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teachers need to recover im their next unit.

Our Vision:
At St Paul’s, we seek to provide pupils with the essential kmowledge they need to be educated citizems in tomorrow's world. It reflects owr vision that
every child will be supported to achieve their full potemtial, growimg imto the person God wamnts them to be amd flowrishing in His love.

Our cwrriculum is rooted im a rich knowledge amd wnderstamding ofmurhiswrgwndhmiiage,cwrwltumwndcmmmunﬁ.gwndmw[owldmﬂemgeﬁ
amd opportwnities. Owrirntemj:i/stomakea'reuldiﬁefr‘e/metoc}ddfwn'sllNe/s,mi/simgthimownwndctfwrs'axspifthmw,secumifnged.ucatimwlsucu/ss
amd deepening their kmowledge and love of self and others arownd them.
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"BE WHO
GOD MEANT
YOU TO BE
AND YOU

WILL SET THE
WORLD ON
FIRE'S

~St. Catherine of Siena




Our hi h—q i Geogmphg education at St Paul’s ai/mstoi/nspbrepupils'wri.ositgtobnowmabmxt world its le. Pupilswilld.e;vdop
the fi Gengraph il that are nad forthemto be chucted citigams in tomorrow' world. 1t eflects our visin o aAN
supportzdtnadﬁmﬂwimf pmﬂnlwndmcdmthzessenﬂnlbmwledgeﬂmtwﬂlmnahnvﬁﬂmt}mfwmstcf i Life.
The dims for implementation of cur curriculum for G at St Paul’s
Jo emswre that all pupils:
o Dewnelop contextual kmowledge of the location of globally significant places, including their definimg physical and human characteristics and
how these
dwmgeowr“timw.
o Pupils are competent Geographical explorers, using “fieldwork” and “enquiry” to find out about places in an imoreasingly independent way,
usimg

o Pupils will develop a progressive ramge and development of mapping skills and vocabulary to: collect, amalyse and communicate with a range
of data gathered through experiences of fieldwork that deepen their understamding of geographical processes.
e imterpret arange ofsowrce/s ofgwgmphical i/nj:crr'rmi‘jm, vndudung maps, dia,g”r‘u/m,s, glo*be/s, aerial ph.o‘tog'raph,s and Geographical
Information Systerms
(GIS)
o Pupils will be able to commumicate geographical information in a variety of ways, including through maps, numerical and quantitative skills
amd writing at length




R ion EYFS:

During the Early Years Foundation Stage, children will develop their geographical understanding through child-initiated amd adult-imitiated
activities im their contimuous provision. At St Paul'sweplm:ealun‘ge e/rnpha/swond.e/velnpung childrem'’s voca.bula/rg th/rough high—quﬂli.tg and rich
texts amd first-hamd experiemces. Regular opportunities for outdoor learning provide opportunities to develop children’s understamding of the
changimg seasons and differemt weather conditions. Reception children have a regular ‘welly Wedmesday' where they explore the local erwironment of
owr own school amd grownds. Durimg the autumn term childrem will begim their geographical learnimg jowrney by exploring the geography of our
own school and groumds, before progressing onto exploring the local area during the Sprimg term. Once children have a secure geographical
ufndwrsta/nd.vng oft}wa/r\euunw{ud'lt}wg Lim,ﬂwgwiﬂbegimto@x,pbrecontfm/stimg emmmcnnnwnisfrcmamowndt}wwm{ddwmngt}wSuﬂmmtmvm

Educational Programmes: Umdm‘sM’ the World

Und.e/rstamdimgt}wwvr{dimNoimguidimg dﬂdmmbwwkesmeofﬂw&rphgs&dwmldwndth@rmvmﬂtg.Thzﬁequm amd'mmgeoj:
dli.l.dmem'spefrsonul




experiences imcreases their kmowledge and sense of the world around them - from visiting parks, libraries and musewms to meeting important
members of

society sudiaﬁpo{iceoﬂicwrs,mursesamdfbmﬁghms.lnaddiﬂon, L'ustw'r’limgtoabroudselwciionofstmi%,mn—f@myrhgmamdpmwiﬂfoswr
their

understanding of our cultwrally, socially, techmologically amd ecologically diverse world. As well as building importamt kmowledge, this extends their
f o] .

with words that support understanding across domains. Enriching and wideming children’s vocabulary will support later readimg comprehemsion.

ELG: nglz, Cultuwre and Conmvmumities

Children at the expected level of development will: - Describe their immediate erwirorvment using kmowledge from observation, discussion, stories,
non-fiction

twisamdmaps;-mesmmsUmilaﬁitizsamddiﬁm bdmwndiﬁawnirdigwuﬁamdwhumulwnvmuﬂunmmduswum%dmuwmgmﬂlw
experiemnces

amd what has been read in class; - Explain some similarities and differences between life im this country amnd life in other countries, drawing on
kmowledge

from stories, non-fiction texts and - when appropriate - maps.

ELG: The Natural World

Children at the expected level of development will: - Explore the natural world around them, making observations and drawing pictwres of animals
and

plants; - Know some similarities amd differemnces between the natural world around them and contrasting erwirorments, drawing on their
eJx,pe/r'Le/ru:,e/samd

what has beem read in class; - Understand some importamt processes and changes in the natural world around them, including the seasons and
changing

states of matter-




The Three II's.

Geography is taught im carefully sequenced blocks throughout the year so that pupils achieve depth im their learning by knowing more, remembering
mm‘eamdapplgimgﬂﬂzimkfmv\flzdge over time. ngmphgaitmwwt&swiﬂwHLstmg onah,alf-tzfr‘mhj basis, e/n/swrifng]cullwvwruge ofthe National
Curriculwm while allowimg pupils sufficient time to revisit, embed and apply key kmnowledge amd skills. Our Geography curriculum, delivered by owr
scheme , is designed to imspire pupils to become curious, confident amd explorative thinkers who thimk like geographers. Pupils develop a secure
understanding of the world at a ramge of scales — local, national and global — and build am appreciation of how geographical processes shape lives,
plau/samdefn/\ri/rowmzmi/scwrti/mz. The Geog’r‘u,phxj subjwlmdhustdwnhfwdkz,g k/rwwlzdge, skjﬂswndwrmptst}wipu,pilﬁvviﬂemoowrmfmm
EYFS through to the end of their primary jowrney im Year 6. These are revisited and built upon aoross key stages to ensure clear progression and
secure understanding. A strong emphasis is placed on the local area, which is fully utilised to support meanimgful fieldwork, enquiry amd real-world
appli/:,aiifm.

Our Geography curriculum is knowledge-rich and discipline-led, enswrimg that pupils develop both substantive knowledge (what they learn about
places, processes amd erwirorvments) and disciplinary knowledge (how geographers inwestigate, analyse and interpret the world). The National
Curriculwm strands run through every Geography unit: Locational knowledge; Place kmowledge; Human and physical geography; Geographical skills
amdf&ldwmk.Th%esbrwnd&mUnimwownwossaﬂumiﬁtommgagbngwndpwrposefull;wmu’mg axpe/rwncwst}w.taﬂowpupu,stoimmtigam
geography as geographers do. Each umit is structured around amn enquiry-based question, encouraging pupils to ](o{low a clear geographical emquiry
eycle: Question — Observe —~ Measure — Record — Analyse - Conclude — Communicate This approach enables pupils to ask meamimgful questions,
collect and imterpret data, draw conclusions and present findings using appropriate geographical vocabulary amd methods.



Year groups Progression

EYFS Childrem beg'un dml:rpvng 9eog'raphical umclwrstamdun.g thfrowgh e»cplom;tiun o:f’dwmum/mzdmte
erwirorvment. Thz,g observe similarities and d,tﬁefwm:@s betweem pla,oe/s, discuss weather and seasons, and
start to use simple maps and directional Lajnguage t}vrough adult-led amd child-imitiated lza/r'rwng

Key Stage 1 Pupils demelop their awareness of place and location, learning about the UK amd the wider world. They begin
to idemtify human and physical features, explore hot amd cold regions, and carry out simple fieldwork im the
local area. Mapping skills, basic data cotlection and the use of geographical vocabulary are imtroduced and
p’r‘uc,ti,sed.

LKS2 Pu,p'd/s dxzzpemt?ww umdtz/rsta/ndeng of phxjsi.cal amd hwman gwg'ruphg, stucbjung climate zones, biomes, rivers,
mowntains, volcamoes and earthquakes. They comparre regions, explore how huwmams interact with
erwiroruments and develop confidence using maps, atlases, grid referemces and digital mapping. Fieldwork
becomes more structured, with pupils collecting, recordimg and presenting data independently.

UKS2 Pupils apply amd extend their geographical kmowledge to more complex global contexts. They amalyse
patterns, distributiors amd‘r\elu.timusths between ph)js'wal and hxunwmfeaiun%, ejxplm‘e climate du]mge,
migration, trade and resource distribution, and evaluate erwirorymental issues. Pupils use advamced
mapping skills, including six-figure grid referemces, thematic maps amd GIS, amd conduct independemt
geographical enquiries supported by purposeful fieldwork.

Dusuplun.amj concepts
These concepts are encountered in a ramge of contexts through the study of local, national and global geography. As a result, childrem are given varied
opportumities to learn how geographers use disciplinary skills to imvestigate places, analyse patterns and relationships, and make imformed judgements



about the world. Pupils confidently dewvelop amd apply their own geographical skill set, including fieldwork, data collection, mapping and interpretation.
As children progress through the scheme of work, they inoreasimgly generate and pursue their own geographical enquiries, using a ramge of sources,
maps, data amdfi/rst—humd evidemnce 9aﬂwred t}wcughfwldwcrk Children progress bg d/z/velopung their kfrwwhadge and u/ndmstafrldmlg of both
substamtive and disciplinary concepts through experiencimg them across differemt places, erwironments and scales. Five golden threads rum through
owr Geography curriculum: Locational Knowledge & Spatial Awareness; Place, Similarity and Difference; Physical Geography & Natural Processes;
Human Geography, Settlement & Land Use; Geographical Skills, Fieldwork & Enquiry.These concepts are encountered im a variety of contexts
through the study of local, national, and global geography. Childrem are givem rich opportunities to explore how geographers inwvestigate places,
amalgzz patterns amdrdaiion,sths, amd make vnj:orﬂwdjudge/mwni,s about the world. Pupi.l,s c,O'rq:LdmxﬂJj dmlop amd apphj their own 9eog'r‘aphi£,al skill
set, including fieldwork, data collection, mapping, spatial amalysis, and interpretation. As children progress through the scheme of work, they
imcreasingly generate amd pursue their own geographical enquiries, using a ramge of sowrces, maps, data, and first-hand evidence gathered through
fieldwork. Childrem progress by developing knowledge and understamdimg of both substamtive concepts (e.q., settlements, land use, climate, biomes)
amd d.nsclplvrw/rg concepts (e.g., geographical enquiry, analysis, imtzmpmtﬂiim) aoross different places, erwirorvments, and scales.

WhH hammdmwntofoﬂowwndad.apt KAPOW's |'wstm‘g curriculum to suitthznud/sofmurdﬂ.ild/wn?

The Kapow Geography curriculwm has beem chosen as it provides a well-sequemced, kmowledge-rich framework that enables pupils to build secure
geographical wnderstamding and disciplimary thinking over time. Its enquiry-led approach supports pupils in developing both substamtive and
dusotphfrwfrg k/rwwlzdgewhdzemoomugimg wws&g,mﬂiwlﬂw&img,amdasmeofgbbddﬁmship.ThzwﬁTwumwddwmdg adapt@dto
reflect Plymouth'’s local context, allowimg pupils to make meamimgful conmections between local, national, and global geography. Plymouth’s maritime
heritage, coustal landscapes, river systems, urbam development, and enwironvmental challenges are woven into units to deepen relevamce amnd
engagement. This enswres pupils understand how their local erwirorvment contributes to wider national amd global geographical patterns. The
flexibility of the Kapow cwrriculum enables teachers to adapt content, sowrces, and outcomes to meet the needs of all learners, including SEND and
dwodzvanﬁaged pupil/s, without compromising ambition. As a result, PLLPUJS d,wvdup a coherent umdsttamfhmg o[f plau/s, erwirorvments, amd processes, a
strong semse of spatial awareness, and the knowledge amd skills needed to think amd work as geographers.



Local ield work:

Local geography is embedded purposefully withim the curriculwm rather than taught as a standalone or tokemistic wnit. Through the curriculwm, local
PIJ:J’nwuih 9eogra,ph1j wnuwxrumgfullg limked to national amd 9lo‘bal geog’r‘aphiooi enquiries, wnabhmg pupi.l,s to see how their locahj;g contributes to
wider erwirorvmental, human, and spatial patterns. Plymouth case studies—such as its maritime heritage, coustal landscapes, dockyards, Tivers,
wrbam development, amd enwirorvmental changes—anre used to deepen understanding of key geographical concepts includimg place, significamce,
hwman-envirorvment imteraction, and contimuity and change. This approach ensures that local geography strengthems pupils’ substamtive kmowledge
amnd disciplinary thinkimg, making learning relevamt, coherent, and rooted in a strong semse of place. Other examples include:

e Coustal processes -~ Comparing Plymouth’s coastline and port development with other UK and global coastal settlemnents.
e Urban development and lamd use — Plymouth’s city growth compared to national and international urbanisation trends.
e Maritime trade and migration —~ Linking Plymouth’s historic dockyards to patterns of global trade amnd population movement.
e Enwironmental chamge — Examiming human impact on Plymouth’s rivers, coast, and greem spaces, alongside global examples.

o SLgmecwncz — “Which has had the greatest impact on ijmouth's d.eml.op’rrwni: maritime trade or towrism?”

Enguiry-led structure supports tation for all learners

The enguiry-led structwre of the cwrriculum supports adaptation for all learners by allowimg teachers to tailor lessons without compromising
cwrriculuwm intemt. Lessons encourage inwestigation, discussion, and the use of a ramge of geographical sources, which can be simplified, scaffolded, or
extended depemding on learners’ abilities.For example, local Plymouth sowrces such as maps, aerial photographs, field sketches, and erwirorumental
data cam be used to make abstract geographical concepts conorete amd meanimgful. This approach benefits SEND amd EAL pupils by conmecting
Learr‘rﬁngtofammiliumomtimbs,mdudm oogﬂii,'weloud, amdp’rm’rwtimg emgage/mwni,whilzefnsumimgaﬂpupilsdzwlupﬂuknwwlzdge, skills, and
confidemce to think and work like geographers.



Built-im flexibility without loss of rigouwr

The cwrriculum offers built-in flexibility without compromising rigowr, enabling teachers to adapt contemt and examples to suit the needs amnd
imterrests of their pupils. In a Plymouth context, this allows local geography—such as the city's coastline, dockyards, river systems, and greem
spaces—to be woven imto national amd global enguiries, making learning more relevamt amd emgaging.Teachers can adjust sources, questioning, and
outcomes to provide additional support or challenge, ensuring all pupils cam access and deepen their geographical understanding. This balamce of
structure and adaptability maimtaims high expectations while promoting meamingful, contextualised learning for every learnesr.

The ou/r‘rioulu/msupporbs undwsweamdullmn‘aﬂgmpcmswe ge,og'r‘o.phlj tzadwng bg enswring awidz"r*amgeofpe/rspedjm amde»cpe/rwnu/s are
represented amd explored. In Plymouth, this enables pupils to study local communities’ diverse geographies, includimg migration, maritime trade,
wrbam and rural development, and enwironvmental chamge, alongside national and global contexts. By corvnecting geographical enquiry to pu.p'd/s' own
lives and surroundimgs, the curriculum fosters engagement, belongimg, and understanding of multiple viewpoints. This approach helps all learners
see themselwes reflected in the world around them, encowrages oritical thimking about humam-erwirorument relationships, and develops the kmowledge
anldskiuswﬂumkamdwmkasgwgraphwrsmmbndusbveamdudtumulbjawmwwj

Howt}wCumrwdumA@mvwiht}w National Curriculum

The Geog‘r‘a,phij curricwlum vsfullg aJJgnzdeﬂl E’rLglumd's National Curriculum, enswring pupllzs build both substamtive kmuwhadge of pluu/s,
erwiroruments, and processes and disciplinary skills in geographical enguiry, mapping, and data interpretation. From EYFS through KS2, pupils
d.eml.opspaﬂulamdlooaﬂmwlamn‘emwss eocplomluoal national, wndglcbalem/vi/mwmwntxs a/ndstudgt}wmwssudiwshwmamwndphgsiwl
geogm.plvd settlement, trade, amdemmmo*rurmmi:oldmwnge Thzcwmmh.lmvse/rumd’mdmthphjmcuth speujtcoo’rm.t/s Unnhldung*rrwjrﬁumehﬂmta.g



statutory coverage. Its emquimj—l.ed wndﬂeod.bLe structwre allows ad.aptatwnfor all leasrners without compromising rigowr, supporting a coheremt,

kmowledge-rich, and cultwrally responsive geography cwrriculum.

e EYFS/KST: Pupils learn about their own locality, local erwirorvments, and significant physical and human featwres, meeting the statutory
focus on spatial awareness, mapping, and erwirormental understanding.

o Lower KS2 (Years 3-4): Units develop pupilzs' kmowledge of rivers, cousts, settlements, amd biomes, reflecting national curriculum aims for
broader geographical awareness, human-enwirorvment imteraction, and mapping skills.

e UpperKS2 (Years 5-6): Pupils study complex enwirorvmental systems, population change, emerqy, trade, and sustainability, using fieldwork
and arange oj:sowrce/s to evaluate umpact, ahg’rwng with the National Curriculum'’s eJm,phwsbs on 9eog'r‘uphi£,al enquiry, interpretation, and

gloJoal conmnections.

2025 - 2026 Long term plam:

In the 2025-2026 academic year, we are usimng a"rni»(iwreofumibsf'mm(:wrﬁouhim Btowj:lu‘,tmrzmi dzNelUpmmws i/nt}wgeogw‘aph)j cwrriculum.
This approu,challomrs ufstocwrefuug sdwamdsequmwniwnitommwnﬁnwitg amdp’r‘og’re/sswn,w{"tilzmkimg su/r‘etha,tpupil/s aoquimethz
substamtive and disciplinary geographical kmowledge they need by the end of Year 6. By blending umits, we can cover essential geographical concepts,
places, erwiroruments, and skills, while also maintainimg opportunities for local contextualisation, fieldwork, and emquiry-based learning. This
emswres that pupils leave Key Stage 2 with a coherent understamding of physical amd hwman geography, a secure semse of place amd spatial
awaremess, amdt}wabilitgtothimkamdwmkulugwgra,phm.

or hot place?

Year group Autumn term Spring term Summer Term
R/1 Exploring Maps Outdoor adventures Around the World
Y1/Y2 - Cycle B Where Am |? Would you prefer to live in a cold | What is it like to live in Shanghai?

Y3/Y4 - Cycle B

Who lives in Antarctica?

Are all settlements the same?

What are rivers and how are they
used?




Y5/Y6 - Cycle B

Why does the population

Why do oceans matter?

Can | carry out an independent

change? fieldwork enquiry?
Reception/Y1 - Cycle A
Exploring Maps Outdoor Advemtures Around the World
Substantive knowledge
Childrem dmlcrp substantive kmwlzdge bg Childrem dwvelop substantive Childrem dxywzlup substantive
learning about maps amd their purposes, kmowledge by using their semses to | kmowledge by exploring djﬁewni
wnderstanding that maps represent places, and explore the natwral world arownd coumtries, cultwres, amd

beginnimg to recognise simple symbols and
locations. They are introduced to the idea that
plwws cam bemp’r\ejse/ni,@dimdjﬁememt ww:Js,f'r‘mn

them. They learn about seasonal
changes, observe plamts, amimals,
and weat}wr, amnd durelop amn

erwiroruments. They compare these
global erwiroruments to their local
amea,lxzarr‘nimgabou,tud,twralwn.d




stories to pictures to games. wnderstanding of the enwirorvment | physical diversity amd beginning to
and their place withim it. understamd that people live in
d.lﬁe/r\emi ways mn dJﬁeJreJni parts of
the world.
Disciplinary kmowledge
P Children develop dixsuph/nu/rg kfrwwlzdge bg Childrem dewvelop d.usuphmwrg Childrem develop d.usu,phma/rg
engaging in discussion, storytelling, games, and kmowledge by exploring outdoors, kmowledge by using digital maps,
oreative activities to use maps, follow simple routes, | observing chamges in nature, and | books, role play, and discussions to
and locate familiar places. They ask questions amd | describing what they see, hear, and | explore global places. They comparre
make observations about dlﬁe/re/nt plo.u/s. feel Thw:] beg'un to collect s'umplz erwirorvments, ask questiors about
do.taamd’r*eoordfimdimgst}wough diﬁe/r\en'luzsamdsumdamm,amd
drawing, talking, or begin to think about how geography
photographimg. affects people’s lives.
EYFS learning goals
Understamding the World: Childrem kmow about Understamding the World: Understamdimg the World:
Urwwuwmzdmteemmmn/mwniamdcammplorehow Chldme/nojose/rwsea,sonaldmmejs, Childrem kmow about similasrities
place/sameoon/rwotfd. liNimgthimgs,wn.dmm/ml wn,ddjﬁemem.ce/simem/vifmnmwnbs,

Commumication & Language: Children listem, ask
questions, and talk about places, making
conections between maps amd real-life locations.

Expressive Arts & Design: Childrem represent places
amdtdm/st}mnghdfrawimg,To{szag, amd oreative

processes im their erwirorvment.

Physical Development: Children
durelcp’mnwrrwni amnd

limation while %Pl .
outdoors.

cultures, and comumunities
globally.

Personal, Social & Emotional
Development: Children begin to
understamd people’s lives im
differemt places amd show respect




Commumication & Language:
Childrem describe vﬁwj:’d’w:] see, Commumnication & Lam.guage:
hear, and feel, using vocabulary Children ask amd amswer questions
related to the natwral world. about different places and cultures,
building kmowledge and
Y1/Y2 - Cycle B Where Am I? Would you prefer to live im a cold or hot place? | What is it like to live in Shamghai?
Substamtive kfrwwl/zdge

Pu,pil/s d.(welap substamtive k/rwwlzdge bl_,J
explorimg their local area amd the wider UK,
l.eu/rnim.g to 'Ldmm‘.ifg le ph}jslml and human
features. They begin to umderstand spatial
awareness through simple maps and
di/r\ec,tiunullamguage,amdhowplawoambe
mpre/sem:tzd using sgmbo{/s. Pupil/s also gaim
kfrwwlzdge oj: how their immediate
erwirorument contributes to their sense of
place.

Pupils develop substamtive kmowledge by
learning about differemt climates amd climate
zones, comparing hot and cold regions of the
world such as the Poles and Kenya. They learn
lu/ndﬁcapeﬁ, lif@sbjL@s, a/ndse,tﬂmnm,s,
humamn-erwirorvment interaction across
differemt places.

Pupils develop substamtive kmowledge by
exploring a city outside the UK, learnimg
about Shum.ghu.i's physical features (rivers,
coustlimes, pa/r‘k/s) and hwman featwres
(buildjmgs, roads, lamd use). lej compare
these featuwres to their local area, gaiming
kmowledge about urbam erwirorvments
and how geography shapes daily life in
differemt contexts.




Disciplinary kmowledge

The umit develops disciplinary kmowledge by
emcouraging pupils to use maps, aerial
photographs, and field sketches to imvestigate
their swrrowndimgs, ask questions about
location and direction, amd begim to make
simple comparisors betweem places. Pupils also
learn to record amd present information using
basic sg*mbo{,s a/nd'ma,ps.

The unit develops disciplinary kmowledge by
emcouraging pupils to observe amd comparre
climates, ask questiors about the umpact of
weather on humams amd amimals, and use
maps amnd globes to locate different regions.
Pupils begin to amalyse patterns such as
temperature differences between places amd
discuss how this influemces how people live.

The unit develops disciplinary kmowledge
by emcouraging pupils to examime maps,
phﬂtog’raph/s, amd other sources to e»(plm‘e
a distamt city, ask questions about human
amnd physical features, and compare urban
life in Shanghai to their local context.
Pupils begin to make simple judgements
betweem places amd thimk about how
geography affects lifestyles.

National curriculuwm

This aligns with the National Cwrriculum for
Geography at Key Stage 1, supporting pupils
um,dzzn'stuerdJ/rLg of location, spaiiul AWTUIMESS,
amnd basic mapping skills, as well as dewveloping
the enquiry skills needed to think and work like
geographers.

This aligns with the National Cwrriculum for
Geography at Key Stage 1, helping pupils
wnderstamd cli/mute, seasonal and dmhﬂ
weather patterns, and developing the ability
to imwestigate and compare differemt places
using geographical tools.

This aligns with the National Curriculum
for Geography at Key Stage 1, supporting
pupll/s' wn,dfz/r‘stum,dmxg of human and
ph}jsi,calfeamws ofpla,cws outside the UK,
and d,wvelopung emquiry skills to
imvestigate, compare, and describe how
geography affects people’s lives.




Y3/Y4 - Cycle B

Who Lives in Antarctica?

Are Al Settlomemts the Savme?

What Are Rivers amd How Are led Used?

substamtive kmowledge Pupils dewelop substantive knowledge by Pupils develop substamtive kmowledge b Pupils dewvelop substantive knowledge b
l.ewr‘nimgabou,t pc{wr”r\eglmw,imdudimgt}wim euplcmmg diﬁe/r\emtbjpeﬁofseiﬂwmwnbs studevng'rWM‘samdﬂuwawroHdz
phgsinalfeam”\e/s (ice, mowntaims, 9luciwrs)a/nd (wrbam, rwral, villages, towns, cities) amd lomd mdu.dimgtfwnwm,e,samdl,ooatwn/sof
e/;dme/mzclim'miws.Thmjumdmstamdhow use. Thz,glwma.bouihumwnamdphﬂsiml 'rrwdor'rwe/rsa/rowndtlmwm‘{d Th&gl}mfm
latitude and longitude influemce climate, and | featwres of settloments locally and globally, howri/ve/rswrewsedbghmwms(tmwnspmt,
begin to explore how humams survive in such imcludimg New Delhi, and understand the wuwrsupplg,mmgg,rwwﬁm)amdhow
e/nAfur*cn/rnwnbsmdudAmgLvnk,stot}weprlmw fa.otmst}w.tmyfhimwhwr\epeo'plzhmamd ﬂwgshape[wndﬁcapesphgsicallgwn,d
Shackleton. how settlomemts develop. qu.twraJ.LH

DUSCLP[M’LGJI‘H km.cw'[ed,ge

The unit develops disciplinary kmowledge by
emcouraging pupils to use maps and globes to
locate polar regions, ask questions about
clwnu.teamdhunmmaotwwj, amdwmpcwe
e»d.nwmwuronmnbstomrefa/mdwm
places. Pupils also begim to record observations
and imterpret evidence from sources such as

The unit develops disciplimary kmowledge by
emcouraging pupils to observe, desoribe, and
comparre settlements, use maps and aerial
photograph/s, amd amalgse land use paii,rz/rn,s.
Pupils ask questions about the reasons for
differemces between urbam and rural areas
and begin to make simple conclusions about

The unit develops disciplinary kmowledge
by emcouraging pupils to imvestigate Tivers
ﬂwvughmaps, dmg’mnm amdeEJJdNVUT‘k
ask questions about river proTesses, uses,
amd hwman impact, and record and
present findimgs. Pupils learn to amalyse
patterns amd begin to make judgements




phctog’r‘aphs amd e»cplme/rs' accownts.

globally.

National curriculuwm

This aligns with the National Cwrriculum for
ng'r‘a,phg at Lowenr Ke,l:J Stage 2, supporting
pupils’ understanding of location, climate
zonwes, and extreme erwirorvments, as well as
developing emquiry skills to inwestigate amd
compare global regions.

This aligns with the National Curriculum for
Geog’r‘aphg at Lower Keg Stage 2, hzlpung
pupils understand human geography,
settlememts, land use, amd patterns of
pcrpulo.ti.on, and d.welop the ab-lwd to
imvestigate and compare places using
9ecgra,phj.cal tools.

This aligns with the National Curriculum
fom Geog‘r‘u,p}'ud at Lower KeA:J Stage 2,
supporting pupils’ understanding of
physical geography, rivers, amd water-
cxjclws,wsv\reﬂwsd.e/vdo*pimg emnquiry skills
to imwvestigate hwman and emwirorymental




YSIY6 - Cycle B

Whg Does Porpu.l.o.tian Chwn,ge?

Whg Do Oceams Matter?

Caml Ccur’rg Ouiwnlnd.e,pemd.em.t

Fleldwork Enquiry?
Substamtive kfrwwllzdge
Pupils develop substantive knowledge by Pupils develop substamtive kmowledge by Pupils develop substamtive kmowledge by
world, including factors that affect population ecosystems, climate, tramsport, and human area, identifying human and physical
size, such as birth and death rates. They explore | activity. They learn how oceams have chamged | featwres, collecting amd recording data,
social, economic, and erwirormental push and | over time, including human impacts such as | and amalysing results. They gain
pullfa,otms,amdcon,sidm"howpopulﬂ.tion dimwizdwmgeamdpoﬂuiian,wiﬂlacwse umclwrstarrdwmgofhowfwidworkcam
chamge affects local, national, and global study on the Great Barrier Reef. imform geographical knowledge and
comvmunities, including population tremds in decision-makimg about places amd
Disciplinary kmowledge

The unit dewvelops disciplinary kmowledge by
emcouragimg pupils to use maps, graphs, and
data to urwestigate populaiiun distribution, ask
questions about causes and eﬁed/s, amd

The unit develops disciplinary kmowledge by
efrwoumagung pu.pil/s to ejmmlimmaps,
dia,g"ra/rn,s, phﬂtog’r‘aph/s, and se/;mxd.wrg

sowrces to irwestigate oceam erwirorvments,

The unit develops disciplinary kmowledge
by emcouraging pupils to plam, carry out,
and presemt fwld/work mdzpenxdmntlg,
imcludimg making observations, measuring




compare different regions. Pupils amalyse
population patterns amd begin to make

chamge locally amd globally.

ask questions about change over time, and
evaluate human impact. Pupils learn to
about global issues such as climate change.

and recording data, and using maps and
diagrams. Pupils learn to analyse
]cimdimgs, draw conclusions, amd'r‘e:ﬂu,t on
geographical processes amd
humamn-erwirorvment imteractions.

National curriculum

This aligns with the National Curticulwm for
Geography at Upper Key Stage 2, supporting
pupils’ understanding of human geography,
populaiian, migration, amd gloJoal patterns, as
well as dewveloping emquiry skills to irwestigate

This aligns with the National Curriculwm for
Geography at Upper Key Stage 2, supporting
pupils’ understanding Of physical geography,
ecosystems, and dmlcrpung emquiry skills to
evaluate human impact and sustainability

lssues.

This aligns with the National Curriculum
for Geography at Upper Key Stage 2,
supporting pupils’ understanding of
fieldwork skills, data collection, and spatial
a/rwlgsbs and dml.opun,g the ability to

like a geographer

2026 - 2027 Lm term ph:un:

Asa’r\e/sultofblzmdimg umibsfrmnCu/r‘ripuhumAamdBUn2025—2026tomp0ndtomwrdoumﬁoulwmdwng%,wehumoam,fuﬂg wdaptedt}w hustorg
cu/r‘riuxlumforﬂm2026—2027amdmcgeamto emsuwre cortimuity and progression. This year we will have a mixed year 4/5 class. Due to this, we




have blending wrdtzsfromt?w3/4wnd5/6umwihum.ThgseodaptaﬁmwanwustomntahnwmageofaUkzgpezriod»s,t]wn.ws,amdskilbs,w’nile
emswring that pupils continue to build the substamtive and disciplinary knowledge required by the end of Year 6. By reviewing sequemcing, enquiry
quuﬂm,wndlocalwnthiopportumiﬂws,wecampmvidzawhmw, kﬂww{zdge-ﬁchoumﬁouhmnﬂwiguammmaﬂpupilslzawKeg StngeZWiﬂla
secure understanding of history, strong chronological awareness, and the ability to investigate, interpret, and evaluate historical evidence effectively

Year group Autwmm term Sp'ri/ng term Swrrvmenr Term
RM Ex,pLO'rimg Maps Outdoor adventures Around the World
Y1/Y2—ngzA What is it like here? What is the weather like in the Wh.a,tcamgouseeatthzwwst?
uk?
Y3/Y4 - ngzA thj do pwpl.e live mean Wh}j a/rew‘ui/nfore/st/s importamt to Whmdoe/soumfoodwrrmfmm?
volcamoes? ws?
Year 4/5 What is life like im the Alps? Would you like to live im a desert? | Where does our energy come
from?
Y5/Y6—ngzA Whati/slifelikzimt}wALps? Wouldgoulikztolimimadwsejrt? Whm‘ed.oe/sowemmggoomz
f'rom?




Reczpthq/Y‘l - Cgcle A

Expl.ori/ng Maps

Outdoor Advemtures

Around the World

Substamtive k/n.owl.ed.ge

wnderstamding that maps represent places, amd
begirrun.img to Tecognise si/mpl_e sHm.bol/s and
locations. They are introduced to the idea that
places can be represemted im different ways, from
stories to Pi.dlUT‘PJS to games.

Children develop substamtive
k/rwwl_«uige bl_,J wsimg’dwimsem/se/sto
explore the natwral world around
them. They learn about seasonal
changes, observe plamts, amimals,
and weather, and develop am

amnd their place withim it.

Children dewvelop substamtive
kmnwlp,dge bg eJx,pLO'rvng d,tﬁe/wn.t
coumtries, cultures, amd
erwiroruments. They compare these
global erwiroruments to their local
area, learning about cultural and
phgs'wal dwejr‘swj and beg'unmimg to
understand that people live in
differemt ways in different parts of
the world.




Disciplinary knowledge

Children develop disciplinary kmowledge by
engaging in discussion, storytelling, games, and
oreative activities to use maps, follow simple routes,
and locate familiar places. They ask questions amd
make observations about different places.

kmowledge by exploring outdoors,
oJose/rvimg dwm,ge/s im natwre, amd
describing what they see, hear, and
feel. They begim to collect simple

kmowledge by using digital maps,

books, role PLOJd, and discussions to
explore global places. They compare
erwiroruments, ask questions about

data amd record findings through differemces and similarities, and
drawing, talking, or begim to think about how geography
phcrtographmg aﬁ:@o’w peopLe's lives.
EYFS learning goals
U'rldwrsta/rdi/ng the World: Childrem kmow about Undwrstumdimg the World: Und,e/r‘stamdimg the World:
their immediate erwirorument and cam explore how | Children observe seasonal chamges, | Childrem kmow about similarities
places are corunected. living things, and natural and differences in erwirorvments,

Comvmumication & Lamguage: Children listem, ask
questions, and talk about places, making
corunectiors beiwemnmnps a/ndml—ljfe locations.

Expressive Arts & Design: Childrem represemt places
and ideas through drawing, role play, and creative

activities

processes im their erwironment.

Ph}dsix:al Dardcpmpmt: Childrem
dxz/vd.crpmowmrzm.t and
outdoors.

Commumication & Lamguuge:
Children descoribe what they see,
hear, amd feel, using vocabulary
related to the natwral world.

globally.

Personal, Social & Emotional
Development: Children begin to
understamd people’s lives im
differemt places amd show respect

Commumication & Lamguage:
Children ask amd answer questions




about different places and cultures,
building knowledge amd

Y'I/YZ—CHdzA What is it like here? What is the weather like in the UK? What cam you see at the coast?
Substantive knowledge
Pupils demelop substantive knowledge by Pupils develop substamtive kmowledge by Pupils develop substamtive knowledge by
exploring their local enwironvment, identifying | learning about weather patterns and seasonal | exploring cousts and coustal features,
k,e,g phgsicalamdhwmamfwtwws, amnd chamge across the UK. Thzg oJose/rW,, 'r\eoord, Ldmmfgung phgsicalfeanwe/s such as diﬁs,
understanding what makes their local area and compare weather, and gain am beaches, amd seas, amd hwman features
wnique. They learn about spatial awareness wnderstanding of how weather affects people, | such as ports and tourist areas. They learn
amnd how places can be represented using plamts, and amimals. how people interact with coustal
simple maps amd symbols. erwirorvments.
Disciplinary kmowledge
Pupils develop disciplinary knowledge by using | Pupils develop disciplinary knowledge by Pupils develop disciplinary knowledge by
mapswndwialpho‘tographs,uskimg questions wll/u:,tlmg amd’recm‘dimgwmﬂwrdata, e/x,a/mimi/ng'mapsamdphutogmph/s, a/slu'/ng

about their surroundings, oreating simple

observing patterms over time, and askimg
questions about differemces between regions.

questions about physical and human
Jeatures, and making simple comparisons




plo.crz/s.

behmewntfwcoastandctfwrplaw.

National cwrriculum
This aligns with KS1 Geography, supporting This aligns with KST Geography, supporting This aligns with KST Geography,
pupils’ understanding of location, local pupils’ understanding of seasonal chamge, supporting pupils’ understanding of
e/rwi/r*cn/mxzmbs,a/ndba,sipmppimgskiﬂ/s,amd wwﬂwmpaitmm,a/rull,ooalvumiuﬁm,amd phgsicalandhwmamfeatwwsoft}w[ooal
developing emquiry skills to thimk like developing basic observation amd recording amd UK coast, and developing enquiry
9w9ro.p|'wrs. skills. skills to inwestigate amd describe plo.czs.
Y3/4-ngzA Why do people live near volcanoes? Why are raimforests important to us? Where does owr food come from?
Substamtive kfrwwllzdge
Pupil/s d,(wdup substamtive kmw‘lzdge bl_.j Pupilxs d./welcp substamtive kfrwwlzdge bg PupiLs d/weJ.Up substamtive kfrwwlzdge bg

learnimg about tectonic plates, volcamoes,
earthquakes, and mountaims, and
understanding why humams choose to live in
volcanic areas. They explore both physical
proc&sse/samdhumwm—emNimm*lmwni

learning about tropical rainforests, their
ecosystems, and global importance. They
explore layers of the raimforest, biodiversity,
and dwll/zfng@s of’rwmfcre/st use bl_,J local

-

exploring food distribution, trade, and

agriculture, learning where cormmon foods
originate, and understamding issues such
as fair trade and local vs global sowrcing.




Disciplinary kmowledge

Pu.p'Llfs d.emel.cp d,usaphm.wrg k./rwwl.ed.ge bH usimg
maps and diagrams, asking questions about
natural hazards, and arnalgsung hwman
decisions im volcamic regions.

Pupils develop disciplinary knowledge by
types offo*r\e/st, amnd ewuluahmg hwman vmpact
amd erwironvmental mamagement

Pupils develop disciplinary knowledge by
patterns, and di,scwssi/ng the umpact oj:

National curriculuwm

This aligns with Lower KS2 Geography,
supporting pupils’ understanding of physical
geog’raphg, natwral hwza/rd/s, amd
hwmamn-erwirorvment imteraction, and
developing emquiry skills to inwestigate global
patterns.

This aligns with Lower KS2 Geography,
supporting pupilzs' umd;zfr*stamdmmg of biomes,
ecosystems, amd gloJoo.l erwirorvmental
importance, and developing skills to comparre
places and evaluate humam impact.

This aligns with Lower KS2 Geography,
supporting pupils’ understanding of
hwman 9ecgra,p}'u:], tn‘adz, amdfood
production, and developing enquiry skills
to imwestigate 9lobol amd local conmections.




Y5/Y6—CHCJ_2A What is life like in the Alps? Would you like to live im a desert? Where does owr energy come from?
Substantive knowledge
Pupils dewelop substantive knowledge by Pupils develop substamtive kmowledge by Pupils dewvelop substamtive kmowledge by
climate, and human activity, lmdudung phxjsical f@ai,un‘e/s, climate, and how hwmans mon-remewable energy sources, their
tourism and settlememt. They compare the Alps | adapt to live in extreme conditions. origims, uses, and impact on people and the
Disciplinary kmowledge
Pupils develop disciplinary knowledge by using | Pupils develop disciplimary kmowledge by Pupils develop disciplinary knowledge by
maps, photographs, and fieldwork, comparing | observing and comparing desert imvestigating energy sources usimg maps,

phgs'wal amnd hunmmfeaiume/s, and ewaluunmg
humamn-erwironvment imteractions.

erwirorvments, a/slwng questiors about
adaptation, and analysing human
decision-makimg.

diagmmw, and data, a/sk,ung questiors
about erwirorvmental and social impact,
and presenting findimgs.




National curriculuwm

This aligns with Upper KS2 Geography,
supporting pupils’ understanding of physical
geog‘raphg dumw:z amd huwman-erwironment

This aligns with Upper KS2 Geography,

supporting pupils’ understanding of biomes,

extreme erwirorvments, and hwman

This aligns with Upper KS2 Geography,
supporting pupils’ understanding of
TeSOWrCes, emerqgy, amd su,staimab'LLLtJ:J, and

imteraction, and developing enquiry skills to adaptation, and developing enquiry and developing emquiry skills to evaluate
imvestigate and compare places. comparison skills. hwman impact on the erwirorument.
Unit Year Group Local Limk to Plymouth
Exploring Maps EYFS/KS1 Children explore local streets, parks, and playgrownds,

usimg s'umple maps of PLH'rrwu,th school gmwrui/s or
nearby areas to develop spatial awareness.

Outdoor Advemntures EYFS/KS1 Explore Plymouth Hoe, Cemtral Park, and local gardens,
observing seasonal changes, plants, amimals, and




Around the World

Where Am I?

Would You Prefer to
Live in a Cold or Hot
Place?

What Ts Tt Like to Live
im Shanghai?

Who Lives in
Antarctica?

EYFS/KST

Y1/Y2

Y1/Y2

Y1/Y2

Y3/Y4

Comparre local Plymouth emwiroryments (coust, parks,
wrban areas) with 9[0Joal plaujs, d,i/sou/ssimg how
geography shapes everyday life.

Inwestigate local landmarks, neighbourhoods, and
features, mapping streets, Tivers (Tavrmanr/ PLgm), amnd
parks to wnderstand local spatial patterns.

Comparre Plymouth’s climate with ho‘t/oo{dmgum;s, such
as Kemya or the Arctic, hmkungtohmdurrmteaﬁed/s
buildings, clothing, and daily life locally vs globally.

Compare urbam features, land use, and population
density in Plymouth and Shamghai, highlighting
smulwmtws/dﬁe/r\e/rm im tramsport, housing, and city
pLo.rn/rumg.

Explore latitude and longitude im relation to Plymouth,
linking extreme polar climates to Plymouth’s temperate
erwironment. Discuss Antarctic research amd
Plymouth’s maritime corunections.



Are All Settloments the

Same?

What Are Rivers and
How Are Thuj Used?

Why Do People Live
Near Volcamoes?

Why Are Raimforests
Importami to Us?

Where Does Our Food

Come From?

What Ts Life Like in the
Alps?

Y34

Y34

Y34

Y34

Y3/Y4

Y5/Y6

Compare Plymouth as am urban settloment with rural
Devon villages and New Delhi, exploring hwman and
physical features, lamd use, and infrastructure.

Study the River Plym and Tamar, exploring uses for
tramsport, leisure, and ecology. Compare to tivers
globally to wnderstamd humam-erwirorvment

Compare ijmouih's local geography (coustlimes, hills)
risky areas and limking to global settloments.

Corunect 9lo*bal mimfm‘e/st/s to Pb:]'mouﬂw bg di/sou,ssi/ng
imported products (food, timber) and human impact on

Map food sources for Plymouth schools, supermarkets,
amd homes; @(plm% local markets, fa/r'm/s, amdfbshung
ports, limking local/global trade.

Com,pame Pb:]mouih's lwn,d/sca,pe and climate with the
Alps; explore tourism, reoreation, and
huwmamn-erwironment imteraction.



Would You Like to Live
in a Desert?

Where Does Ounr
E'rwrgg Come From?

Why Does Population
Chwnge?

WhJ:J Do Oceams
Matter?

Canl Ca/r"rg Out am
Independent Fieldwork
E'nqui/rg?

Y5IY6

Y5/Y6

Y5/Y6

Y5/Y6

Y5/Y6

Comparre Pbﬂ'mmu.h's temperate climate to desert biomes,
examimning aduptahmvs mn lwu,simg, tramsport, and d.a,LJJ:J
life.

Inwestigate local energy sowrces, such as tidal enerqy
near Plymouth Sound or wimd farms in Devon, linkimg
to rememwable/mon-renewable sowrces globally.

Use Plymouth cemsus data, street maps, and historical
population trends to understand local population growth,

Study Plymouth Sound amnd surrounding cousts,
examiming hwman use, erwirorvmental umpact,
pollution, amd global conmections like the Great Barrier

Reef.

Conduct fieldwork im Plymouth parks, rivers, or streets,
measuring hwman and phgs'u:al feaiwws, amd
comparing findings with national/global examples.
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