
 



 

St Paul’s Catholic Primary School                          ​ Subject: History​ ​ Leader: Joshua Caves 

Long te rm plan is below followed by the st ructu re of each unit and then the knowledge organiser. Each unit has an assessment. Teache rs should gi ve 
it to the pupils cold at the beginning of the unit and then again at the end of the unit. The assessment will show what the pupils ha ve lea rnt and what 
teache rs need to recover in their next unit.  

Our Vision:  
 
At St Paul’s, we seek to provide pupils with the essential knowledge they need to be educated citizens in tomor row’s world. It reflects our vision that 
e ve ry child will be supported to achie ve their full potential, growing into the person God wants them to be and flourishing in His love.  
 
Our cur riculum is rooted in a rich knowledge and unde rstanding of our history and he ritage, our cultu re and community and our local challenges 
and opportunities. Our intent is to make a real diffe rence to child ren’s li ves, raising their own and othe rs’ aspi rations, securing educational success 
and deepening their knowledge and love of self and othe rs around them.  
 
We seek to de velop our child ren’s awe and wonder, their self confidence and their ability to be an ‘agent of change’. We want our child ren to know 
their world, to keep themsel ves safe and healthy, to li ve economically, to ‘set the world on fi re’.  
 
The intent of our History Cur riculum at St Paul’s  
 
Our high-quality History education at  St Paul’s  aims to inspi re pupils’ curiosity to know more about the past, 
de veloping a knowledge and unde rstanding of Britain’s past and that of the wider world. Pupils should de velop key 
skills including asking percepti ve questions, thinking c ritically, weighing up evidence, sifting arguments and 
de veloping perspecti ve and judgement.` 
 
The aims for implementation of our cur riculum for History at  St Paul’s  
 
To ensure that all pupils:  

 



 

●​ Know and unde rstand history as a cohe rent, chronological nar rati ve, from the ea rliest times to the present day: how people’s li ves ha ve 
changed the nation and how Britain has influenced and been influenced by the wider world. 

●​ Know and unde rstand significant aspect of history of the wider world: the natu re of ancient ci vilisations; the expansion and dissolution of 
empi res; characte ristic featu res of past non-European societies; achie vements and follies of mankind. 

●​ Gain and deploy a historically grounded unde rstanding of abst ract te rms such as ‘empi re’, ‘ci vilisation’, ‘parliament’ and ‘peasant ry’. 
●​ Unde rstand historical concepts such as continuity and change, cause and consequence, simila rity and diffe rence and use them to make 

connections, draw cont rasts, analyse t rends, pose historically-valid questions and c reate their own st ructu red accounts, including written 
accounts and analyses. 

●​ Unde rstand the methods of historical enqui ry, including how e vidence is used rigorously to make historical claims, and disce rn how and why 
cont rasting arguments and inte rpretations of the past ha ve been const ructed. 

●​ Gain historical perspecti ve by placing their growing knowledge into diffe rent contexts, unde rstanding the connections between local, 
regional, national and inte rnational history; between cultu ral, economic, milita ry, political, religious and social history; and between 
short-te rm and long-te rm timescales. 

Reception Year (EYFS) 
 
During the Early Years Foundation Stage child ren will de velop their historical unde rstanding throughout the year as part of story-based projects. A 
la rge emphasis is placed upon de veloping child ren’s vocabula ry through texts and fi rst-hand experiences. This will begin with exploring the concept 
of the past using recent e vents from their own li ves e.g. when they visited school on t ransition visits. As the year progresses child ren will in vestigate 
changes, figures and e vents beyond their own lifetime. They will be able to explore a range of historical artefacts, use a variety of texts and visit a 
museum to de velop their unde rstanding of the past. This will provide opportunities to discuss how familiar things ha ve changed over time e.g. 
t ransport, household objects in a range of contexts in relation to both core stories and the child ren’s own inte rests. The de velopment of these enqui ry 
skills will prepare child ren for lea rning about key historical changes, figures and e vents as they progress onto the National Cur riculum in Year 1.  
 
Early Years Foundation Stage Framework (2021) 
Educational Programmes: Unde rstanding the World 

 



 

Unde rstanding the world in vol ves guiding child ren to make sense of their physical world and their community. The frequency and range of 
child ren’s personal 
experiences inc reases their knowledge and sense of the world around them – from visiting parks, libra ries and museums to meeting important 
members of 
society such as police office rs, nurses and fi refighte rs. In addition, listening to a broad selection of stories, non-fiction, rhymes and poems will foster 
their 
unde rstanding of our cultu rally, socially, technologically and ecologically di ve rse world. As well as building important knowledge, this extends their 
familia rity 
with words that support unde rstanding ac ross domains. Enriching and widening child ren’s vocabula ry will support later reading comprehension. 
ELG: Past and Present 
Child ren at the expected le vel of de velopment will: - Talk about the li ves of the people around them and their roles in society; - Know some simila rities 
and 
diffe rences between things in the past and now, drawing on their experiences and what has been read in class; - Unde rstand the past through 
settings, 
characte rs and e vents encounte red in books read in class and storytelling.  

 

 

 

 

 

 

 

 

 



 

The Three III’s.  
History is taught in blocks throughout the year, so that child ren achie ve depth in their lea rning, by knowing more and remembering more over time. 
All year groups follow the History long te rm plan, which has been aligned with the national cur riculum. The history subject lead has identified key 
topics that the child ren will cover from Year One to the end of their primary journey in Year Si x. . Outcomes of work are regula rly monitored to 
ensure that they reflect a sound unde rstanding of the key identified knowledge. Within our knowledge-rich approach, the re is a st rong emphasis on 
people and the community of our local area. The local area is also fully utilised to achie ve the desi red outcomes, with extensi ve opportunities for 
lea rning outside the classroom embedded in practice.  Our scheme emphasises the importance of historical knowledge being shaped by disciplina ry 
approaches, as shown in the diagram above. These st rands are inte rwoven through all our History units to c reate engaging and enriching lea rning 
experiences which allow the child ren to in vestigate history as historians do. We ha ve identified the following key st rands:  

 

 

 

 

 

 

 

Our scheme of work  emphasises the importance of historical knowledge being shaped by 
disciplina ry approaches, as shown in the diagram above. These st rands are inte rwoven through all our History units to c reate engaging and 
enriching lea rning experiences which allow the child ren to in vestigate history as historians do. Each si x-lesson unit has a focus on chronology to 
allow child ren to explore the place in time of the period they are studying and make comparisons in other parts of the world. In EYFS, child ren explore 
the concept of history by reflecting on key experiences from their own past, helping them unde rstand that they each ha ve their own histories. Then, 
they engage in acti vities to compare and cont rast characte rs from stories, including historical figures, deepening their unde rstanding of how 
indi vidual li ves fit into broader historical nar rati ves. Child ren will further de velop their awareness of the past in Key stage 1 and will know whe re 

 



 

people and e vents fit chronologically. This will support child ren in building a ‘mental timeline’ they can refer to throughout their lea rning in Key 
stage 2 and identifying connections, cont rasts and t rends over time. The re are two EYFS units focused on each of the history-related Development 
matte rs statements. These units consist of a mi xtu re of adult-led and child-initiated acti vities which can be selected by the teacher to fit in with 
Reception class themes or topics. In Key stage 1 and 2, units are organised around an enqui ry-based question and child ren are encouraged to follow 
the enqui ry cycle (Question, In vestigate, Inte rpret, Evaluate and conclude, Communicate) when answe ring historical questions. Over the course of the 
scheme, child ren de velop their unde rstanding of the following key disciplina ry concepts:  

• Change and continuity. 

 • Cause and consequence. 

 • Simila rities and diffe rences.  

• Historical significance.  

• Historical inte rpretations. 

 • Sources of e vidence. 

Disciplina ry concepts 
These concepts will be encounte red in diffe rent contexts during the study of local, British and world history. Accordingly, child ren will ha ve va ried 
opportunities to lea rn how historians use these skills to analyse the past and make judgements. They will confidently de velop and use their own 
historical skill set. As child ren progress through our scheme of work, they will c reate their own historical enqui ries to study using sources and the skills 
they ha ve de veloped. Child ren progress by de veloping their knowledge and unde rstanding of substanti ve and disciplina ry concepts by experiencing 
them in a range of historical contexts and periods. We ha ve fi ve golden threads running through our cur riculum: Chronology & change over time; 
Power, Leade rship and Monarchy; Society, Eve ryday Life & Li ved Experience; Beliefs, Cultu re & Inte raction Between Ci vilisations;Historical 
Significance, Evidence & Inte rpretation.  

 



 

 Chronology & change over time Power, Leade rship and 
Monarchy;  

Society, Eve ryday Life & 
Li ved Experience 

Cultu re & Inte raction 
Between Ci vilisations 

Historical Significance, 
Evidence Inte rpretation 

From “How am I making 
history?” in EYFS to WWII and 
the Tudors in Y6, pupils are 
constantly building a sense that: 

●​ time passes 
●​ life changes (and 

sometimes stays the 
same) 

●​ periods connect into a 
bigger story​

 This th read grows from 
personal timelines → 
national chronology → 
global context. 

●​ Int roduced simply 
(kings/queens, 
monarchy ideas), 
then deepened 
through: 

●​ Romans, 
Anglo-Sa xons, 
Vikings 

●​ Tudors and WWII 
leade rship 

●​ debates about 
power, democ racy 
and authority 

●​  By Upper KS2, 
pupils are 
questioning who 
holds power, how, 
and why it matte rs. 

●​ toys, school, 
holidays 

●​ working child ren, 
health, leisure 

●​ ci vilians in 
wartime, census 
records​

 History isn’t just 
“what happened” 
but what life was 
like for ordina ry 
people.​
 

●​ Running from 
early societies to 
global connections: 

prehistoric belief systems 
●​ Romans, 

Christianity, 
Anglo-Sa xons 

●​ Maya, Egyptians, 
empi re, global 
Britain 

  
This th read helps child ren 
see how beliefs, cultu re and 
contact between groups 
shape societies. 

Starts small and gets 
sophisticated: 

●​ What is history? 
Who makes it?​

 
●​ Using sources, 

artefacts, oral 
history​

 
●​ Judging 

significance (e.g. 
£10 banknote 
debate)​
 By Y6, pupils 
aren’t just lea rning 
history — they’re 
thinking like 
historians. 

These concepts are retu rned to in diffe rent contexts, meaning that pupils begin to de velop an unde rstanding of these abst ract themes which are 
c rucial to their futu re lea rning in History. Our scheme follows the spi ral cur riculum model whe re pre vious skills and knowledge are retu rned to and 
built upon.  Lessons are designed to be varied, engaging and hands-on, allowing child ren to experience the diffe rent aspects of an historical enqui ry. 
In each lesson, child ren will participate in acti vities in vol ving disciplina ry and substanti ve concepts, de veloping their knowledge and unde rstanding 

 



 

of Britain’s role in the past and that of the wider world. Child ren will de velop their knowledge of concepts and chronology as well as their in-depth 
knowledge of the context being studied. Guidance for how to adapt the teaching is a vailable for e ve ry lesson to ensure that lessons can be accessed by 
all pupils and opportunities to st retch pupils’ lea rning are a vailable when requi red. Knowledge organise rs for each unit support pupils in building a 
foundation of factual knowledge by encouraging recall of key facts, concepts and vocabula ry.  

 

Why ha ve we chosen to follow and adapt KAPOW’s history cur riculum to suit the needs of our child ren? 

The Kapow History cur riculum has been chosen as it provides a well-sequenced, knowledge-rich framework that enables pupils to build secure 
chronological unde rstanding and disciplina ry thinking over time. Its enqui ry-led approach supports pupils in de veloping substanti ve and 
disciplina ry knowledge while encouraging historical curiosity and c ritical thinking. The cur riculum is deliberately adapted to reflect Plymouth’s local 
context, allowing pupils to make meaningful connections between national and global history and their own locality. Plymouth’s maritime he ritage, 
experiences of conflict, exploration and migration, and its role in e vents such as the Tudor period and the Second World War are woven into units to 
deepen rele vance and engagement. This ensures pupils unde rstand how their local history cont ributes to Britain’s wider historical nar rati ve. The 
flexibility of the Kapow cur riculum enables teache rs to adapt content, sources and outcomes to meet the needs of all lea rne rs, including SEND and 
disad vantaged pupils, without compromising ambition. As a result, pupils de velop a cohe rent unde rstanding of the past, a st rong sense of place, and 
the knowledge and skills needed to think and work as historians. 

Local history:  

Local history is embedded purposefully within the cur riculum rather than taught as a standalone or tokenistic unit. Through the cur riculum,  local 
Plymouth history is meaningfully linked to national and global historical enqui ries, enabling pupils to see how their locality cont ributes to wider 
historical nar rati ves. Plymouth case studies, such as its maritime he ritage, role in exploration, experiences of conflict and ci vilian life during the 
Second World War, are used to deepen unde rstanding of key historical concepts including power, significance, continuity and change. This approach 
ensures that local history st rengthens pupils’ substanti ve knowledge and disciplina ry thinking, making lea rning rele vant, cohe rent and rooted in a 
st rong sense of place. Other examples include: Romans / in vasion → Compare Roman Britain with later na val defence of Plymouth; Tudors → 

 



 

Plymouth as a Tudor port; Drake and maritime power; WWII → Plymouth Blitz alongside national e vacuation stories; Significance → “Who is more 
significant to Plymouth: Drake or Churchill?” 

Enqui ry-led st ructu re supports adaptation for all lea rne rs 

The enqui ry-led st ructu re of the cur riculum supports adaptation for all lea rne rs by allowing teache rs to tailor lessons to pupils’ needs without 
compromising cur riculum intent. Lessons encourage in vestigation, discussion, and the use of a range of sources, which can be simplified, scaffolded, 
or extended depending on lea rne rs’ abilities. For example, local Plymouth sources such as photographs, maps, oral histories, and census records can 
be used to make abst ract historical concepts conc rete and meaningful. This approach benefits SEND and EAL pupils by connecting lea rning to 
familiar contexts, reducing cogniti ve load, and promoting engagement, while ensuring all pupils de velop the knowledge, skills, and confidence to 
think and work like historians. 

Built-in flexibility without loss of rigour 

The cur riculum offe rs built-in flexibility without compromising rigour, enabling teache rs to adapt content and examples to suit the needs and 
inte rests of their pupils. In a Plymouth context, this allows local history—such as the city’s dockyards, na val he ritage, and experiences during the 
Blitz—to be woven into national and global enqui ries, making lea rning more rele vant and engaging. Teache rs can adjust sources, questioning, and 
outcomes to provide additional support or challenge, ensuring all pupils can access and deepen their historical unde rstanding. This balance of 
st ructu re and adaptability maintains high expectations while promoting meaningful, contextualised lea rning for e ve ry lea rner. 

Supports inclusi ve, cultu rally responsi ve history teaching 

The cur riculum supports inclusi ve and cultu rally responsi ve history teaching by ensuring that a wide range of perspecti ves and experiences are 
represented and explored. In Plymouth, this enables pupils to study local communities’ di ve rse histories, including migration, maritime t rade, and the 
cont ributions of unde r represented groups, alongside national and global nar rati ves. By connecting historical enqui ry to pupils’ own li ves and 
sur roundings, the cur riculum foste rs engagement, belonging, and unde rstanding of multiple viewpoints. This approach helps all lea rne rs see 
themsel ves reflected in history, encourages c ritical thinking about whose stories are remembered, and de velops the knowledge and skills to think and 
work as historians in an inclusi ve and cultu rally aware way. 

How does the cur riculum align with the national cur riculum? 

 



 

The History cur riculum is fully aligned with England’s National Cur riculum, ensuring pupils build both substanti ve knowledge of key e vents, people, 
and concepts, and disciplina ry skills in historical enqui ry, inte rpretation, and c ritical thinking. From EYFS through KS2, pupils de velop chronological 
unde rstanding, explore local, national, and global history, and study themes such as society, power, empi re, and conflict. The cur riculum is enriched 
with Plymouth-specific contexts, including maritime he ritage, indust rial de velopment, and the Second World War, making lea rning rele vant and 
engaging while maintaining statutory cove rage. Its enqui ry-led and flexible st ructu re allows adaptation for all lea rne rs without compromising rigour, 
supporting a cohe rent, knowledge-rich, and cultu rally responsi ve history cur riculum. It cove rs the key stages’ expectations: 

EYFS/KS1: Pupils lea rn about their own history, e ve ryday life in the past, and significant people and e vents, meeting the statutory focus on 
chronological unde rstanding, changes within li ving memory, and local history. 

Lower KS2 (Years 3–4): Units de velop pupils’ knowledge of ea rly ci vilizations, Romans, Anglo-Sa xons, and the impact of cultu ral inte ractions, 
reflecting national cur riculum aims for broader chronological awareness, society, beliefs, and technological change. 

Upper KS2 (Years 5–6): Pupils study complex societies, power, empi re, democ racy, and conflict, using primary and seconda ry sources to e valuate 
significance, aligning with the National Cur riculum’s emphasis on historical enqui ry, inte rpretation, and the ability to make connections ac ross 
periods. 

 

Substanti ve and disciplina ry knowledge:  

The History cur riculum de velops both substanti ve and disciplina ry knowledge, ensuring pupils know what happened and how to think like historians. 
Substanti ve knowledge is built th rough the study of key e vents, people, places, and themes ac ross time, from personal and family history in EYFS/KS1 
to Romans, Tudors, WWII, and Plymouth’s local he ritage in KS2. Disciplina ry knowledge is de veloped through historical enqui ry, inte rpretation of 
sources, e valuation of e vidence, chronological reasoning, and unde rstanding significance, enabling pupils to ask questions, draw connections, and 
make informed judgements. This dual approach ensures lea rning is knowledge-rich, cohe rent, and equips pupils with the skills to in vestigate and 
unde rstand history c ritically. Some examples include: 

 

 



 

Substanti ve knowledge  Disciplina ry knowledge  

EYFS/KS1: personal and family history, e ve ryday life, significant 
indi viduals like the Wright brothe rs.​
 
Lower KS2: Romans, Anglo-Sa xons, Maya, and Ancient Egyptians; 
changes in society, technology, and belief systems.​
 
Upper KS2: Tudors, Vikings, WWII, local Plymouth history, empi re, and 
democ racy. 

Chronological unde rstanding: sequencing e vents, c reating timelines, 
and seeing long arcs of change. 
Historical enqui ry: asking questions, in vestigating sources, analysing 
artefacts, and inte rpreting e vidence. 
Inte rpretation & c ritical thinking: e valuating reliability, comparing 
perspecti ves, and forming judgements about significance (e.g., who 
dese rves to appear on the £10 banknote). 
Connecting local to national/global history: using Plymouth’s local 
context to unde rstand broader patte rns of society, migration, power, 
and conflict. 

 

2025 - 2026 Long te rm plan:  

In the 2025–2026 academic year, we are using a mi xtu re of units from both Cur riculum A and Cur riculum B to reflect recent changes to the history 
cur riculum. This approach allows us to carefully select and sequence content to ensure continuity and progression, while making sure that pupils 
acqui re the substanti ve and disciplina ry knowledge they need by the end of Year 6. By blending units, we can cover essential historical periods, 
concepts, and skills, while also maintaining opportunities for local contextualisation and enqui ry-based lea rning. This ensures that pupils lea ve Key 
Stage 2 with a cohe rent unde rstanding of history, a secure grasp of chronology, and the ability to think and work like historians. 

 

Year group  Autumn te rm  Spring te rm  Summer Term 

R/1  Peek into the past  Adventu res th rough time 

Y1/Y2 - Cycle B  What is History? How was school diffe rent in the What is a monarch? 

 



 

past? 

Y3/Y4 - Cycle B How ha ve Child ren’s li ves 
Changed? 

What did the ancient Egyptians 
belie ve?  

How did the achie vements of the 
ancient Maya impact their society 
and beyond?  

Y5/Y6 - Cycle A  Were the Vikings raide rs, t rade rs 
or something else? 

What was life like in Tudor 
England? 

What was the impact of World 
War 2 on the people of Britain?  

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Reception/Y1  - Cycle A  Peek into the past  Adventu res th rough time 

Substanti ve knowledge  
In the “Peek into the Past” unit, pupils de velop substanti ve knowledge 
of their own personal history, e ve ryday life, and familiar e vents, 
including reflections on memories, routines, and images of the past. 
They lea rn to recognise change over time and identify simila rities 
and diffe rences between past and present experiences.  

In the “Adventu res Through Time” unit, pupils 
de velop substanti ve knowledge by exploring 
e vents, people, and places beyond their own 
experiences, including family, community, 
and ea rly national history. They lea rn about 
how life has changed over time, e ve ryday 
routines in the past, and the impact of 
significant e vents and indi viduals.  

Disciplina ry knowledge  
The unit also de velops disciplina ry knowledge, enabling pupils to 
observe, compare, sequence e vents, and reflect on their own and 
othe rs’ experiences, beginning to think like historians. 

The unit also de velops disciplina ry knowledge 
by encouraging pupils to observe and compare 
diffe rent periods, sequence e vents, ask 
questions about the past, and discuss 
simila rities and diffe rences between then and 
now, building the foundations of historical 
thinking.  

EYFS lea rning goals  
This lea rning links di rectly to the EYFS Early Learning Goals, 
particula rly Unde rstanding the World – Past and Present, while 
also supporting Communication and Language, Personal, Social 
and Emotional Development, and Expressi ve Arts and Design 

This lea rning links di rectly to the EYFS Early 
Learning Goals, particula rly Unde rstanding 
the World – Past and Present, while also 
supporting Communication and Language, 

 



 

through discussion, reflection, and engagement with images and 
artefacts 

Personal, Social and Emotional Development, 
and Expressi ve Arts and Design through 
discussion, reflection, and engagement with 
images, stories, and artefacts. 

Catholic social teaching Dignity – By exploring their own stories and memories, pupils lea rn 
that e ve ry person’s life and experiences ha ve value and dese rve to be 
remembered. 

 The Common Good – Exploring communities 
and significant people helps pupils unde rstand 
how people work together to shape society for 
e ve ryone. 

 

 

Y1/Y2 - Cycle B  What is History? How was school diffe rent in the past? What is a monarch? 

Substanti ve knowledge  
In the “What Is History?” unit, pupils de velop 
substanti ve knowledge by exploring the concept 
of history, unde rstanding that the past is made 
up of e vents, people, and changes over time, 
and recognising that they can be part of 
history themsel ves. They lea rn about simple 
concepts such as timelines and sequencing 
e vents. 

In the “How Was School Diffe rent in the Past?” 
unit, pupils de velop substanti ve knowledge by 
lea rning about school life in ea rlier times, 
including diffe rences in routines, classroom 
rules, lea rning mate rials, and the experiences 
of child ren. They gain an unde rstanding of 
change over time and the impact of society on 
e ve ryday life.  

In the “What Is a Monarch?” unit, pupils 
de velop substanti ve knowledge by 
exploring the role of a monarch, lea rning 
about the position of kings and queens, 
and unde rstanding their influence on 
society and key historical e vents. They also 
lea rn about simple succession and 
continuity of leade rship. 

Disciplina ry knowledge  
The unit de velops disciplina ry knowledge by  The unit de velops disciplina ry knowledge by The unit de velops disciplina ry knowledge 

 



 

encouraging pupils to ask questions about the 
past, examine sources such as photographs 
and artefacts, compare past and present, and 
discuss simila rities and diffe rences. 

encouraging pupils to compare past and 
present school experiences, examine sources 
such as photographs or accounts, ask 
questions, and make simple conclusions about 
cause, change, and continuity. 

by encouraging pupils to examine sources 
such as port raits, stories, and images, ask 
questions about power and leade rship, 
compare diffe rent rule rs, and begin to 
make judgements about significance. 

National cur riculum  
This aligns with the National Cur riculum for 
History at Key Stage 1, supporting pupils’ 
unde rstanding of what history is, how it is 
studied, and the skills needed to think and work 
like historians from the ea rliest stages 

This aligns with the National Cur riculum for 
History at Key Stage 1, helping pupils 
unde rstand changes within li ving memory 
and how to in vestigate the past using 
e vidence. 

This aligns with the National Cur riculum 
for History at Key Stage 1, supporting 
pupils’ unde rstanding of significant 
indi viduals, leade rship, and the use of 
historical sources to explore the past. 

Catholic social teaching Dignity – Pupils recognise that e ve ryone 
cont ributes to history and that e ve ry person’s 
experiences matter. 

 The Dignity of Work and Participation – 
Learning about child ren’s experiences of 
education in the past highlights the 
importance of opportunities, lea rning and 
participation in society. 

The Common Good – Studying leade rship 
encourages pupils to consider how rule rs 
and gove rnments should serve the good of 
all people. 

 

 

 

 

 

 

 



 

Y3/Y4 - Cycle B How ha ve Child ren’s Li ves Changed? What did the ancient Egyptians belie ve?  How did the achie vements of the ancient 
Maya impact their society and beyond?  

substanti ve knowledge In the “How Have Child ren’s Li ves Changed?” 
unit, pupils de velop substanti ve knowledge by 
exploring child ren’s experiences ac ross 
diffe rent periods, including health, education, 
work, and leisure, and lea rning about social 
and economic changes over time. They gain 
an unde rstanding of continuity and change 
in e ve ryday life.  

In the “What Did the Ancient Egyptians 
Belie ve?” unit, pupils de velop substanti ve 
knowledge by exploring Egyptian religion, gods 
and goddesses, burial practices, and beliefs 
about the afte rlife, as well as their influence 
on society and cultu re. They lea rn how beliefs 
shaped daily life, gove rnance, and art. 

In the “How Did the Achie vements of the 
Ancient Maya Impact Their Society and 
Beyond?” unit, pupils de velop substanti ve 
knowledge by studying the Maya’s society, 
achie vements in mathematics, ast ronomy, 
architectu re, agricultu re, and writing, and 
how these cont ributed to the organisation 
and success of their ci vilisation. They also 
explore the influence of these achie vements 
beyond the Maya world. 

Disciplina ry knowledge  
The unit de velops disciplina ry knowledge by 
encouraging pupils to examine and inte rpret 
sources such as photographs, dia ries, and 
artefacts, ask questions about simila rities and 
diffe rences, sequence e vents, and draw 
reasoned conclusions.  

The unit de velops disciplina ry knowledge by 
encouraging pupils to examine sources such 
as hie roglyphs, artefacts, and tomb images, 
ask questions about significance and purpose, 
compare beliefs with other societies, and 
inte rpret e vidence to unde rstand the past. 

The unit de velops disciplina ry knowledge 
by encouraging pupils to analyse artefacts, 
sources, and e vidence, ask questions about 
significance and impact, compare societies, 
and e valuate the importance of 
achie vements over time. 

National cur riculum  
This aligns with the National Cur riculum for 
History at Key Stage 2, supporting pupils’ 
unde rstanding of social history, cause and 

 This aligns with the National Cur riculum for 
History at Key Stage 2, supporting pupils’ 
unde rstanding of cultu ral and religious 

This aligns with the National Cur riculum 
for History at Key Stage 2, supporting 
pupils’ unde rstanding of complex societies, 

 



 

consequence, and historical enqui ry skills. influence, continuity and change, and 
de veloping c ritical historical thinking. 

cultu ral inte raction, and the skills requi red 
to in vestigate, inte rpret, and think 
c ritically like historians. 

Catholic social teaching  Dignity – Studying beliefs about life and death 
helps pupils unde rstand that people 
throughout history ha ve searched for 
meaning and valued human life. 

Solida rity – The achie vements of the Maya 
show how communities work together and 
how ideas and knowledge can benefit 
societies beyond their own ci vilisation. 

 

 

. 

 

 

 

 

Y5/Y6 - Cycle A  Were the Vikings raide rs, t rade rs or something 
else? 

What was life like in Tudor England? What was the impact of World War 2 on 
the people of Britain?  

 



 

Substanti ve knowledge  
In the “What Can the Census Tell Us About 
Our Local Area?” unit, pupils de velop 
substanti ve knowledge by exploring local 
history through census records, lea rning about 
population, occupations, household st ructu res, 
and social and economic change in their 
community over time. They unde rstand 
continuity and change in Victorian–inte rwar 
Britain and how local experiences reflect 
broader national t rends.  

In the “What Did the Greeks Ever Do for Us?” 
unit, pupils de velop substanti ve knowledge by 
studying ancient Greek ci vilisation, including 
gove rnance, philosophy, art, architectu re, 
daily life, and cont ributions to democ racy, 
science, and cultu re. They lea rn about the 
lasting impact of these achie vements on later 
societies.  

In the “The Sikh Empi re” unit, pupils 
de velop substanti ve knowledge by 
exploring the history, society, gove rnance, 
religion, and achie vements of the Sikh 
Empi re, including its influence in the 
Indian subcontinent and inte ractions with 
other regions. They lea rn about key figures, 
e vents, and cultu ral cont ributions. 

Disciplina ry knowledge  
The unit de velops disciplina ry knowledge by 
inte rpreting primary sources, analysing data, 
comparing local e vidence ac ross periods, and 
drawing conclusions about historical 
significance. 

The unit de velops disciplina ry knowledge by 
analysing artefacts and sources, comparing 
perspecti ves, e valuating significance, and 
drawing reasoned conclusions 

They lea rn about key figures, e vents, and 
cultu ral cont ributions. The unit de velops 
disciplina ry knowledge by examining 
sources, comparing perspecti ves, asking 
questions about cause, consequence, and 
significance, and making reasoned 
historical judgements.  

 



 

National cur riculum  
This aligns with the National Cur riculum for 
History at Key Stage 2, supporting pupils’ skills 
in historical enqui ry, source analysis, and 
c ritical thinking while connecting local and 
national history. 

 

This aligns with the National Cur riculum for 
History at Key Stage 2, supporting pupils’ 
unde rstanding of continuity, cultu ral 
influence, and historical enqui ry skills. 

This aligns with the National Cur riculum 
for History at Key Stage 2, supporting 
pupils’ unde rstanding of empi re, power, 
cultu ral inte raction, and de veloping skills 
in historical enqui ry and inte rpretation. 

Catholic social teaching Peace – Studying conflict and cooperation 
during the Viking period encourages pupils to 
reflect on the importance of Peace and 
resol ving diffe rences. 

The Dignity of Work and Participation – 
Exploring the li ves of rich and poor Tudors 
highlights the value of work and the unequal 
opportunities people experienced. 

Peace – Learning about the effects of war 
helps pupils unde rstand the importance of 
Peace, reconciliation and human Dignity. 

 

2026 - 2027  Long te rm plan:  

As a result of blending units from Cur riculum A and B in 2025–2026 to respond to recent cur riculum changes, we ha ve ca refully adapted the history 
cur riculum for the 2026–2027 academic year to ensure continuity and progression. This year we will ha ve a mi xed year 4/5 class. We thought about 
what the key knowledge is that the pupils needed.  This key knowledge allows us to maintain cove rage of all key periods, themes, and skills, while 
ensuring that pupils continue to build the substanti ve and disciplina ry knowledge requi red by the end of Year 6. By re viewing sequencing, enqui ry 
questions, and local context opportunities, we can provide a cohe rent, knowledge-rich cur riculum that guarantees all pupils lea ve Key Stage 2 with a 
secure unde rstanding of history, st rong chronological awareness, and the ability to in vestigate, inte rpret, and e valuate historical e vidence effecti vely 

 

 

 



 

Year group  Autumn te rm  Spring te rm  Summer Term 

R/1  Peek into the past  Adventu res th rough time 

Y1/Y2 - Cycle A How am I making History? How ha ve toys changed?  How did we lea rn to fly? 

Y3/Y4 Cycle A   
4/5 as well  
 

Would you prefer to li ve in the 
Stone Age, Iron Age or Bronze Age? 

Why did the Romans Settle in 
Britain? 

How hard was it to in vade and 
settle in Britain? 

Y5/Y6 - Cycle B  What can the census tell us about 
our local area? 

What did the Greeks e ver do for 
us? 

The Sikh Empi re  

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Reception/Y1  - Cycle A  Peek into the past  Adventu res th rough time 

Substanti ve knowledge  
In the “Peek into the Past” unit, pupils de velop substanti ve knowledge 
of their own personal history, e ve ryday life, and familiar e vents, 
including reflections on memories, routines, and images of the past. 
They lea rn to recognise change over time and identify simila rities 
and diffe rences between past and present experiences.  

In the “Adventu res Through Time” unit, pupils 
de velop substanti ve knowledge by exploring 
e vents, people, and places beyond their own 
experiences, including family, community, 
and ea rly national history. They lea rn about 
how life has changed over time, e ve ryday 
routines in the past, and the impact of 
significant e vents and indi viduals.  

Disciplina ry knowledge  
The unit also de velops disciplina ry knowledge, enabling pupils to 
observe, compare, sequence e vents, and reflect on their own and 
othe rs’ experiences, beginning to think like historians. 

The unit also de velops disciplina ry knowledge 
by encouraging pupils to observe and compare 
diffe rent periods, sequence e vents, ask 
questions about the past, and discuss 
simila rities and diffe rences between then and 
now, building the foundations of historical 
thinking.  

EYFS lea rning goals  
This lea rning links di rectly to the EYFS Early Learning Goals, 
particula rly Unde rstanding the World – Past and Present, while 
also supporting Communication and Language, Personal, Social 

This lea rning links di rectly to the EYFS Early 
Learning Goals, particula rly Unde rstanding 
the World – Past and Present, while also 

 



 

and Emotional Development, and Expressi ve Arts and Design 
through discussion, reflection, and engagement with images and 
artefacts 

supporting Communication and Language, 
Personal, Social and Emotional Development, 
and Expressi ve Arts and Design through 
discussion, reflection, and engagement with 
images, stories, and artefacts. 

Catholic social teaching Dignity – By exploring their own stories and memories, pupils lea rn 
that e ve ry person’s life and experiences ha ve value and dese rve to be 
remembered. 

The Common Good – Exploring communities 
and significant people helps pupils unde rstand 
how people work together to shape society for 
e ve ryone. 

 

 

 

 

 

 

 

 

 

 

 

Y1/Y2  - Cycle A  How am I making History? How ha ve toys changed?  How did we lea rn to fly? 

 



 

Substanti ve knowledge  
In the “How Am I Making History?” unit, pupils 
de velop substanti ve knowledge by exploring 
their own li ves, family history, and e vents 
within li ving memory, lea rning about changes 
in e ve ryday life, significant indi viduals, and 
familiar e vents. They gain an unde rstanding 
of basic historical concepts, such as chronology 
and the sequencing of e vents. 

In the “How Have Toys Changed?” unit, pupils 
de velop substanti ve knowledge by exploring 
e ve ryday life in the past, including the types of 
toys child ren played with, how toys and play 
ha ve changed over time, and the impact of 
technological and social de velopments on 
leisure. They also lea rn to place e vents and 
objects in simple chronological order, building 
an unde rstanding of change over time. 

In the “How Did We Learn to Fly?” unit, 
pupils de velop substanti ve knowledge by 
exploring significant indi viduals and 
e vents in the history of flight, including 
ea rly in ventors, the Wright brothe rs, and 
key de velopments that changed how 
humans t ra vel. They lea rn about 
technological progress and the impact of 
in ventions on e ve ryday life, building 
unde rstanding of change over time and 
historical cause and effect.  

Disciplina ry knowledge  
The unit also de velops disciplina ry knowledge 
by encouraging pupils to ask questions, observe 
and discuss e vidence from photographs, 
artefacts, and stories, and compare the past 
with the present, building the foundations of 
historical enqui ry. 

The unit de velops disciplina ry knowledge by 
encouraging pupils to examine and discuss 
artefacts and images, compare past and 
present experiences, ask questions, and draw 
conclusions based on e vidence. 

he unit also de velops disciplina ry 
knowledge by encouraging pupils to 
examine images, artefacts, and sources; 
ask questions about people and e vents; 
compare past and present experiences; and 
begin to make simple historical judgements 

National cur riculum  
This lea rning aligns with the National 
Cur riculum for History at Key Stage 1, 
particula rly in de veloping pupils’ 
unde rstanding of changes within li ving 
memory, the li ves of significant indi viduals, 

This unit aligns with the National Cur riculum 
for History at Key Stage 1, supporting pupils’ 
unde rstanding of changes within li ving 
memory, the use of sources to in vestigate the 
past, and the de velopment of historical 

This aligns with the National Cur riculum 
for History at Key Stage 1, supporting 
pupils’ unde rstanding of significant 
indi viduals, changes within li ving 
memory, and the use of sources to 

 



 

and the use of sources to explore the past, 
preparing them to think and work as 
historians from the ea rliest stages of formal 
schooling. 

enqui ry skills that form the foundations for 
thinking like historians. 

in vestigate the past, while foste ring the 
skills needed to think and work like 
historians. 

Catholic social teaching Dignity – Pupils lea rn that their own li ves and 
actions matter and that e ve ryone has a place 
in history. 

Creation and Envi ronment – Exploring how 
mate rials and technology ha ve changed over 
time encourages pupils to think about how we 
use resources and the impact of human 
innovation. 

The Common Good – The de velopment of 
flight demonst rates how human 
innovation can improve li ves and connect 
communities around the world. 

 

 

 

 

 

 

 

 

 

 

Y3/4 - Cycle A  Would you prefer to li ve in the Stone Age, Iron Why did the Romans Settle in Britain? How hard was it to in vade and settle in 

 



 

Age or Bronze Age? Britain? 

Substanti ve knowledge  
In the “Would You Prefer to Li ve in the Stone 
Age, Bronze Age or Iron Age?” unit, pupils 
de velop substanti ve knowledge by exploring the 
key featu res of ea rly human societies, 
including settlement patte rns, tools, 
technology, daily life, and belief systems. They 
lea rn about the simila rities and diffe rences 
between the Stone, Bronze, and Iron Ages and 
the ways in which human life changed over 
long periods. 

 In the unit,  “Why Did the Romans Settle in 
Britain?” unit, pupils de velop substanti ve 
knowledge by exploring the Roman in vasion, 
settlement, and impact on Britain, including 
aspects of Roman society, technology, beliefs, 
and daily life. They lea rn about the 
inte ractions between Romans and local 
populations and the long-te rm changes these 
brought to cultu re, gove rnance, and 
infrast ructu re.  

In the “How Hard Was It to In vade and 
Settle in Britain?” unit, pupils de velop 
substanti ve knowledge by exploring the 
Anglo-Sa xon in vasions, settlements, and 
society, including the challenges of 
migration, the establishment of 
communities, belief systems, and daily life. 
They lea rn about the impact of cultu ral 
change, the de velopment of kingdoms, and 
continuity and change in ea rly medie val 
Britain.  

Disciplina ry knowledge  
The unit also de velops disciplina ry knowledge 
by encouraging pupils to examine artefacts, 
sources, and e vidence from the past; ask 
questions about how people li ved; make 
comparisons between periods; and form 
reasoned conclusions about which e ra might be 
prefe rable to li ve in.  

The unit also de velops disciplina ry knowledge 
by encouraging pupils to examine and 
inte rpret artefacts, sources, and e vidence; ask 
questions about cause and consequence; 
compare perspecti ves; and draw conclusions 
about the reasons for and impact of Roman 
settlement. 

The unit also de velops disciplina ry 
knowledge by encouraging pupils to 
examine and inte rpret sources such as 
artefacts, images, and historical texts; 
compare perspecti ves; ask questions about 
cause, consequence, and significance; and 
draw reasoned conclusions. 

National cur riculum  
This aligns with the National Cur riculum for 
History at Key Stage 2, supporting pupils’ 

This aligns with the National Cur riculum for 
History at Key Stage 2, supporting pupils’ 

This aligns with the National Cur riculum 
for History at Key Stage 2, supporting 

 



 

unde rstanding of changes in Britain from the 
Stone Age to the Iron Age, and foste ring the 
skills needed to think c ritically, analyse 
e vidence, and work as historians. 

unde rstanding of chronology, cause and 
consequence, and cultu ral inte raction, while 
de veloping the skills to in vestigate, inte rpret, 
and think c ritically like historians. 

pupils’ unde rstanding of chronology, 
settlement, cultu ral inte raction, and 
societal change, while de veloping the skills 
to in vestigate and think c ritically like 
historians. 

Catholic social teaching Creation and Envi ronment – Studying how 
early humans li ved from and adapted to their 
en vi ronment highlights our relationship with 
the natu ral world. 

The Common Good – Exploring Roman 
society and infrast ructu re shows how 
communities organise themsel ves and c reate 
systems that benefit society. 

Solida rity – Learning about migration and 
settlement helps pupils unde rstand how 
communities form and how diffe rent 
groups li ve together. 

 

 

. 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

Y5/Y6 - Cycle B  What can the census tell us about our local 
area? 

What did the Greeks e ver do for us? The Sikh Empi re  

Substanti ve knowledge  
In the “What Can the Census Tell Us About 
Our Local Area?” unit, pupils de velop 
substanti ve knowledge by exploring local 
history through census records, lea rning about 
population, occupations, household st ructu res, 
and social and economic change in their 
community over time. They de velop an 
unde rstanding of continuity and change in 
Victorian–inte rwar Britain and the ways local 
experiences connect to national and global 
e vents. 

In the “What Did the Greeks Ever Do for Us?” 
unit, pupils de velop substanti ve knowledge by 
exploring ancient Greek ci vilisation, including 
their society, gove rnance, philosophy, art, 
architectu re, and daily life. They lea rn about 
Greek cont ributions to democ racy, science, 
sport, and cultu re, and the lasting impact 
these ha ve had on later societies.  

In the “The Sikh Empi re” unit, pupils 
de velop substanti ve knowledge by 
exploring the history, cultu re, and 
achie vements of the Sikh Empi re, 
including its gove rnance, society, religion, 
and inte ractions with neighbouring 
regions. They lea rn about key figures, 
significant e vents, and the Empi re’s 
influence on the Indian subcontinent and 
beyond. 

Disciplina ry knowledge  
The unit also de velops disciplina ry knowledge 
by encouraging pupils to inte rpret and analyse 
primary sources, draw conclusions from 
e vidence, compare local data ac ross periods, 
and unde rstand the significance of historical 
information.  

The unit also de velops disciplina ry knowledge 
by encouraging pupils to examine and 
inte rpret sources and artefacts, ask questions 
about cause and consequence, compare 
perspecti ves, and e valuate the significance of 
the Greeks’ achie vements. 

The unit also de velops disciplina ry 
knowledge by encouraging pupils to 
examine and inte rpret sources, compare 
diffe rent perspecti ves, ask questions about 
cause, consequence, and significance, and 
draw reasoned conclusions.  

 



 

National cur riculum  
This aligns with the National Cur riculum for 
History at Key Stage 2, supporting pupils’ skills 
in historical enqui ry, inte rpretation of sources, 
and c ritical thinking, while helping them make 
meaningful connections between local and 
national history. 

This aligns with the National Cur riculum for 
History at Key Stage 2, supporting pupils’ 
unde rstanding of continuity and change, 
cultu ral influence, and historical significance, 
while de veloping the skills needed to 
in vestigate, inte rpret, and think c ritically like 
historians. 

This aligns with the National Cur riculum 
for History at Key Stage 2, supporting 
pupils’ unde rstanding of empi re, power, 
cultu ral inte raction, and historical 
significance, while de veloping the skills to 
in vestigate, analyse, and think c ritically 
like historians. 

Catholic social teaching Dignity – Census records re veal the stories of 
ordina ry people and reinforce that e ve ry 
indi vidual and family matte rs. 

Participation and the Dignity of work – 
Studying democ racy and ci vic life helps pupils 
unde rstand the importance of e ve ryone 
ha ving a voice and cont ributing to society. 

Solida rity – Exploring the Sikh Empi re 
encourages respect for diffe rent cultu res 
and faiths and an appreciation of our 
shared humanity. 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

How do our units link to Plymouth? 

 

Unit Year 
Group 

Local Link to Plymouth 

Peek into the Past EYFS/KS1 Child ren reflect on their own families’ 
history in Plymouth, including 
grandparents’ memories and local st reets 
or buildings. 

Adventu res Through Time EYFS/KS1 Explore local historical sites like the Royal 
Citadel or Plymouth Hoe to link child ren’s 
lea rning to their city. 

 



 

What Is History? Y1/Y2 Discuss local e vents, landmarks, and 
celebrations such as Plymouth’s Barbican 
or maritime festi vals. 

How Was School Diffe rent in 
the Past? 

Y1/Y2 Compare mode rn schools with historic 
Plymouth schools using archi ves, 
photographs, and uniforms. 

What Is a Monarch? Y1/Y2 Explore Plymouth’s royal connections, 
including Tudor na val history and visits 
by monarchs. 

How Have Toys Changed? Y1/Y2 Investigate historic toys from Plymouth 
homes or museum collections at Plymouth 
City Museum. 

How Did We Learn to Fly? Y1/Y2 Link to Plymouth a viation or na val 
history, including the Plymouth Naval Air 
Station and WWII ai rc raft. 

 



 

How Am I Making History? Y1/Y2 Pupils record their own experiences in 
Plymouth, such as local e vents or family 
moves, showing their li ves as history. 

Would You Prefer to Li ve in the 
Stone Age, Bronze Age or Iron 
Age? 

Y3/Y4 Study local Stone Age/Iron Age sites, such 
as Grimspound on Dartmoor or nea rby 
hillforts. 

Why Did the Romans Settle in 
Britain? 

Y3/Y4 Explore Roman remains in Devon and 
Cornwall, including forts, roads, and 
coins found locally. 

How Hard Was It to In vade 
and Settle in Britain? 

Y3/Y4 Explore Anglo-Sa xon settlements nea rby 
and local place names reflecting early 
settlement patte rns. 

How Have Child ren’s Li ves 
Changed? 

Y3/Y4 Compare child ren’s li ves in Plymouth 
during indust rialisation, dockyard work, 
and Victorian schools. 

What Did the Ancient 
Egyptians Belie ve? 

Y3/Y4 Use Egyptian artefacts in Plymouth City 
Museum to explore ancient beliefs. 

 



 

How Did the Achie vements of 
the Ancient Maya Impact 
Their Society and Beyond? 

Y3/Y4 Connect to Plymouth’s maritime t rade 
and global links to illust rate cultu ral 
exchange. 

What Can the Census Tell Us 
About Our Local Area? 

Y5/Y6 Use Plymouth census records, st reet maps, 
and archi ves to study local population, 
occupations, and social change. 

What Did the Greeks Ever Do 
for Us? 

Y5/Y6 Explore Plymouth ci vic architectu re or 
local sports clubs influenced by Greek 
cultu re and democ ratic ideas. 

The Sikh Empi re Y5/Y6 Link to local Sikh communities and 
Plymouth’s historic maritime t rade with 
India. 

Tudors: Power and Monarchy Y5/Y6 Study Plymouth’s Tudor na val history, 
including Drake, the Armada, and the 
Royal Citadel. 

 



 

Vikings: In vasion, Settlement 
and Society 

Y5/Y6 Explore Viking raids or settlements in 
Devon and Cornwall, connecting to the 
regional history of Plymouth. 

World War II: Causes, Conflict 
and the Home Front 

Y5/Y6 Examine Plymouth during the Blitz, 
e vacuees, and ci vilian experiences as a 
local connection to WWII history. 
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