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teachers need to recover im their next unit.

Our Vision:
At St Paul’s, we seek to provide pupils with the essential kmowledge they need to be educated citizems in tomorrow's world. It reflects owr vision that
every child will be supported to achieve their full potemtial, growimg imto the person God wamnts them to be amd flowrishing in His love.

Our cwrriculum is rooted im a rich knowledge amd wnderstanding ofmurhiswrgwndhmiiage,cwrwltumwndcmmmunﬁ.gwndmw[owldmﬂemgeﬁ
amd opportwnities. Owrirntemj:i/stomakea'reuldiﬁefr‘e/metoc}ddfwn'sllNe/s,mi/simgthimownwndctfwrs'axspifthmw,secumifnged.ucatimwlsucu/ss
amd deepemimg their kmowledge and love of self and others arownd them.
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"BE WHO
GOD MEANT
YOU TO BE
AND YOU

WILL SET THE
WORLD ON
FIRE'S

~St. Catherine of Siena




Our hi h—q i Geogmphg education at St Paul’s ai/mstoi/nspbrepupils'wri.ositgtobnowmabmxt world its le. Pupilswilld.e;vdop
the fi Geograph sils that ane nad forthemto be chucated citigams in tomorrow' world. 1t eflects our visin o aAN
supportzdtnadﬁmﬂwimf pmﬂnlwndmcdmthzessenﬂnlbmwledgeﬂmtwﬂlmnahnvﬁﬂmt}mfwmstcf i Life.
The dims for implementation of cur curriculum for G at St Paul’s
Jo emswre that all pupils:
o Dewnelop contextual kmowledge of the location of globally significant places, including their definimg physical and human characteristics and
how these
dwmgeowr“timw.
o Pupils are competent Geographical explorers, using “fieldwork” and “enquiry” to find out about places in an imoreasingly independent way,
usimg

e Pupils will develop a progressive ramge and development of mapping skills and vocabulary to: collect, amalyse amd communicate with a
ramge of data gathered through experiemnces of fieldwork that deepem their umderstandimng of geographical processes.
e imterpret arange ofsowrce/s ofgwgmphical i/nj:crr'rmi‘jm, vndudung maps, dia,g”r‘u/m,s, glo*be/s, aerial ph.o‘tog'raph,s and Geographical
Information Systerms
(GIS)
o Pupils will be able to commumicate geographical information in a variety of ways, including through maps, numerical and quantitative skills
amd writing at length




R ion EYFS:

During the Early Years Foundation Stage, children will develop their geographical understanding through child-initiated amd adult-imitiated
activities im their contimuous provision. At St Paul'swepluu,alufrge e/mpha/swondwvelcpung childrem'’s voca.bula/rg th/mugh high—quﬂli_tg and rich
texts amd first-hamd experiemces. Regular opportunities for outdoor learning provide opportunities to develop children’s understamding of the
changimg seasons and differemt weather conditions. Reception children have a regular ‘welly Wedmesday' where they explore the local erwironment
of our own school and grounds. During the autwmn term children will begin their geographical learning jowrney by exploring the geography of our
own school and groumds, before progressing onto exploring the local area during the Sprimg term. Once children have a secure geographical
ufndwrstﬂ/nd.vng ofthzameaunw{udit}wg Lim,thzgwillbegimto@x,pbrecontmwstimg emmmcnnngmisfrcmamowndt}wwm{ddwmngt}wSuﬂmmeth“m

Educational Programmes: UndmsM’ the World

Und.e/rstamdimgt}wwvr{dimmwguidimg dﬂ&mbwwkesmeofﬂw&rphgs&dwmldwndth@rmvmﬂtg.Tthum wnd'mmgeoj:
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experiences imcreases their kmowledge and sense of the world around them - from visiting parks, libraries and musewms to meeting important
members of

society sudiaﬁpo{iceoﬂicwrs,mursesamdfbmﬁghms.lnaddiﬂon, L'ustw'r’limgtoabroudselwciionofstmi%,mn—f@myrhgmamdpmwiﬂfoswr
their

understanding of our cultwrally, socially, techmologically amd ecologically diverse world. As well as building importamt kmowledge, this extends their
f o] .

with words that support understanding across domains. Enriching and wideming children’s vocabulary will support later readimg comprehemsion.

ELG: nglz, Cultuwre and Conmvmumities

Children at the expected level of development will: - Describe their immediate erwirorvment using kmowledge from observation, discussion, stories,
non-fiction

twisamdmaps;-mesmmsUmilaﬁitizsamddiﬁm bdmwndiﬁawnirdigwuﬁamdwhumulwnvmuﬂunmmduswum%dmuwmgmﬂlw
experiemnces

amd what has been read in class; - Explain some similarities and differences between life im this country amnd life in other countries, drawing on
kmowledge

from stories, non-fiction texts and - when appropriate - maps.

ELG: The Natural World

Children at the expected level of development will: - Explore the natural world around them, making observations and drawing pictwres of animals
and

plants; - Know some similarities amd differemnces between the natural world around them and contrasting erwirorments, drawing on their
eJx,pe/r'Le/ru:,e/samd

what has beem read in class; - Understand some importamt processes and changes in the natural world around them, including the seasons and
changing

states of matter-




The Three II's.

Geography is taught im carefully sequenced blocks throughout the year so that pupils achieve depth im their learning by knowing more, remembering
mm‘eamdapplgimgﬂﬂzimkfmv\flzdge over time. ngmphgaitmwwt&swiﬂwHLstmg onah,alf-tzfr‘mhj basis, e/n/swrifng]cullwvwruge ofthe National
Curriculwm while allowing pupils sufficient time to revisit, embed and apply key knowledge amd skills. Ouwr Geography curriculum, delivered by ouwr
scheme , is designed to imspire pupils to become curious, confident amd explorative thinkers who thimk like geographers. Pupils develop a secure
understanding of the world at a ramge of scales — local, national and global — and build am appreciation of how geographical processes shape lives,
plau/samdefn/\ri/rowmzmi/scwrti/mz. The Geog’r‘u,phxj subjwlmdhustdwnhfwdkz,g k/rwwlzdge, skjﬂswndwrmptst}wipu,pilﬁvviﬂemoowrmfmm
EYFS through to the end of their primary jowrney im Year 6. These are revisited and built upon aoross key stages to ensure clear progression and
secure understanding. A strong emphasis is placed on the local area, which is fully utilised to support meanimgful fieldwork, enquiry amd real-world
appli/:,aiifm.

Our Geography curriculum is knowledge-rich and discipline-led, enswrimg that pupils develop both substantive knowledge (what they learn about
places, processes amd erwirorvments) and disciplinary knowledge (how geographers inwestigate, analyse and interpret the world). The National
Curriculwm strands run through every Geography unit: Locational knowledge; Place kmowledge; Human and physical geography; Geographical skills
amdf&ldwmk.Th%esbrwnd&mUnimwownwossaﬂumiﬁtommgagbngwndpwrposefull;wmu’mg axpe/rwncwst}w.taﬂowpupu,stoimmtigam
geography as geographers do. Each umit is structured around amn enquiry-based question, encouraging pupils to ](o{low a clear geographical emquiry
eycle: Question — Observe —~ Measure — Record — Analyse - Conclude — Communicate This approach enables pupils to ask meamimgful questions,
collect and imterpret data, draw conclusions and present findings using appropriate geographical vocabulary amd methods.



Year groups

P'rog’re)ssirm

EYFS

Childrem begim djwelvpmg 9wgra,phical umdwrstamd,lmg thfrvugh
exploration of their immediate erwirorvment. They observe similarities
and differences between places, discuss weather and seasons, amd start
to use simple maps and directional language through adult-led and
child-initiated e

Key Stage 1

Pupils denvelop their awareness of place and location, learnimg about the
UK amd the wider world. Th/u:] beg'unto 'Ld/zmtjfgh.wnwmwndphgsi.cal
feaw/r\e/s, emplm*ehotamdco{dmgwns,amdcamrgouisbmplzﬁddwm"kbn
the local area. Mapping skills, basic data collection amd the use of
geographical vocabulary are introduced amd practised.

LKS2

Pupils deepen their umderstanding of physical and human geography,
studyimg climate zones, biomes, Tivers, moumtaims, volcamnoes and
earthquakes. They compare regions, explore how humams interact with
erwirorvments and develop co"nftdmnm using maps, atlases, grid
referemces and digital mapping. Fieldwork becomes more structured, with
pupils collecting, recording and presenting data independently.

UKS2

Pupils apply amd extend their geographical kmowledge to more complex
global contexts. They analyse patterns, distributions and relationships
betweem physical and huwman featwres, explore climate chamge,
migration, trade and resowrce distribution, and evaluate erwirorvmental
issues. Pupils use advamnced mapping skills, including six-figure grid




referemces, thematic maps and GIS, and conduct independent
geographical enquiries supported by purposeful fieldwork.

Disciplimary concepts

These concepts are encountered in a ramge of contexts through the study of local, national and global geography. As a result, childrem are given varied
opportumities to learn how 9wgraphm‘s use d,vsc,Lvanafrg skills to urwestigate plaujs, afrwlxjse pattermns amdrdaiian,sths, amd make vnj:or‘mzdjudge/mwni,s
about the world. Pupils confidently denvelop amd apply their own geographical skill set, including fieldwork, data cotlection, mapping and imterpretation.
As children progress through the scheme of work, they inoreasimgly generate amd pursue their own geographical enquiries, using a ramge of sources,
maps, data and first-hand evidence gathered through fieldwork. Childrem progress by developimg their kmowledge and understanding of both
substamtive and disciplinary concepts through experiencimg them across differemt places, erwironments and scales. Five golden threads rum through
owr Geography curriculum: Locational Knowledge & Spatial Awareness; Place, Similarity and Difference; Physical Geography & Natural Processes;
Huwman Geography, Settlement & Land Use; Geographical Skills, Fieldwork & Enguiry.These concepts are encountered im a variety of contexts
through the study of local, national, and global geography. Childrem are givem rich opportunities to explore how geographers investigate places,
amalyze patterns and relationships, amd make informed judgements about the world. Pupils confidently develop and apply their own geographical skill
set, including fieldwork, data collection, mapping, spatial amalysis, and interpretation. As children progress through the scheme of work, they
unm‘w,smgbj gemerate and pursue their own geographioal enquiries, using a ramge ofsowrce/s, maps, data, cundfi/r‘st-hamd evidemce 9aﬂuyr\ed thn‘ough
fieldwork. Childrem progress by demelopimg kmowledge amd understanding of both substamtive concepts (e.g., settloments, land use, climate, biomes)
amd d.l.saphm.um:] concepts (e.g., geographical enquiry, analysis, untfz/rp'reiahﬂn) aoross different places, erwirorvments, and scales.



Wh}j hammdwsantofoﬂowamdo.dupt KAPOW's hustorg curricuum to suitthermzdso]toumdlildjrem?

The Kapow Geography curriculwm has beem chosem as it provides a well-sequemced, kmowledge-rich framework that enables pupils to build secure
geog'raphioal wndxzxrstwmimxg amnd dbsu.phmafr‘g t}wrlkxmg over time. Its emquifrH—L@d app‘r‘oud1 supports pupil/s mn dwvelopung both substamtive amd
disciplinary knowledge while encouragimg curiosity, oritical thimking, and a semse of global citizenship. The curriculuwm is deliberately adapted to
reflect PLUn'wuth's local context, allowimg pupils to make meamimgful conmections between local, national, and global geography. ijmouth'sma/riiimz
heritage, coustal landscapes, river systems, urbam development, and enwironvmental challenges are woven into umits to deepem relevamce amd
engagement. This emswres pupils understand how their local erwirorvment contributes to wider national amd global geographical patterns. The
flexibility of the Kapow cwrriculum enables teachers to adapt content, sowrces, and outcomes to meet the needs of all learners, includimg SEND and
disadvamtaged pupils, without compromising ambition. As a result, pupils dewvelop a coheremnt understanding of places, erwirorvments, and processes, a
strong semse of spatial awareness, and the knowledge amd skills needed to think amd work as geographenrs.

Local ield work:

Local geography is embedded purposefully withim the curriculwm rather than taught as a standalone or tokemistic wnit. Through the curriculwm, local
PIJ:J’nwuih 9eogra,ph1j wnuwmyngfullg limked to national amd 9lo‘bal geog’r‘aphiooi enquiries, wnabhmg pupi.l,s to see how their locah;tg contributes to
wider erwirorvmental, human, and spatial patterns. Plymouth case studies—such as its maritime heritage, coustal landscapes, dockyards, Tivers,

wrbam development, amd enwirormental chamges—anre used to deepen understanding of key geographical concepts includimg place, significamce,
hwman-enwirorvment imteraction, and contimuity and change. This approach ensures that local geography strengthems pupils’ substamtive kmowledge
amnd disciplinary thinkimg, making learning relevamt, coherent, and rooted in a strong sense of place. Other examples include:

o Coustal processes — Ccrmpa/rimg ijnwuih's coastline and pcrt dlwelop‘nwntwuh other UK amd 9lgbal coastal settlements.
. Urbamdmlopmniamdlamdwse%Plgmuth’so&ggromﬂhwnmpaned&naﬂmwlwndmwmaﬂmwlmbmoﬂonmm.
e Maritime trade and migration — Linking Plymouth’s historic dockyards to patterns of global trade amd population movement.

o Erwironmental change - Examiming humam impact on Plymouth’s rivers, coust, and green spaces, alongside global examples.



o SLgmecwncz — “Which has had the greatest impact on ijmouth's d.eml.op’rrwni: maritime trade or towrism?”

Enguiry-led structure supports tation for all learners

The enguiry-led structwre of the cwrriculum supports adaptation for all learners by allowimg teachers to tailor lessons without compromising
cwrriculum intemt. Lessons encourage inwestigation, discussion, and the use of a ramge of geographical sources, which can be simplified, scaffolded, or
extended depemding on learners’ abilities.For example, local Plymouth sowrces such as maps, aerial photographs, field sketches, and erwirorumental
data cam be used to make abstract geographical concepts conorete amd meanimgful. This approach benefits SEND amd EAL pupils by conmecting
Leafr‘nimgtofamuliwrooniwbs,mdudm oogﬂiﬂmloud, amdp’rm’rwtimg emgage/mpmi,whilzefnsumimgaﬂpupdsdzwlnpﬂulmwwlzdge, skills, and
confidemce to think and work like geographers.

Built-im flexibility without loss of rigour

The cwrriculum offers built-in flexibility without compromising rigowr, enabling teachers to adapt contemt and examples to suit the needs amnd
imterrests of their pupils. In a Plymouth context, this allows local geography—such as the city's coastline, dockyards, river systems, and greem
spaces—to be woven imto national amd glo*bal enquiries, malumg l/wfr‘rumg more relevant amd emgagimg.Teadwrs cam ad,jwst sowrces, questionimg, and
outcomes to provide additional support or challemge, ensuring all pupils cam access and deepen their geographical understamding. This balamce of
structure and adaptability maimtaims high expectations while promoting meamingful, contextualised learning for every learnesr.

Supports imclusive responsive his

The cwrriculum supports imclusive and cultwrally responsive geography teaching by emsuring a wide ramge of perspectives and experiemces are
represented amd explored. In Plymouth, this enables pupils to study local communities’ diverse geographies, includimg migration, maritime trade,
wrbam and rural development, and erwironmental chamge, alongside national and global contexts. By conmecting geographical enquiry to pupils’ own
lives and surroundimgs, the curriculum fosters engagement, belongimg, and understamding of multiple viewpoints. This approach helps all learners
see themselwes reflected in the world around them, encowrages oritical thimking about humam-erwirorument relationships, and develops the kmowledge
amd skills to think and work as geographers im am inclusive amd culturally aware way



How does the curriculum align with the national curriculwm?
How the Curriculum Aligns with the National Curriculum

The Geography curriculum is fully aligned with Englamd’s National Curriculum, ensuring pupils build both substamtive kmowledge of places,
erwiroruments, amd processes and disciplinary skills in geographical enquiry, mapping, and data interpretation. From EYFS through KS2, pupils
develop spatial amd locational awareness, explore local, national, and global emwirorments, amd study themes such as humam amd physical
geography, settlement, trade, and erwironmental chamge. Thzoumwuhumwwdwdeﬂlpbjmmh specific contexts, unx:lud,vngma/rwmhz/rdag,

tatutorgoove/mge It/semqu,urg bdmfw&smdmmmmfwaﬂmmmnpwmgﬂgm su,ppcrrumgaocrhwwni

kmowledge-rich, and cultwrally responsive geography cwrriculum.

e EYFS/KST: Pupils learn about their own locality, local erwirorvments, and significant physical and human featwres, meeting the statutory
focws on spaiiu.l awaremess, mapping, amnd erwirorvmental umdm‘starr@m

o Lower KS2 (Years 3-4): Units dzlvdop pupil/s' kfrwwl/zd,ge of’rWen‘s, cousts, settlememts, amnd biomes, Nﬂcl.e,c’wng national curriculum aum/sfm“
broader geographical awareness, human-enwirorvment imteraction, and mapping skills.

o UpperKS2 (Years 5-6): Pupils study complex erwirorvmental systems, population change, emerqy, trade, and sustainability, using fieldwork
and a ramge of sowrces to evaluate impact, alignimg with the National Curriculum’s emphasis on geographical enguiry, interpretation, and
9lubai corunections.

2025 - 2026 Long term plam:
In the 2025-2026 academic year, we are using a mixture of units from Cwrriculum B to reflect recemt developments in the geography cwrriculum.
This approach allows us to carefully select amd sequemce contemt to ensure contimuity and progression, while making sure that pupils acquire the

substamtive and dwuphmarrg geog’raphioal kmuw‘bzdge ’drw,g 1eed bg the end o:ercur" 6. Bg bl/zmdimg wnits, we cam cover essemtial 9ecgra,phj.cal concepts,
places, erwiroruments, and skills, while also maintainimg opportunities fo*r“ local contextualisation, flle,d/work, and enquiry-based learnimg. This




emswres that pupils leave Key Stage 2 with a coherent understamding of physical amd hwman geography, a secure semse of place amd spatial
awareness, and the ability to think and work like geographers.

or hot place?

Year group Autumn term Spring term Summer Term
R/1 Exploring Maps Outdoor adventures Around the World
Y1/Y2 - Cycle B Where Am 1? Would you prefer to live in a cold | What is it like to live in

Shanghai?

Y3/Y4 - Cycle B

Who lives in Antarctica?

Are all settlements the same?

What are rivers and how are they
used?

Y5/Y6 - Cycle B

Why does the population
change?

Why do oceans matter?

Can | carry out an independent
fieldwork enquiry?




Reczpthq/Y‘l - Cgcle A

Expl.ori/ng Maps Outdoor Adventures Around the World
Substantive knowledge
Children dewvelop substamtive kmowledge by Children develop substamtive Children dewvelop substamtive
lfwrrm'mg abwt'nw.ps and their purposes, k/rwwl_edge bl_,J usimng their semses to kmnwlzdge bg eJx,pLO'rvng d,tﬁe/rem.t
wnderstanding that maps represent places, amd explore the natwral world around coumtries, cultures, amd
begirrun.img to recognise si/mpl_e sHm.bol/s and them. Thmj learn about seasonal erwirorvments. Thwd compare these
locations. They are introduced to the idea that changes, observe plamts, amimals, | global erwiroruments to their local
places can be represemted im different ways, from and weather, and develop am area, learning about cultural and
stm'wstopi.cbwestoga/rrws. u/ndjz/r‘stam,dmmg of’dwe/ruwmcn/mwni phgsloaldi/ve/r‘s'ijn,dbegimmmgto
amnd their place withim it. understand that people live in
diﬁemem.t ways in d.xﬂ:e/r\e/ni parts of
the world.
Disciplinary kmowledge
P Children develop disciplinary kmowledge by Children dewvelop disciplinary Children develop disciplimary
engaging imn discussion, storgtdlim, gmes, amnd k/rwwllz,dge bg eprLcrwxg outdoors, kfrwwl,zdge bg usimg dLthaJ.mups,

oreative activities to use maps, ch.uw sifmple Toutes,
and lcco.tzfa/rmha/r places. Thmj ask questions and
make obsemvations about d,Lﬁeme/rd plauvs.

obse/rvimg dw/nge/s im natwre, amd
describing what they see, hear, and
feel. They begim to collect simple
data amd record findings through
dfr“a/wimg, taJ.Jeimg, or
photographing.

books, role plw:], and discussions to
explore global places. They comparre
erwiroruments, ask questions about
begi/n to think about how 9eogm,ph,g
affeobs peoplz's lives.




EYFS Learr"rwn,g 90(11»5

Understamding the World: Childrem kmow about
plammwnmwzd.
Communication & Language: Children listem, ask

questions, and talk about places, making
connections between maps amd real-life locations.

Understamding the World:
Children observe seasonal changes,

L'uvimg thimgs, amd natwral

processes im their erwirorvment.

Ph;js'u;al Dem:lop'rrwnt: Childrem

Understamding the World:
Childrem kmow about similarities
amnd d,lﬁe/wnu/s im erwirorvments,
cultures, and comumumnities
globally.

develop movement and Personal, Social & Emotional
Expressive Arts & Design: Children represent places | oordimation while exploring Development: Children begim to
and ideas through drawing, role play, and ereative | 51,14 oors. understand people’s lives in
activities. differemt places amd show respect
for diversity.
Communication & Language:
Children desoribe what they see,
hear, amdfeel, usimg vooabuh]m_,] Commumnication & Lam.guage:
related to the natural world. Children ask amd amswer questions
about different places and cultures,
building knowledge amd
Y1/Y2 - Cycle B Where Am I? Would you prefer to live in a cold or hot place? | What is it like to live in Shanghai?




Substamtive knww’lzdge

Pupils dewelop substantive knowledge by
exploring their local area and the wider UK,
lxum‘nimg to 'Ldmwﬁfg kzz,g phgs'wal and human
features. They begin to understand spatial
awareness through simple maps and
directional lamguage, and how places cam be
represented using symbols. Pupils also gain
kmowledge of how their immediate
erwirorument contributes to their sense of
place.

Pupils develop substamtive kmowledge by
learning about differemt climates amd climate
zomes, comparing hotamdooid’r‘egimbs of’duz
world such as the Poles amd Kenya. They learn
lamdscapes, lifestyles, and settlements,
human-erwironyment interaction across
differemt places.

Pupils develop substamtive knowledge by
exploring a city outside the UK, learnimg
about Shanghai's physical features (rivers,
coustlimes, pa/rk/s) and hwman featuwres
(buildimgs, roads, land use). They compare
these features to their local area, gaiming
kmowledge about urban erwirorvments
ard how geographi shapes daily e in
different contexts.

Disciplinary kmowledge

The unit develops disciplinary kmowledge by
emcouraging pupils to use maps, aerial
photographs, and field sketches to imvestigate
their su/r‘rmuruii/ngs, ask questions about
location amd direction, amd begim to make
simple comparisors betweem places. Pupils also
learn to record amd present information using
basic symbols amd maps.

The unit develops disciplinary kmowledge by
encouraging pupils to observe amd comparre
climates, ask questions about the impact of
weather on humans and amimals, and use
maps and globes to locate different regions.
Pupils begin to amalyse patterns such as
temperatwre differences between places amd
discuss how this influemces how people live.

The umit develops disciplinary kmowledge
by emcouraging pupils to examime maps,
photographs, and other sowrces to explore
a distamt city, ask questions about hwman
amnd physical fm, amd compare wrbam
life in Shamghai to their local context.
Pupils begin to make simple judgements
betweem places amd thimk about how
geography affects lifestyles.




National curriculuwm

This aligns with the National Curriculum for
Geography at Key Stage 1, supporting pupils
umdm‘stamthg oflocu.timl, spaiio.l AWTUIeMESS,
amd basic mapping skills, as well as developing
the enquiry skills needed to think and work like

This aligns with the National Cwrriculum for
Geography at Key Stage 1, helping pupils
wnderstamd cJ.i/mahe, sewscnulamddaibj
weather patterns, and developing the ability
to imwvestigate and compare differemt places

This aligns with the National Curriculum
for Geography at Key Stage 1, supporting
pupil/s' wnd;zzrstumd,vng of human and
physical featwres of places outside the UK,
and d,(welopung emquiry skills to

geographers. using geographical tools. imvestigate, compare, and describe how
geography affects people’s lives.
Y3/Y4 - Cycle B Who Lives in Antarctica? Are Al Settlomemts the Same? What Are Rivers amd How Are They Used?




substamtive k/rwwi.adge

Pupils dewelop substantive knowledge by
phgsioalfeaiume/s (ice, mowntaims, gladﬂrs)amd
extreme climates. They understand how
beguntoeocplomhow?umnwmsswrvweunsudq
erwiroruments, includimg links to the explorer
Shackleton.

Pupils develop substamtive knowledge b
exploring different types of settloments
(wrbam, rural, viJ.La.ge/s, towns, cities) amd lamd
use. They learn about humam and physical
Jeatures of settlememts locally and globally,
imcluding New Delhi, and understand the
factors that influemce where people live and
how settlememts dfz/velcrp

Pupils develop substantive knowledge b
studyimg Tivers and the water cycle,
mxd.udung ﬂunwmuamdlocahm’usof
major rivers arownd the world. They learn
how rivers are used by humams (t/mn'vspm“t,
water supply, e/rwr“gg,*r‘emr‘eation) amd how
they shape landscapes physically and
cultwrally.

Disciplinary kmowledge

The unit develops disciplinary kmowledge by
emcouraging pupils to use maps and globes to
locate polar regions, ask questions about
extreme erwiroruments to more familiar
places. Pupils also begim to record observations
and interpret evidence from sources such as
photographs and explorers’ accounts.

The unit develops disciplimary kmowledge by
emcouraging pupils to observe, desoribe, and
comparre settlements, use maps and aerial
photographs, and analyse land use patterns.
Pupils ask questions about the reasons for
dj:ffenwn.ce/s between urbam amd rural areas
and begin to make simple conclusions about
humamn-erwirorvment imteraction.

The wnit dmlups dusuph/m:m‘g kmcwlzdge
bg emcouraging pu,pibs to imwestigate Tivers
th/rml.ghmaps, dLag'r‘wm/s, amd]cUZJ-dNVUl”k,
ask questions about river processes, uses,
presemt flmd.ungs PupiLs learn to amalgse
patterns and begi/ntoﬂmkejud.gemwnbs
globally.

National curriculuwm

This aligns with the National Cwrriculum for
Gecgrapluj at Lowenr Ke,l:J Stage 2, supporting
pu,p'd/s' umdtz/rsta/ndung o:f location, climate
zonwes, and extreme erwirorvments, as well as
developing emquiry skills to inwestigate amd

This aligns with the National Cwrriculum for
Geo-g’r‘aphlj at Lowenr Ke,l:J Stage 2, hzlpung
pu,pil/s understand human gwg‘r‘a,phg,
settlememts, land use, and patterns of

population, and develop the ability to

This aligns with the National Curriculum
fm“ ng'r‘ap}uj at Lower KeA:J Stage 2,
supporting pupil/s' umdmstamdung of
physical geography, rivers, amd water-
cycles, as well as developing enquiry skills




compare 9lcrbal1‘eglun/5.

imwvestigate amd compare p[o.cws usimg
gwgmphix:al tools.

tourwe»stxgo.te?uunwmamdemwmmmmtoi




YSIY6 - Cycle B

Wl’Uj Does Popu.lo.tion Chu./n,ge?

Wl"uj Do Oceams Matter?

Canl Com‘g Ouiwnlmiepemd.emt

Fleldwork Enquiry?
Substantive knowledge
Pupils dewelop substantive knowledge by Pupils develop substamtive kmowledge by Pupils develop substamtive kmowledge by
world, including faotm‘s that aﬁect population ecosystems, climate, tramsport, and human areq, Ldfz/nhfgun,g huwman and physical
size, such as birth and death rates. They explore | activity. They learn how oceams have chamged | featwres, collecting amd recording data,
social, economic, and erwirormental push and | over time, including human impacts such as | and amalysing results. They gain
pull factors, and consider how population climate chamge and pollution, with a case wnderstanding of how fieldwork cam
chamge affects local, national, and global study on the Great Barrier Reef. imform geographical knowledge and
comumunities, including population tremds in decision-making about places amd
Disciplinary kmowledge

The unit dewvelops disciplinary kmowledge by
emcouragimg pupils to use maps, graphs, and
data to urwestigate populaiiﬂn distribution, ask
questions about causes and eﬁect/s, and
compare different regions. Pupils amalyse
population patterns and begin to make
judgememts about the impact of population
chamge locally amd globally.

The unit develops disciplinary kmowledge by
emcouragimg pupils to examime maps,
diagrams, photographs, and secondary
sowrces to irwestigate oceam erwirorvments,
ask questions about change over time, and
evaluate humam impact. Pupils learn to
about 9[Ubal issues such as climate dwn1ge.

The unit develops disciplinary kmowledge
by emcouraging pupils to plam, carry out,
imdudi/ng 'makung observations, measuring
and recording data, and using maps and
diagrams. Pupils learn to analyse
geographical processes and
human-erwironyment interactions.




National curriculuwm

This aligns with the National Curriculum for
Geography at Upper Key Stage 2, supporting
pupi.l/s' umdm‘stamdmg of hwman 9eographg,
population, migration, and global patterns, as
well as dewveloping enquiry skills to irwestigate

This aligns with the National Cwrriculwm for
Geography at Upper Key Stage 2, supporting
pupils’ understanding of physical geography,
erwirorvmental change, and global
ecosystems, and developing emquiry skills to
evaluate human impact and sustainability

lssues.

This aligns with the National Cuwrriculuwm
for Geography at Upper Key Stage 2,
supporting pupils’ understanding of
fieldwork skills, data collection, and spatial
a/n.algs'us and d,welopmg the ability to

like a geographer-

2026 - 2027 Lm term plam:

As aresult of blending umits from Curriculuwm A and B in 2025-2026 to respond to recemt curriculwm changes, we have carefully adapted the history
cwrriculum for the 2026-2027 academic year to ensure contimuity amd progression. This Hewrwewﬂlhwveamimzdgeam‘&ﬁ class. Due to this, we
have blending wnit/sfromthz3/4amd5/6oumriuxhum.ThzseadaptatimwaﬂnwustOﬂwimmhncovemageofaﬂkwjpe/ricdfs,tlwms,amdskjﬂ/s,w’nile
emswring that pupils continue to build the substamtive and disciplinary knowledge required by the end of Year 6. By reviewing sequemcing, enquiry
quuﬂm,wndlowlwnimxiopportumiﬂu,wecampmvidzawhmw, knwwlzdge-richoumﬁoulumt}wiguamumiu/saﬂpupilslwwKeg Stagezw'd:ha
secure understanding of history, strong chronological awareness, and the ability to investigate, interpret, and evaluate historical evidence effectively




Year group Autwmm term Spring term Summenr Term

RA Exploring Maps Outdoor adventures Around the World

Y1/Y2-ngzA What is it like here? What is the weather like im the Whﬂ.toamgouseeait}woou,st?

uKk?

Y3/Y4—ngeA Wh}jdopeople live mean Wh}j ame’raimfo*r‘e/st/s ymportant to thn‘edoejsmm“fovdoomfrmn?
volcamoes? us?

Year 4/5 Wh}ddopeopl_e live mean meldgouhketolimeimad.@se/rt? Wh}d ame'raimjromt/s importamt to
volcamoes? ws?

Y5/Y6-ngeA What is life like in the Alps? Would you like to live im a desert? | Where does owr energy come

from?




Reo&ptixm/w - ngz A

Expl.o*r‘im.g Maps Outdoor Advemtures Around the World
Substamtinve kmwlzd.ge
Children dewvelop substamtive kmowledge by Children develop substamtive Children dewvelop substamtive
learning about maps amd their purposes, kmowledge by usimg their semses to | kmowledge by exploring differemt
umdwrstamdimgﬂwimpsmpmemiplaujs,amd e»cplare’dwnanumlwcr{dwmumd cowntries, oulnm‘e/s,amd
begim/nimg to recognise simple symbols and them. They learn about seasonal erwirorvments. They compare these
locations. They are introduced to the idea that changes, observe plamts, amimals, | global erwiroruments to their local
places can be represemted in different ways, from and weather, and develop an areq, learning about cultural and
stories to pictures to games. wnderstamding of the enwironment | physical diversity amd beginning to
amdt}wur“pLuLewu}umtt umdm‘stwndﬂwipeopleliwim
diﬁe/r\e/ni ways m chﬁemem:t parts o‘_f
the world.
Disciplinary kmowledge
P Childrem dml.op d.vsu.plumlmj kmcw'lzdge bg Childrem dﬂ/\relnp d.l,so.pb/nwrg Childrem dmlnp dyso.phmu./rg
engaging in discussion, storytelling, games, and kmowledge by exploring outdoors, kmowledge by using digital maps,

oreative activities to use maps, follow simple Toutes,
and [ocaizfamuhan“ plu.ce/s. Thw:] ask questions amd
make observations about d.l,ﬁe/rwn.t places.

observing changes in natuwre, and
dzz/scmbung Whait}wg see, hear, and
]Cep,l. Thwj beg'un to collect simple
duiawndmrdfundungs th/mugh
drawing, talking, or

books, role play, and discussions to
explore global places. They comparre
erwirorvments, ask questions about
differemces and similarities, and

begim to thimk about how geography




photographimg. affects people’s lives.
EYFS learning goals
Understamding the World: Childrem kmow about Understamding the World: Understamdimng the World:
their immediate erwirorument and cam explore how | Children observe seasonal chamges, | Childrem kmow about similarities
plawmocnnwcfczd. li/vimgthimgs,umd"rwmmal am,dd,iﬁeme/rme/simem/vifmwrrwnbs,

Commumication & Language: Children listem, ask
questions, and talk about places, making
connections between maps amd real-life locations.

Expressive Arts & Design: Childrem represent places
a/ndtdm/st}woughdfrawimg,ro{zplag, amd oreative

activities

processes im their erwirorvment.

Physical Development: Children
develop movement and

Jimation while explors
outdoors.

Commumication & Language:
Children desoribe what they see,
hear, amd feel, using vocabulary
related to the natwral world.

cultures, and comumunities
globally.

Personal, Social & Emotional
Development: Children begin to
understamd people’s lives im
differemt places amd show respect
for diversity.

Commumication & Lamguage:
Children ask amd amswer questions
about different places and cultures,
building kmowledge and




Y'I/YZ—CHdzA What is it like here? What is the weather like in the UK? What cam you see at the coast?

Substantive knowledge
Pupils demelop substantive knowledge by Pupils develop substamtive kmowledge by Pupils develop substantive knowledge b
exploring their local erwironvment, identifying | learning about weather patterns and seasonal | exploring cousts and coustal features,
k,e,g ph}jsicalamdhwmamfeutwws, amd du]frv_;]e across the UK. Thz,g oJose/rW,, 'r\eoord, Ldmmfgvng ph}jsicalfeaiume/s such as chﬁs,
umdmstwndvngw’rw:tmak&sﬂwmlocalwrw a/ndoormpameweat}wm,amdgaimwn beadws,wn.dseas,amdhumamfm
wnique. They learn about spatial awareness wnderstanding of how weather affects people, | such as ports and tourist areas. They learn
amnd how places cam be represented using plamts, and amimals. how people interact with coustal
simple maps amd symbols. erwirorvments.
Pupils develop disciplinary knowledge by using | Pupils dewvelop disciplinary knowledge by Pupils develop disciplinary knowledge by
mapsamdwzmulpho‘tog'r‘aphﬁ cvslwng questions coﬂu,tung amd'r‘ecordﬂng weather data, @xumdnﬁmgmpsamdphﬂtog’raph/s, a/slu'mg
about their surroundings, oreating simple observing patterms over time, amd askimg questions about physical and human
maps, and making comparisons between questions about differemces between regions. features, and making simple comparisons
places. betweem the coast and other places.

N . . |

This ah.g'ms with KS1 Gecg’r‘aphg supporting
pwptbs umdwrstamdAmg ofluoanml local
erwironvments, and basic mapping skills, and

This aligns with KST Geography, supporting
pupils’ understanding of seasonal chamge,
weather patterns, amd local variation, and

dxwd.opung basic observation wndmwrdung
skills.

This aligns with KS1 Geography,
supporting pupils’ understanding of
PhJjSLCQl and hwmamfeahmevs of’dw local
amd UK coast, and developing enquiry
skills to inwestigate and describe plo.cws.




Y3/4—ngzA Wh}jdopeo‘ple live near volcanoes? WhJ:J ame‘r*aim:fm\e/st,s umportamt to us? Whm‘edo%mur"fcodwnwf'rm7

Substantive kfrwwl/zdge
Pupils develop substantive knowledge by Pupils develop substamtive kmowledge by Pupils develop substamtive kmowledge by
learning about tectonic plates, volcamoes, learning about tropical rainforests, thein exploring food distribution, trade, and
earthquakes, and mountains, and ecosystems, and global importance. They agriculture, learning where cormmon foods
understanding why humams choose to live in | explore layers of the Tainforest, biodiversity, originate, and understamding issues such
volcanic areas. They explore both physical and hwman impact, including the bemefits as fair trade and local vs global sowrcing.
processes and humam-emwirorvment and dwﬂ/zfng@s ofrwmfo*mst use bl_,J local

Disciplinary kmowledge

Pupils develop dusc,l,phma/r‘g kn'wwl_ed.ge bg usimg
maps and diagrams, asking questions about
natwral hazards, and analysing hwman
decisions in volcamic regions.

Pupils develop disciplinary knowledge by
types of forest, amd evaluating hwman impact
and erwirorvmental management

Pupils develop d.usuphm.arrg k/now‘lzdge bH
patterns, and discussing the impact of




National curriculuwm

This aligns with Lower KS2 Geography,
supporting pupils’ understanding of physical
geography, natural hazards, and
human-erwironment interaction, and
developing emquiry skills to inwestigate global
patterns.

This aligns with Lower KS2 Geography,
supporting pupils’ understamnding of biomes,
ecosystems, amd 9lobal erwirorvmental
importamce, and developing skills to compare
places and evaluate humam impact.

This aligns with Lower KS2 Geography,
supporting pupils’ understanding of
human 9eogru,ph1j, t/ro.dz, amd_food
production, and developing enquiry skills
to imwestigate 9lcbola/ndlncalwn/mpumzs' .




Y5/Y6 - Cycle A What is life like in the Alps? Would you like to live im a desert? Where does owr energy come from?
Substantive knowledge
Pupils dewelop substantive knowledge b Pupils develop substamtive kmowledge b Pupils develop substamtive kmowledge b
climate, and human activity, lmdudw’ng phxjsi.cal f@aiwms, climate, and how hwmans non-remewable energy sources, their
tourism amd settlement. They compare the Alps | adapt to live in extreme conditions. origims, uses, and impact on people and the
Disciplinary kmowledge
Pupils denvelop disciplinary knowledge by using | Pupils develop disciplinary kmowledge b Pupils develop disciplinary knowledge by
maps, photographs, and fieldwork, comparing | observing and comparing desert imvestigating energy sources using maps,
phgsioal and hu/rmmfeaiwws, and ewahmnmg erwirorvments, a/sk,mg questiors about diag’razrm, and data, a/sk,lmg questiors
hwman-erwirorvment imteractions. adaptation, and analysing hwman about erwirorvmental and social impact,
decision-makimg. and presenting findimgs.
National cwrriculwm
This aligns with Upper KS2 Geography, This aligns with Upper KS2 Geography, This aligns with Upper KS2 Geography,

supportimg pupil/s' umdm‘stumdmg of phJ:Jsicoi
gwg'raphg ch/mate amd huwman-erwironment

imteraction, wnddm\/elcpmgefnquurgsk.lﬂ/sto
un/\re/stl.gateamdcm"mpwreplau/s

supporting pupil,s' umdm‘stamd.lmg of biomes,
extreme erwirorvments, and hwman
comparison skills.

suppor’u'mg pupiLs' umclwrstamd.wmg of
TeSOWrCes, emerqgy, amd su/staimabilj.tg, and
dxwd.opung emnquiry skills to evaluate




Unit

Ex,plnrim.g Maps

Outdoor Advemntures

Around the World

Where Am I?

Year Gq*ou.p

EYFS/KS1

EYFS/KST

EYFS/KST

Y1/Y2

Local Link to ijmmuh

Children e/xplore local streets, pa/rk,s, amnd plwdg'roumd/s,
usimg s'umpl.e maps of PLHmouth school 9*roumdfs or
nearby areas to develop spatial awareness.

Explore Plymouth Hoe, Cemtral Park, and local gardens,
observing seasonal chamges, plants, amimals, and

Comparre local Plymouth emwiroryments (coust, parks,
wrbam areas) with global places, discussing how
geography shapes everyday life.

Inwestigate local landmarks, neighbourhoods, and
features, mapping streets, rivers (Taman/ Pl.gm), amd
parks to understand local spatial patterns.



Would You qure/rto
Live in a Cold or Hot
Place?

What Is It Like to Live
'unShwnghoi?

Who Lirves in
Antarctica?

Are All Settloments the

Same?

What Are Rivers and
How Are Th@g Used?

Y1/Y2

Y1/Y2

Y34

Y34

Y34

Comparre Pbﬂ'mmu.h's climate with hnt/coldregwn/s, such
as Ke/ngacrvt}wA'r‘otic, hndwngtohawdmrw.tzaffw/s
buildings, clothing, and daily life locally vs globally.

Ccm,pame u/rJoa/n_feGM/r\er, land use, and populati.on
surrulwrM/dlﬂememu/s im tramsport, housing, and city
plamming.

Explore latitude and longitude im relation to Plymouth,
linking extreme polar climates to Plymouth’s temperate
erwirorvment. Discuss Antarctic research and
Plymouth’s maritime corunections.

Compare Plymouth as am urban settloment with rural
Devon villages and New Delhi, exploring humam and
physical features, land use, and infrastructure.

Study the River Plym and Tamar, exploring uses for
tramsport, leisure, and ecology. Compare to tivers
globolhj to wnderstand humam-erwirorvment



Why Do People Live
Near Volcamoes?

Wh)j Are Raimfmwst/s
ITTIPOTtOJnt to Us?

Whenre Does Our Food

Come From?

What Ts Life Like i the
Alps?

Would You Like to Live
in a Desenrt?

Whenre Does Ounr
Emz/rgl:] Come From?

Y34

Y34

Y34

Y5/Y6

Y5/Y6

Y5/Y6

Comparre Pbﬂ'mmu.h's local geography (coustlimes, hills)
W'Lﬂlvolcamic"r‘egiom, di,sou,ssi/ng Wh’ﬂ hwmans live im
risky areas and limking to global settloments.

Corunect 9|.obal Tai/nfme/st/s to ijmouth bg di/scu.ss'ung
imported products (food, timber) and human impact on

Mcup fovd sowrces fo*rv Phj'm)oruxh schools, supm*marﬂ&bs,
amd homes; explore local markets, famm/s, amdfl/shung
ports, limking Local/gLoJool trade.

Ccmpan‘e Pbﬂmmxth's la/nd/sco.pe and climate with the
Alps; explore tourism, reoreation, and
huwmamn-erwironment imteraction.

Compare Plymouth’s temperate climate to desert biomes,
examiming adaptations in housing, tramsport, and daily
life.

Irwestigate local energy sowrces, such as tidal emerqy
near Plymouth Sound or wimd farms in Devon, linkimg
to rememable/non-remewable sowrces globally.



Whg Does Popu.latiom Y5/Y6
Change?

Wh)j Do Oceams Y5/Y6
Matter?

Canl Ca/r‘rg Out an Y5/Y6
Independent Fieldwork
Enquj/rg?

Use Plymouth cemsus data, street maps, and historical
populaiiun tremds to understamd local populaﬂun 9'rcwth,
migration, and demsity.

Study Plymouth Sound amd surrounding cousts,
examiming human use, erwirorvmental impact,
pollution, amd global conmections like the Great Barrier

Reof.

Conduet ]tlQJ.dANUTJK im Plymouth parks, rivers, or streets,
measuring hwman and physical features, and
comparing flm.dm.gs with’rw.ticmo.l/global examples.
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