

Our cwrriculum is rooted im a rich knowledge and understamding of owr history amd heritage, our culture and community and our local challemges
amnd opportwnities. Our imtent is to make areal differemce to childrem'’s lives, raising their own and others’ aspirations, secuwrimg educational success
amd deepening their knowledge and love of self and others arownd them.

Wesakmdmlopowduldmm'sawewndmndwr,ﬂwrsdfwnﬁdwnmwndﬂwmabd&gmbeam'agemiofdmmge'.Wewwn.toumduldentokmaw
their world, to keep themselves safe amd healthy, to live economically, to ‘set the world on fure'.

The intent of our Hi Cuwrriculum at St Paul's

Our high—qu,ulibd History education at St Paul’'s aims to imspire pupils’ curiosity to know more about the past,
dﬁmlopwgabnowklf,l’;léewndwnd.en'swwng Britabn'spastwndﬂwihl;fgﬂuwidmrwmld.Pupﬂsshuwlddmﬁﬁpkzg
ki '.||' askind perceptive quest '$. ki sl cxornts o s :
developing perspectivé and judgement.

The aims for implementation of our curricuwlum for His at St Paul's

To emsuwre that all pupil/s:




e Know and understand history as a coherent, chronological narrative, from the earliest times to the present day: how people’s lives have
chamged the nation amd how Britain has influemced amd beem imfluemced by the wider world.

° Kﬂowamdumdmstwndﬂgmfwamiaspedofhwtmgofﬂmwdwwm{dt}ww‘eqfampwntomnlwaiwns,t}wempamswnamddwso{utwnof
empires; characteristic features of past on-Ewropeam societies; achieverments amd follies of mamkimd.

e Gain and deploy a historically grounded understanding ofo.bst/mx;ttzmmsuc,ha/s'e/mpime','dAriliﬁM’,'pmﬁummﬁ'amd'pewsambrg'.

e Understand historical concepts such as continuity and change, cause amd consequence, similarity and difference and use them to make
corvnections, draw contrasts, amalyse tremds, pose historically-valid questions amd oreate their own structured accounts, includimg written
aooown,t/samdamalgse/s.

o Understand the methods of historical enquiry, including how evidemce is used rigorously to make historical claims, and discern how amd why

conbrasting arguments and interpretations of the past have beem constructed.

e Gain historical perspective by placing their growing knowledge imto different contexts, understamding the conmections between local,
regional, national and imternational history; between cultural, economic, military, political, religious amd social history; and between
shurt-tmmamdlong—tmmtimcal&s.

Reception Year (EYFS)

Du/rimgttha/rLgYewrs FowndaﬂcnsmgedﬂdMnMUdsznpﬂwwhistUﬁmlumdwmtamdimgﬂvmxghmdtheHeamwspwrtofstmg—bwsedprojed/s.A

large emphasis is placed upon developing childrem'’s vocabulary through texts amd first-hand experiemces. This will begim with exploring the concept
of the past using recemt events from their own lives e.q. whem they visited school on tramsition visits. As the year progresses children will imvestigate
dwmge/s,figume/samd(wefrwsbegondt}wimownlifeﬂm.Thzgwiﬂbea.blztoejxplo‘rearwngeofhistmicalafrtefadﬁ, use a variety oftwi/scundvi/sita
mwswmtodmlcrpdwmwndwrstwn.dmmg of’d'wpa/st. This will provide opportunities to discuss thfade.an"thmlgshuNecha/ruJedoveﬂ“tlm e.qg.

tramsport, household objects im a ramge of contexts im relation to both core stories and the childrem’s own imterests. The development of these emquiry
skills will prepare children for learnimg about key historical changes, figures amd events as they progress onto the National Curriculuwm in Year-1.

Earrbd Years Foundation Sto.ge Framework (2021)
Educational Prog'rwm/mlz/s: Und;z/rsta/ndj/ng the World




Understamding the world inwolves quiding children to make semse of their physical world and their community. The frequency and range of
children’s personal

experiences inoreases their kmowledge and sense of the world around them - from visiting parks, libraries and musewms to meeting important
members of

society sudqaspoﬁmoﬁim/rs,mms%wndfbreﬁghwrs.lnaddm' ,li/strz/m/ng’ to a broad selection ofstm‘ws' ,mn—fwbun' ,'rh_g'rrwswndpoe/m/swiu]tostem
hei

understanding of our cultwrally, socially, techmologically amd ecologically diverse world. As well as building importamt kmowledge, this extends their
f -|. .

with words that support umdxz/rstﬂmd.lmg across domaims. Enfr*id’limg wnd.vwdwmmg children's vooabula/ry will support lute/r“r‘eadung cmnp’r\e}wn/sio‘n.
ELG: Past and Present

Children at the expected level of development will: - Talk about the lives of the people around them amd their roles in society; - Know some similarities
amd

differemces between things im the past and now, drawimg on their experiences amd what has been read in class; - Understand the past through
se,tﬁmgs,

dmmadznswndwﬂs@nnmynwmdbnbooksmadmdassamdswrgtzﬂbng.




The Thuree IIT's.

History is taught in blocks throughout the year, so that childrem achieve depth im their learning, by kmowimng more amd remembering more over time.
Al year groups follow the History long term plam, which has been aligned with the national cwrriculum. The history subject lead has identified key
wpiosﬂ'wiﬂuduldmwﬂlwmfmmeOmmﬂwwndofﬂwaTmHjW UnYeamSUx..Outwmzsofwmkan‘emgulwr{ngnitumdto
em/sumet}w:tt}wgmﬂuiasown.dwrdmstamdimg ofﬂmkzgldmﬂif&dknww&dge.wwmmkfmwbdge—rkhapprm,ﬂweiﬁasmmg e/mphu/si/scn
people and the community of owr local area. The local area is also fully utilised to achienve the desired outcomes, with extemsive opportumities for
learning outside the classroom embedded in practice. Our scheme emphasises the importamce of historical kmowledge being shaped by disciplinary
approaches, as shown im the diagram above. These strands are interwoven through all our History units to oreate engagimg amd emrichimg learning
wxpmwnmvﬁudwaﬂowﬂwdxddmtommugmhwtmgashwtmwmﬁdoWehmtdzfnnfwdﬂufoﬂﬂmmmgkzgstmaﬂd/s

Substantive Topic Chronological Substantive
knowledge strands knowledge awareness concepts

Historical Disciplinary
Disciplinary strands enguiry concepts

Our scheme ofwo*r"k e/m,phwsifse/sthz umportamce ofhystm‘u:al kfrwwled.ge beimg shuped bg

disciplinary approaches, as shown im the diagram above. These strands are interwoven through all our History units to oreate engaging and
emriching learning experiences which allow the children to inwvestigate history as historiamns do. Each six-lesson unit has a focus on chronology to
allow children to explore the place in time of the period they are studying amd make comparisons im other parts of the world. In EYFS, children explore
’dwoonceptofhustmg bgm{&rﬂmgonkzgempwiwnwfrom%ownpast, hzlpungthwmwndmtamdt}wit}wgeachhmﬂwmcwnhmtmwsThw,
they engage in activities to compare and contrast characters from stories, including historical figures, deepenimg their understanding of how
imdividual lives fit imto broader historical narratives. Children will further develop their awareness of the past in Key stage T and will kmow where




people and events fit chronologically. This will support children im building a ‘mental timelime’ they can refer to throughout their learning in Key
stage 2 and idemtifyimg conmections, contrasts and tremds over time. There are two EYFS units focused on each of the history-related Denvelopment
’muttzn‘sstai;zxrrwrws.Thz/seu/nii,smwtqfamofaduh—&damddﬂd—vniﬂamdmmvﬁudlmbesdmdbgﬂut@adwtofiiimwiﬂ"l
Reception class themes or topics. In Key stage 1 amd 2, units are orgamised around an enquiry-based question and children are encouraged to follow
the enquiry cycle (Question, Irwvestigate, Interpret, Evaluate and conclude, Cmnmwmwate)w’rwnamwr‘ung historical questions. Over the course of the
oChamgeam,dcontimlitg.

» Cause and consequence.

-Swndwrwuamdeffmm

+ Historical significance.

» Historical interpretations.

* Sowrces of evidence.

Disciplinary concepts

Thuewmp%wﬂlbemmﬁmdiﬁmmdxurbngt}wsw ofloco.l, British and world history. Accordimgly, childrem will have varied
opportumities to learn how historiams use these skills to analyse the past amd make judgements. They will confidemtly develop and use their own
historical skill set. As childrem progress through our scheme of work, they will oreate their own historical enquiries to study using sources and the skills
they have developed. Children progress by developing their kmowledge and understamding of substamtive amd disciplinary concepts by experiemcing
thmi/naTumgeoj:hi/sto’ri,culwniebesamdpe/riod,s.We humfwegoidmnt}mwdsTwmnﬂng thnnghowrw/r'rioulwm: Chﬂmﬂlﬂgg &dwmgeovejr“ti/mz;
Power, Leadership and Monarchy; Society, Everyday Life & Lived Experience; Beliefs, Cultwre & Interaction Between Civilisations; Historical
Significance, Evidence & Interpretation.



Chronology & chamge over time | Power, Leadership and Society, Everyday Life & Cultwre & Interaction Historical Significance,
Monarchy; Lived Experiemce Betmreem Civilisations Evidence Interpretation
o Introduced simply e Rumming from
Fm /'l’:ywa/mfma/amg (WS/QW . tcgs, school, early societios to Sw :f,maﬂamdget/s
history? un EYFS to WWII amnd monarchy ideas) Ms | global conmections: sophisticated:
the Tudors in Y6, pupils are them deepemed * childrem, prehistoric belief systerms o ;
constantly building a semse that: through: health, leiswre e Romams, * w:z‘t s hwt‘l’;ﬂ
. o Romanms, o civiliams in Churistiamity, '
* tumz passes Anglo-Saxoms wartime, census Anglo-Saxoms ,
o life chamges (and o records ) o Using sowrces,
ometimes the Vikings ' * Maya, Egyp ' acts, oral
° | tays e Tudors and WWII History ism't just empire, global z:ig '
I " leadership what happened Britaim
. conmect e debates about b'ui Wﬁatllfe was .
bigger story power, democracy like for . This thread helps children * Judging
This grows | amnd authority pecple see how beliefs, culture and signif le.g.
pe/rfonull | 9% e By UpperKS2, contact between groups il?aie)
lobal J PLLPUJS are shape societies. By Y6 e
J ' questioning who J 't" PL:P )
holds powerr, how :j/sw Jui , J
and why it matters t/zwto:k};]ng ut:;u*‘e

These concepts are retwrned to in different contexts, meanimg that pupils begin to develop am understamdimng of these abstract themes which are

orucial to thein future learning im History. Owr scheme follows the spiral curriculum model where previous skills and kmowledge are returned to and
built upon. Leﬁsommduignzdto be varied, engaging and hands-on, all,cvwng childrem to @cparwrwet}wdlﬁe/wni aspects ofa/n historical enquiry.
In each lesson, children will participate in activities irwolving disciplinary and substamtive concepts, developing their kmowledge amd understanding




of Britain’s role in the past amd that of the wider world. Children will dewvelop their knowledge of concepts and chronology as well as their in-depth
kmowledge of the context beimg studied. Guidamce for how to adapt the teaching is available for every lesson to ensure that lessons cam be accessed by
allpu,pi.l/samdopporwmiij%tostmetzh pupi.l,s'bzwr'nbng are available wjrwn'r‘equime)d. K’rwvv'lzdge orgwni,se/rsfcrea,chumiisuppm“t pupiLsimbuiLdimg a
foundation of factual kmowledge by encouraging recall of key facts, concepts amd vocabulary.

WhJj hammchoswnwfdlowanldadapt KAPOW's hustorg cwrriculuwm to suit the needs o]coumchildmem?

The Kapow History curriculwm has beem chosem as it provides a well-sequemced, kmowledge-rich framework that enables pupils to build secure
d\/r‘omlogi.cal u/rder‘stamdmxg amdd,usc,tplmwrrg thnk,ung over time. Its em,qui/rg—hui approu.ch supports pu.pil,s undurelapung substamtive amd
disciplinary knowledge while encouraging historical curiosity amd oritical thinking. The curriculum is deliberately adapted to reflect Plymouth’s local
content, allowing pupils to make meamingful corvnections between national and global history and their own locality. Pbﬂmmxth'smriﬂfm heritage,
experiences of conflict, exploration and migration, and its role im events such as the Tudor period and the Second World War are woven imto wnits to
deepen relevance and engagement. This emswres pupils understamd how their local history contributes to Britain's wider historical narrative. The
flexibility of the Kapow cwrriculum enables teachers to adapt content, sowrces and outcomes to meet the needs of all learners, including SEND and
disadvamntaged pupils, without compromisimg ambition. As a result, pupils develop a coherent understanding o:fthe past, a strong semse ofpla,oe, amnd
the knowledge and skills needed to thimk amd work as historiams.

Local history:

Local history is embedded purposefully withim the cwrriculum rather tham taught as a standalone or tokenistic umit. Through the cwrriculum, local
Plymeouth history is meanimgfully linked to national amd global historical enquiries, enabling pupils to see how their locality contributes to wider
historical narratives. Plymouth case studies, such as its maritime heritage, role in exploration, experiemnces of conflict and civiliam life during the
Second World War, are used to deepem understamndimg of key historical concepts imcluding power, significance, contimuity and change. This approach
e/n/su/re/s’dwilocalh,bstorg sMwngt}wnspupus'substwnﬂNeknwwledgeamddisdemmjﬂumkimg,nwkm Lea/r'nimgrdwum,cdwremtamdroot@dima
strong semse of place. Other examples include: Romams / irwasion — Compare Roman Britaim with later naval defence of Plymouth; Tudors —



Plymouth as a Tudor port; Drake and maritime power; WWIL — Plymouth Blitz alongside national evacuation stories; Significamce — “Who is more
significamt to Plymouth: Drake or Churchill?”

Enguiry-led structure supports tation for all learners

The enquiry-led structwre of the cwrriculum supports adaptation for all learners by allowimg teachers to tailor lessons to pupils needs without
compromising curriculuwm intent. Lessons encourage inwestigation, discussion, and the use of a ramge of sowrces, which cam be simplified, scaffolded,
orejandwddzpemdyng on learners’ abilities. For ejxn/mpLe, local Pb:]'mouﬂw sowrces such as phﬂtug’r‘aph/s, maps, oral histories, amd cemsus records cam
be used to make abstract historical concepts conorete and meamimgful. This approach bemefits SEND and EAL pupils by corvnecting learnimg to
fomiliar contexts, reducing cognitive load, and promoting engagement, while ensuring all pupils develop the kmowledge, skills, amd confidence to
Built-im flexibility without loss of rigounr

Thzowr‘r‘iculwmoﬁe/rs buxli—mfbmibdibdwd}wutwm,pmrm,smrgoum anabﬁmgtzadwrstoadaptoontwniamdwxannptwtosuiit}wrwzdsamd
interrests of their pupils. In a Plymouth context, this allows local history—such as the city's dockyards, naval heritage, and experiences during the
Blitz—to be woven into national and global emquiries, makimg learning more relevant amd engaging. Teachers can adjust sowrces, questionimg, and
outcomes to provide additional support or challenge, ensuring all pupils cam access and deepen their historical understanding. This balance of
structure and adaptability maimtaims high expectations while promoting meamingful, contextualised learning for every learnesr.

S orts inclusive responsive his

Thzou/rﬁoulumsuppm“bs un,du/sweamdcultwraﬂgmpcmswehmtowtzadwng bg emsumimgﬂmiawidzramgeofpmpecﬂmamdmpmm
represented amd explored. In Plymouth, this enables pupils to study local commumities’ diverse histories, imcluding migration, maritime trade, and the
conbributions of underrepresented groups, alongside national and global narratives. By corvnecting historical enquiry to pupils’ own lives and
swrroundings, the curriculuwm fosters engagement, belonging, and understandimng of multiple viewpoints. This approach helps all learners see
t}wmselmre:ﬂuizdbnhjstmg,mumgeﬁmiﬂcalt}umkimg abowasesmﬁ%mwnwmbwed,amddumbpsﬂukﬂwwlzdgewrdskwsmﬂumkm
wm*kashistmiambnwnbndmbveamdoultwruﬂgawamewwj.




The History curriculwm is fully aligned with England’s National Curriculuwm, ensuring pupils build both substamtive kmowledge of key evemts, people,
amnd concepts, amd disciplinary skills in historical enquiry, interpretation, amd oritical thimking. From EYFS through KS2, pupils develop chronological
wnd,e/rstwndi.rng, eprlm‘e local, national, amdglo*bal hi/storg, amdstxdgﬂwmmsupha/ssodztg, power, empire, amdwnﬂwt The curriculwm is enriched
with Plymouth-specific contexts, including maritime heritage, industrial development, and the Second World War, makimg learning relevant and
engaging while maimtaiming statutory coverage. Its enquiry-led and flexible structure allows adaptation for all learners without compromising rigour,
supporting a coherent, kmowledge-rich, and cultwrally responsive history curriculwm. It covers the key stages’ expectations:

EYFS/KST: Pupils learn about their own history, everyday life in the past, and significamt people amd evemts, meeting the statutory focus on
d\fr‘omlogtcalumdwrstamdimg, dwmge/swu}umhmmgﬁwmorg,amdlowilwstmg

Lower KS2 (Years 3-4); Units develop pupils’ knowledge of early civilizations, Romams, Anglo-Saxons, and the impact of cultwral interactions,
reflecting national curriculwm aims for broader chronological awaremess, society, beliefs, and technological change.

Upper KS2 (Years 5-6): Pupils study complex societies, power, empire, democracy, amd conflict, using primary amd secondary sources to evaluate
significamce, aligning with the National Cwrriculum’s emphasis on historical enquiry, interpretation, and the ability to make corvnections across
periods.

The History curriculum develops bcthsubstwntiﬂeamddisctplbnwrg kmowledge, ensuring pupils kmometha,pperrwdamd how to thimk like historiams.
Substantive knowledge is built through the study of key events, people, places, and themes aoross time, from personal amd family history im EYFS/KS1
to Romams, Tudors, WWII, and Plymouth’s local heritage in KS2. Disciplinary knowledge is developed through historical enquiry, interpretation of
sources, evaluation of evidence, chronological reasonimg, and understanding significance, enabling pupils to ask questions, draw connections, and
make informed judgements. This dual approach emsures learning is knowledge-rich, coherent, and equips pupils with the skills to investigate amnd
understamd history oritically. Some examples include:



Lower KS2: Romams, Anglo-Saxons, Maya, and Anciemt Eqyptiams;
chamges im society, techmology, and belief systerms.

Uppe/r KS2: Tudors, Vikimgs, WWII, local Plymouth history, empire, and
demooracy.

Substantive knowledge Disciplinary kmowledge
EYFS/KS1: personal and family history, everyday life, significant Chnmwlogioal wn.d.en'stwnd,un.g sequencimng events, oreating timelines,
individuals like the Wright brothers. amd seeimg long arcs of change.

Historical enquiry: a,slu'mg questions, imwestigating sowrces, amabdsung
I’ntwrp'retntion& (‘/rttlmlt}wnkung evaluating reliability, comparing
perspectives, and formimg judgements about significamnce (e.g., who
deserves to appear on the £10 banknote).

Conmecting lowltonatimw.l/gln‘bal history: using Plymouth’s local
context to understand broader patterns ofsoci.o,tjj, migration, power,

2025 - 2026 Lang term plam:

In the 2025-2026 academic year, we are using a mixtuwre of units from both Cwrriculum A amd Curriculuwm B to reflect recemt chamges to the history
curricwlum. Thi,sa,pprcrachalluwswstoowr‘efuﬂg sdwamdsequwnwmmmumwnﬁnuubjamdprvgmsm,whdenwkimg smt}wtpupi.l/s
acquire the substamtive amd disciplinary knowledge they need by the end of Year 6. By blending umits, we can cover essential historical periods,
concepts, and skills, while also maintainimng opportunities for local contextualisation amd enquiry-based learnimg. This ensures that pupils leave Key
Stage 2 with a coherent understanding of history, a secure grasp of chrronology, and the ability to think and work like historiams.

Year group Autuwmm term

R/

YI/Y2 - Cycle B What is History?

Sprimg term Summen Term

e S

Howwwssdwvldiﬁm‘tmtmt}w What is a monarch?




pwst?

Y3/Y4-C|:JCJ.QB How hawve Childrem's lives What did the amcient Eqyptians How did the achievements of the
Changed? beliere? ancient Maya impact their society
and beyond?
Y5/Y6—ngzA Werre the Vikings raiders, traders What was life like in Tudor What was the impact of World
or sonmt}ﬁfng else? Englamd? War 2 on the peo’plz of Britain?




Reczption/w - Cycle A Peck imto the past Adwentures through time
Substantive knowledge
In the “Peek imto the Past” unit, pupils demelop substamtive knowledge | In the "Adventures Through Time” umit, pupils
of their own personal history, everyday life, and familiar events, develop substamtive kmowledge by exploring
wdu&mgwﬂwdwmonmmnmwsmubmamdwmgeﬁofﬂwpast mnis,peoplz,amdplau/sbegondﬂwimown
The,g lmmntomogmsedwmgeovejrtlmwndtdmwfgsumdmm e»cpe/rwnw,mldudmfwnulg,cmmw/mtg,
and differences between past amd presemt experiemces. amnd early national history. They learn about
how life has chamnged over time, everyday
routines im the past, and the impact of
Discioli |
ieciplinary ) The unit also develops disciplinary knowledge, emabling pupils to The unit also develops disciplinary knowledge
observe, compare, sequemce events, amd reflect on their own and by emcouraging pupils to observe amd compare
others’ experiemces, begimming to thimk like historiams. differemt periods, sequence events, ask
questions about the past, and discuss
similarities and differemces between then and
now, building the foundations of historical
EYFS learning goals

This learning links directly to the EYFS Early Learning Goals,
particularly Understanding the World - Past and Presemt, while
also supporting Communication and Language, Personal, Social
and Emotional Development, amd Expressive Arts amd Design

This learning links directly to the EYFS Early
Learnimg Goals, particularly Understanding
the World - Past and Present, while also
supporting Communication and Language,




artefacts

through discussion, reflection, and engagement with images and

Personal, Social and Emotional Development,
amd Expressive Arts amd Design through
discussion, 'r‘eﬂectim, and engagement with
images, stories, and artefacts.

Catholic social teachimg Dignity - By exploring their own stories amd memories, pupils learn [ The Cormumon Good - Exploring commumities
that every pen‘scm's Ufe and experiemces have value and deserve to be | and SLg'mercam.t peopl.e hplps pupi.bs understand
remembenred. how people work together to shape society for

everyone.
Y1/Y2-C9d2|3 WhatbsHLstorg? Howwwssdwo{diﬂememt im’dwpa,st? What is a monarch?
Substamtive km.owlﬂ,dge

In the “What Is History?" unit, pupils develop

In the “How Was School Diﬂe/r\emi im the Past?”

In the “What Is a Monarch?” unit, pupils

substamtive kmowledge by exploring the concept | unit, pupils develop substamtive kmowledge by | develop substamtive kmowledge by
ofhistmg,wndwrstwndbngﬂwit?wpwstismade LaangaboMsc}woﬂiernewrﬁemtimws, e»cp[omngtfwro{eo]ca'rm*rm/rdtlawmwng
up of events, people, and chamges over time, imcludimg differences in routimes, classroom about the position of kings and queens,
wndmoogrd&bngﬂwi’dwgcwnbepan‘tof Tul%,lwrergmamiaLs,amdt}weﬁcpe/rwnw amdufndmstﬂfr@mt}wwmfhwmon
history themselves. They learn about simple ofdlddnwnTh.e,ggaunamumdmtamdmlgof society amd key historical evemts. They also
cmmpt/ssud'lwstifrmli/n%wndsequmdmg dwgeomthnwwndthzbmadofsodzigm lxzumabcruisinmolzsuccmssiunamd
envemts. everyday life. contimuity of leadership.

The unit develops disciplinary kmowledge by The unit develops disciplinary kmowledge by The unit develops disciplinary kmowledge




emcouragimg pupils to ask questions about the
past, examime sources such as photographs
amnd afrtlzﬂca.ot/s, compare pa/st amd pmemi, and
discuss similarities and diffe/r\e/m:e/s

emcouraging pupils to compare past and
presemt school experiences, examime sources
such as pho‘tog’r‘aph,s or accoumts, ask
questions, and make simple conclusions about

cause, change, amd continuity.

by encouraging pupils to examime sources
such as portraits, stories, amd images, ask
questiors about power amnd lxwdm‘sth,
compare different rulers, amd begin to

National cwrriculum
This aligns with the National Curriculwm for This aligns with the National Curriculwm for | This aligns with the National Cwrriculum
History at Key Stage 1, supporting pupils History at Key Stage 1, helping pupils for History at Key Stage 1, supporting
studied, and the skills needed to thimk amd work amdh.cwtoimmtigaizﬂ'wpa,stwsimg imd,iAf'Ld,Lw,l/s,lmdwr‘ship,amdthzu,secf
like Fu/sto‘mwn/s]tromtlw earliest stages evidemce. historical sowrces to explore the past.
Catholic social teaching | Dignity - Pupils recogmise that everyone The Dignity of Work and Participation - The Common Good - Studying leadership

contributes to hustmg amd that every pe/rsorn's
e»cpe/riemc,e/s matter.

Learnimg about childrem’s experiemces of
education im the past hlghhghbs the
importance of opportunities, learning and
pwrticipaticnimsocizbj.

emcourages pwplbsto consider how rulers
amdgowrwmwnbs slwuldse/rw’dwgovdof
aﬂpeoplz.




Y3/Y4 - Cycle B How have Children’s Lives Chamged? What did the amciemt Eqyptians believe? How did the achievements of the amciemt
Maya impact their society and beyond?
substamtive kmowledge In the "How Hawve Children’s Lives Changed?” | In the “What Did the Ancient Eqyptiams In the “How Did the Achievements of the
wnit, pupils develop substamtive kmowledge by Believe?” unit, pupils develop substamtinve Ancient Maya Impact Their Society amd
exploring children’s experiences across kmowledge by exploring Eqyptian religion, gods Begcmd?" wnit, pupils dewvelop substamtive
differemt periods, including health, education, | and goddesses, burial practices, and beliefs kmowledge by studying the Mo.ga's society,
work, and leisure, amd learning about social about the afterlife, as well as their influemce achievements in mathematics, astronomy,
amd economic changes over time. They gain on society amd culture. They learn how beliefs | architecture, agriculture, and writing, and
wnumdwr‘stamdmmgofoonbmumjamddwmge shapeddailglife,gove/r'rwmm,amdamt. howt}wseoont/ribu.tedtouworga/rwsaﬁ.on
im everyday life. amd success ofth;wr“ cvilisation. They also
explore the influemce of these achievements
beyond the Maya world.
The unit develops disciplinary kmowledge by The unit develops disciplimary kmowledge by The unit develops disciplinary kmowledge
encouraging pupil/s to examime amd unterpret encouraging pupiLs to examime sowrces such bl:j encowraging pu,pil,s to cvrulb:]se afr‘tzﬂccwt/s,
sowrces such as pho‘tog’r‘aph/s, diaries, and as hwroghjph/s, a/rtpjfac,t/s, amd tomb umages, sowrces, and evidence, ask questiors about
artefacts, ask questions about similarities amd | ask questions about significamnce and purpose, | significamce and impact, compare societies,
differemces, sequemce events, and draw comparre beliefs with other societies, amd amnd evaluate the importamce of
reasoned conclusions. imterpret evidemce to understand the past. achievements over time.
N . . |

This aligns with the National Cwrriculum for
H'bstorg at Ke,l:J Stuge 2, supporting pupi.l/s'
understamding ofsodal history, cause and

This aligns with the National Curriculum for
Hbstm“g at Keg Stage 2, supporting pu,pil/s'

This aligns with the National Curriculum
fm" Hi/s’w‘rg at Keg Stage 2, supporting
pupils’ understamding ofoorm,plwx societies,




consequemce, and historical enguiry skills.

imfluemce, contimuity amd change, and

cultwral interaction, amd the skills required
to imvestigate, interpret, and thimk

Catholic socialtxwdlimg

Dignity ~ Studying beliefs about life and death
hzlps pu,p'tLS understand that penplz

Scﬁdan‘itH—Thzadwwemwnbsofthz Maga
showhowcomzmwniﬂ%wmktogd}mmamd

throughout history have searched for how ideas amd kmowledge can benefit
"rTwamimgamdvuhwdhumwnUfe. sociziizsbegmdt}mimownoi/vﬂi/saﬁﬂn.
Y5/Y6-ngzA Were the Vikings raiders, traders or something | What was life like im Tudor England? What was the impact of World War- 2 on

else?

the peoplzo‘fBrrimi/n?




Substamtive knww’lzdge

In the “What Cam the Census Tell Us About
Our Local Area?” umit, pupils develop
substamtive kfrwwLedge bg e»cplorung local

history through cemsus records, learning about
population, occupations, household structures,
amnd social amd economic change im their
community over time. They wnderstand
contimuity a/nddlamgeim\/ic,’wriam—imiﬂrwum
broader national tremds.

In the “What Did the Greeks Ever Do for Us?”
wnit, pupils develop substamtive kmowledge by
studyjing ancient Greek civilisation, imcluding
governance, philosophy, art, architecture,
daily life, and contributions to demooracy,
scionce, and cultwre. They learn about the
lastimg impact of these achievements on later
societies.

In the “The Sikh Empire” unit, pupils
develop substamtive kmowledge by
e»chcmrng the hi,storg, sotiety, governance,
religion, amd achievements of the Sikh
Empire, includimg its influemce im the
Indiam subcontimemt and interactions with
evemts, amd cultural contributions.

Disciplinary kmowledge

The umit d,efvelops d.l,so.plunwrg k/n.owLed,ge bg
imterpreting primary sowrces, analysing data,
comparing local evidence across periods, and

The unit develops disciplinary kmowledge by
amnalysing artefacts and sources, comparing
perspectives, evaluating significance, and
d/r‘aMrimg reasoned conclusions

They learn about key figures, events, and
cultural contributions. The umit develops
disciplinary knowledge by examinimg
sowrces, comparing perspectives, u/skimg
questions about cause, consequence, amd
significamce, amd making reasoned




National curriculuwm

This aligns with the National Curriculum for

History at Key Stage 2, supporting pupils’ skills

im historical enquiry, sowrce o.rnah:]si/s, and
tical thinki . g local and

This aligns with the National Curriculum for
History at Key Stage 2, supporting pupils
influemce, amd historical enquiry skills.

This aligns with the National Curriculum
for History at Key Stage 2, supporting
pLLp'Ll/s' umdxyrstwndmxg oj:efmpime, power,
cultwral interaction, amd developimg skills

Catholic social teaching | Peace - Studying conflict and cooperation The Dignity of Work and Participation - Peace - Learnimg about the effects of war
dummgtthlJumg pejrio-dejnc,oumage/spupil/sto Explmimgt}wlimofﬁdiamdpowTudms hzlpspu,pil/s umdwrstamdt}wumportamof
T@fluicntlleumpm“tamofpmamd thhh.ghi/st}wvuhmofwcrkwndt}wuanuol Peace, reconciliation and human Dignity.
mo{m/n.g d.xﬁe/re/ncms opportunities peoplz empe/ri.e/rwed.

2026 - 2027 |ong term plam:

As aresult of blending umits from Curriculum A and B in 2025-2026 to respond to recemt curriculwm changes, we have carefully adapted the history
curriculum for the 2026-2027 academic year to ensure contimuity and progression. This year we will have a mixed year 4/5 class. We thought about
what the key kmowledge is that the pupils needed. mewﬁgedbmmmmmmgeofaﬂwpm,&mm,wndsbﬂs,whﬂz
emswring that pupils continue to build the substamtive amd disciplinary knowledge required by the end of Year 6. By reviewing sequemcing, enquiry
questions, and local context opportumities, we cam provide a coherent, kmowledge-rich cuwrriculum that quaramtees all pupils leave Key Stage 2 with a




Year group

Autuwmm term

Spﬁmg term

Summen Term

S e e
Y1/Y2 - Cycle A How am I making History? How have toys changed? How did we learn to fly?
Y3/Y4ngzA Would you prefer to live im the Why did the Romams Settle im How hard was it to irnwade amd
4/5 as well Stone Age, Iron Age or Bronze Age? | Britain? settle in Britain?
Y5/Y6—ngz|3 What cam the cemsus tell us about Whatdidt}mezk/se/vemdofm“ TheSiJehE’m,pime

owr local area? ws?




Reception/Y1 - Cycle A Peck imto the past Adwentures through time
Substantive knowledge
In the “Peek imto the Past” unit, pupils demelop substamtive knowledge | In the "Adventures Through Time” umit, pupils
of their own personal history, everyday life, and familiar events, develop substamtive kmowledge by exploring
mdudumgreflzdwmonmmwrwsrmwﬁwsamduwmgeﬁofuwpast mnizs,peo‘ple,wndplambegon,dt}wmcwn
They lzanmtomwgmsedmmgeovemtumzwnddzmhfgswmlam e/xpe/rwnst,mdudungfamulg,wnmwmug,
and differences between past amd presemt experiemces. amnd early national history. They learn about
how life has chamnged over time, everyday
routines im the past, and the impact of
Discioli |
eciplinary ) The unit also develops disciplinary knowledge, emabling pupils to The unit also develops disciplinary knowledge
observe, compare, sequence events, wndreflxwtcnﬂwownamd by emcouraging pupils to observe amd compare
others’ experiemces, begimming to thimk like historiams. differemt periods, sequence events, ask
questions about the past, amd discuss
similarities and differemces between then and
now, building the foundations of historical
EYFS learning goals

This learnimg links directly to the EYFS Early Learning Goals,
particularly Understanding the World - Past and Presemt, while
also supporting Communication and Language, Personal, Social

This learning links directly to the EYFS Early
Learnimg Gouls, particularly Understanding
the World - Past and Present, while also




and Emotional Development, amd Expressive Arts amd Design
through discussion, reflection, and engagement with images and

supporting Communication and Language,
Personal, Social and Emotional Development,

thaie/\wrg pen‘scm's Ufemdempem’.mm@s hawve value amd deserve to be
remembered.

artefacts amd Expressive Arts amd Design through
discussion, reflection, and engagement with
images, stories, and artefacts.
Catholic social teachimg Dignity - By exploring their own stories amd memories, pupils learn | The Common Good - Exploring commumities

amd significant people helps pupils understamd
how peop[e wcrktoge’dwrto shupe sooixz,b:] for"
everyone.

YIY2 - Cycle A

HowwmIanaimg Hbst(m:]? How hawtogs dul/nged?

Howdidv\relul/rntoﬂg?




Substamtive knww’lzdge

In the "How Am I Making History?” unit, pupils
develop substamtive kmowledge by exploring
their own lives, famub:] hi,storg, and events
withim living memory, learning about changes
im everyday life, significant individuals, and
fomiliar evemts. They gain an understanding
of basic historical concepts, such as chronology
wndt}wsequwndmg ofejwzn'ws

In the "How Have Toys Chamnged?” unit, pupils
develop substamtive kmowledge by exploring
wgdmj lifeim’dw past, imdudbngthzbjp@sof
toys children played with, how toys amd play
have chamged over time, amd the impact of
techmological and social developments on
leisure. They also learn to place events and
objects im simple chronological order, building
an understanding of chamge over time.

In the “How Did We Learn to Fly?" unit,
pupils develop substamtive kmowledge by
events in the history of flight, including
early imwventors, the Wright brothers, and
key developments that chamged how
hwmams travel. They learn about
tzehnwlogical progress and the umpac,tof
imventions on everyday life, building
wnderstanding of chamge over time and
historical cause amd effect.

Disciplinary kmowledge

The unit also develops disciplinary kmowledge
by encouragimg pupils to ask questions, observe
and discuss evidemce f’r‘om phxrtog'raph/s,
a/rtzfad/s, amd stories, and compare the past
with the present, building the foundations of

The unit develops disciplimary kmowledge by
emcowraging pupils to examine and discuss
arrt/zfapt/s amnd umages, compare past and
present experiemces, ask questions, and draw
conclusions based on evidemce.

he unit also develops disciplinary
kmowledge by encouragimg pupils to
examine images, an“tpfad,s, amd souwrces;
ask questions about people amd events;
compare past and present experiences; and
begin to make simple historical judgements

National curriculuwm

This learnimg aligns with the National
Cumiculunnfm“ Hi/stmg at Kel:J Stage1,
pa/rtLouLan{Jj Und.(welupung puplbs'
memory, the lives of significant individuals,

This umit aligns with the National Cuwrriculum
]cm" Hi/stm‘g at Ke,g Stage 1, suppor‘u'mg pupil/s'

| |. Of I eﬁ . . l- .
memory, the use of sources to irwestigate the
past, and the demelopment of historical

This aligns with the National Curriculum
fm“ Hi/storg at Ke,l:J St@ge1, suppm‘timg
pupils’ understamding of significant
individuals, o os withim Livi
memory, and the use of sowrces to




amnd the use of sowrces to explore the past,
preparing them to think amd work as
hi/stmiwrwfrmnﬂwewr{ifz/ststagejsoffmmul
schooling.

emquiry skiUJstJm.tfcrrmthefowndatiomfor

'umrezstigo.tethepa/st, while foste/rung the
skills needed to think and work like

Catholic social teaching | Dignity ~ Pupils learn that their own lives and | Creation amd Erwirorvment - Exploring how The Common Good - The development of
actions matter amd that everyone has a place | materials and techmology have changed over | flight demonstrates how hwman
im history. time emcouwrages pupils to think about how we | immovation can improve lives amd conmect
u/se'r\e/soumce/samdt}wi/mpaf:,tofhumam communities around the world.
Y3/4-ngeA Would you prefer to live im the Stone Age, Iron [ Why did the Romams Settle in Britain? How hard was it to irvwade amd settle in




Age or Bronze Age? Britain?

Substantive knowledge
In the “Would You Prefer to Live in the Stone In the unit, “Why Did the Romams Settle in In the “How Hard Was It to Irwade and
Age, Bronze Age or Iron Age?” unit, pupils Britaim?” unit, pupils develop substamtive Settle in Britaim?” unit, pupils develop
dmlxrp substamtive knww[edge bg e»cplo‘mng the k/rwwl_edge bl_,J wplo"mmg the Romam irwasion, substamtive kmwlwdge bg e»cplmvng the
key featum o:fewrlg hwman societies, settlememt, amd impact on Britain, including [ Anglo-Saxon inwasions, settloments, and
imcluding settlement patterns, tools, aspects of Roman society, techmology, beliefs, society, including the challenges of
techmology, daily life, and belief systems. They | and daily life. They learn about the migration, the establishment of
learn about the similarities amd differemces interactions between Romamns and local communities, belief systems, and daily life.
betweem the Stone, Bronze, amd Iron Ages and | populations amd the long-term chamges these | They learn about the impact of cultural
thzwszimwjnichhunnwnlifedmmgedovw brought to culture, governamnce, and dmge,ﬂmd.urdopwwniofkimgdmms,wnd
long periods. imfrastructure. continwity and change im early medieval

Disciplinary kmowledge
The unit also dewvelops disciplinary knowledge | The unit also develops disciplinary knowledge | The unit also demelops disciplinary
bg encouraging pupil/stowxwmjmzwr“tzfad,s, bl:J encouraging pupil/stoe/xwmimamd kfrwwllz,clge bg encouraging pupillsto
sowrcz/s,amdwvidxyncefrmnt}wpwst;a/sk untzfrp”r‘eia/rtzfact,s, sowrces, and evidence; ask e/xmmimzamdifnwrp'r\etsowmwssudla/s
questions about how people lived; make questions about cause and consequence; artefacts, images, and historical texts;
comparisons betweem periods; and form comparre perspectives; and draw conclusions compare perspectives; ask questions about
reasoned conclusions about which eramight be | about the reasons for amd impact of Roman cause, consequence, and significance; and
p”r*e,fefr“ablz to live im. settlement. draw reasoned conclusions.

National cwrriculum

This aligns with the National Cwrriculum for
History at Key Stage 2, supportimg pupils

This aligns with the National Cwrriculum for
History at Key Stage 2, supporting pupils

This aligns with the National Curriculum
for History at Key Stage 2, supportimng




Stone Age to the Iron Age, and fostering the
sk,LU/snzjz,dzdtot}wka/ri,tioalLH, afrwb:]se
evidemce, and work as historiams.

wnderstanding of chronology, cause amd
consequence, and cultural imteraction, while
developing the skills to inwestigate, imterpret,

pupils’ understanding of chronology,
settlement, cultural interaction, and
societal dulmge, while d!uvelopung the skills
to imwestigate amd thimk oritically like

Catholic sodultzadﬁm.g

Creation and Erwironment - Studyjing how
early humans lived from and adapted to their
the natwral world.

The Common Good - Exploring Roman
society and infrastructwre shows how
comvmuities orgamise themselves and oreate
systerms that bemefit society.

Soﬁdwri.tg - Leamn.img o.bouim;.g’rahmamd
settlememt helps pupils understamd how

groups Live tugeﬂrwr




Y5/Y6 - Cycle B

What cam the cemnsus tell us about owr local

area?

Wha:tdidtthwzkswdoforws?

The Sikh Empire

Substamtive kmcwlzdge

In the “What Cam the Census Tell Us About
Our Local Area?” umit, pupils develop
substamtive kmowledge by exploring local

hustm‘g th/rough cemsus records, lw/r’rwng about
population, occupations, household structures,

amnd social amd economic change im their
understanding of cortimuity amd change in
Victoriam-interwar Britaim and the ways local
experiemces conmect to national and global
evemnts.

In the “What Did the Greeks Ever Do for Us?”
unit, pupils develop substamtive kmowledge by
t}wimsou'z,tg, governamce, phﬂoso*phg, art,
architecture, and daily U,fe.le:l learn about
Greek contributions to democracy, science,
sport, and cultwre, and the lasting impact
these have had on later societies.

In the “The Sikh E'mp'ure" wnit, pupils
d.urelop substwntm kmowledge by
achievements of the Stkh E'mpwe
imcluding its governance, society, religion,
significamt events, and the Empire’s
imfluemce on the Indiam subcontiment and
beyond.

Disciplinary kmowledge

The unit also d.eml.ops d.vsu.plunwrg kmcwledge

bg emcouraging pu.pil/s to imterpret amnd azmlhjse

primary sowrces, draw conclusions from
evidemce, compare local data across periods,
amnd wnderstand the significance of historical

The unit also develops disciplinary knowledge
by emcouraging pupils to examine and
interpret sowrces and artefacts, ask questions
about cause and consequence, compare
perspectives, and evaluate the significamnce of
the Greeks' achieverments.

The unit also develops disciplinary
kmowledge by encouragimg pupils to
examine and interpret sowrces, compare
djﬁemem,t perspectives, ask questions about
cause, consequence, and significance, and
draw reasoned conclusions.




National curriculuwm

This aligns with the National Curriculum for
History at Key Stage 2, supporting pupils’ skills
im historical enquiry, imi,wr'p'r\ei,aiionoj:sowrcz/s,
meanimgful conmections between local and

This aligns with the National Curriculum for
History at Key Stage 2, supporting pupils
umdwrstamdmmg of contimuity and dwmge,
cultural influemce, amd historical significance,
while developimg the skills needed to

This aligns with the National Curriculum
for History at Key Stage 2, supporting
pLLp'Ll/s' umdzxrstwndmxg oj:eymp'ure, power,
cultwral imteraction, and historical
signiflcamcz, while d,wvelopung the skills to
imvestigate, amalyse, amd think oritically

Catholic sooialtzudlimg

Dignity - Cemsus records reveal the sto*ri;asof

ordimary people and reinforce that every
individual and family matters.

Participation and the Dignity of work -
Studgimgdmntn‘acgamdcwicli.fe h.elps pupil/s
having a voice and conbributing to society.

Solidarity - Exploring the Sikh Empire
emcowrages re/speot fm" diﬂememi cultwres

shared humamity.




How do our umits link to Plymouth?

Unit

Peck imto the Past

Adwventures Through Time

Year

Group

EYFS/KS1

EYFS/KS1

Local Limk to Plymouth

history in Plymouth, including
gramdparents’ memories and local streets
or buildi/ngs.

Explore local historical sites like the Royal
Citadel or Plymouth Hoe to link children'’s
l.wmrwngto’dwwutg



What Ts History?

How Was School Differemt in

the Past?

What Is a Monarch?

How Have Toys Chomged?

How Did We Learn to Fl{j?

Y1/Y2

Y1/Y2

Y1/Y2

Y1/Y2

Y1/Y2

Discuss local evemts, lamdmarks, and
celebrations such as Plymouth’s Barbicam
ormwmnmw]te/s’wvul/s

Compare modern schools with historic
Pb:]'mouih schools usimg archives,
photographs, amd umiforms.

Explore Plymouth’s royal conmections,
by monarchs.

Irwestigate historic toys from Plymouth
homes or museuwm collections at Pb:jwumth
City Musewm.

Link to Pleouihwviuﬂonormm
history, including the Plymouth Naval Air
Station and WWII aireraft.



How Am I Makimg Hi/stm‘g?

Would You Prefer to Live im the
Stone Age, Bronze Age or Iron
Age?

Why Did the Romams Settle im
Britaim?

How Hard Was It to Irvade
and Settle in Britain?

How Hawve Children’s Lives
Changed?

What Did the Ancient
Eqyptiams Beliove?

Y1/Y2

Y3/Y4

Y3/Y4

Y3/Y4

Y3/Y4

Y3/Y4

Pupllsrewrdt}wimownejx,pe/rwnujsm
Plymouth, such as local events or family
moves, shovwmgt}wmhma/shustcrg

Study local Stone Age/I'r‘on Age sites, such
as G’rimwpoumd on Dartmoor crmwjrbg

hillforts.

Explore Roman remaims im Devon and
Corruwall, vrmludmg forrt/s, rouds, and

coims found locally.

Explore Anglo-Saxon settlememts nearby

settlement patterns.

Compwr\e childrem’s lives im Ph:]mguﬂq
amd Victoriam schools.

Use Eggptbam Q/T"CQ]:(ICUS m Pb:]'rrwuih CU:H
Museum to explore amcient beliefs.



How Did the Achieverments of
the Ancient Maya Impact
Their Soc,imj amnd Be,gond?
What Cam the Cemsus Tell Us
About Ounr Local Area?

What Did the Greeks Ever Do
for Us?

The Sikh Empire

Tudors: Power and Monarchy

Y3/Y4

Y5/Y6

Y5/Y6

Y5/Y6

Y5/Y6

Convnect to Pl}jmmuh's maritime trade
and global limks to illustrate cultural
e/xdwmge.

Use Plymouth cemsus records, street maps,
amd archives to stude local popu.laﬂxm,
occupations, amd social dwjnge.

Explore Plymouth civic architecture or
lccalspor’os clubs unfhwrm@d bg Greek

Link to local Sitkh commumities amd
Plgwwuih’s historic maritime trade with
India.

Stude Pl{jmouth's Tudor naval hi/stm'g,
imcludimg Drake, the Armada, and the
Rogal Citadel.



V'Lkimgs: Irwasion, Settlememt  Y5/Y6
amd Society

World Wasr II: Causes, Conflict Y5/Y6
and the Home Front

E)@plm‘eViki/ngruid/scrse,tﬂmrwni/sim
Devon amd Cornwall, conmecting to the

Examime Plymouth during the Blite,
eNacum,wndciArdiume»(pefrwnma/sa
local corvnection to VWWWII h.ustm‘g
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